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Abstract:- This study investigated the relationship 

between mindfulness and teacher effectiveness among 

elementary school educators. A survey was administered 

to a sample of elementary school teachers to assess their 

level of mindfulness and self-reported effectiveness in 

areas such as student learning outcomes, instructional 

delivery, and classroom management. The results 

revealed that elementary school teachers reported a high 

level of mindfulness, particularly in the domains of 

attention to the present moment and empathy and 

compassion. These mindfulness indicators were 

significantly correlated with teacher effectiveness, 

suggesting that teachers who exhibited higher levels of 

mindfulness tended to be more effective in their teaching 

practices. However, self-awareness, self-regulation, and 

open-mindedness did not show significant correlations 

with teacher effectiveness. The findings underscored the 

importance of mindfulness training and integration into 

teacher professional development programs, 

emphasizing the potential benefits for both teachers and 

students. School principals and education officials can 

play a vital role in fostering a supportive environment 

for mindfulness practices within schools. Moreover, 

future research may explore the long-term effects of 

mindfulness on teacher well-being and student outcomes, 

considering cultural and contextual factors that may 

influence the effectiveness of mindfulness interventions 

in educational settings. 
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I. INTRODUCTION 

 

Education is a fundamental right that enables 

individuals to acquire knowledge, skills, and values 

necessary to achieve personal growth and development. 

Effective teaching is essential in ensuring that students 

achieve their full potential. Teachers play a critical role in 

the delivery of quality education, and their effectiveness is a 
critical factor in students' academic success (Bloom, 1956 as 

cited by Hattie, 2022). While numerous factors influence 

teacher effectiveness, this study focused on mindfulness as 

an independent variable that can impact teacher 

effectiveness as a dependent variable. 

 

Teacher effectiveness is a critical component of 

student success and academic achievement. Teachers who 

are effective can engage and motivate their students, foster a 

positive classroom environment, and facilitate student 

learning. However, teaching can be a stressful profession, 

and teachers face numerous challenges that can impact their 

effectiveness. Mindfulness had emerged as a potential 

solution to help teachers manage stress and enhance their 

effectiveness. This study aims to explore the relationship 

between mindfulness and teacher effectiveness in the 

Philippine context. 
 

This study, titled “Mindfulness and Effectiveness of 

Public Elementary School Teachers" aimed to investigate 

the relationship between mindfulness and teacher 

effectiveness among elementary school teachers. 

Specifically, the study aimed to examine the extent of 

mindfulness among teachers in terms of different 

dimensions, such as attention to the present moment, self-

awareness, self-regulation, empathy and compassion, and 

open-mindedness. Additionally, the research sought to 

explore how these mindfulness dimensions are associated 
with teacher effectiveness, focusing on student learning 

outcomes, instructional delivery, and classroom 

management. 

 

For the Department of Education officials, this study 

can provide insights on the importance of promoting 

mindfulness practices among teachers as part of their 

professional development. For school principals, this study 

can serve as a guide in designing professional development 

programs that focus on developing teacher mindfulness 

skills. For teachers, this study can provide them with a 

deeper understanding of the role of mindfulness in their 
professional practice, and how it can positively impact their 

effectiveness as educators. For students, this study can 

contribute to their academic and socio-emotional 

development, as mindful teachers are better equipped to 

manage classroom behavior and create a positive learning 

environment. For future researchers, this study can serve as 

a foundation for further exploration and investigation of the 

relationship between mindfulness and teacher effectiveness. 

 

In conclusion, the study on "Mindfulness and 

Effectiveness of Public Elementary School Teachers" 
revealed a noteworthy correlation between mindfulness and 

teacher effectiveness. By examining dimensions such as 

attention to the present moment, self-awareness, self-

regulation, empathy, compassion, and open-mindedness, the 

research highlighted the potential of mindfulness practices 

to enhance teachers' overall effectiveness in classrooms. 
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II. METHOD 
 

This study employed descriptive correlational research 

design using a survey questionnaire. Descriptive 

correlational research design is a type of research design that 

aims to describe the strength and direction of the 

relationship between two or more variables without inferring 

causal relationships. It involves the use of statistical tools to 

analyze the data and obtain descriptive statistics, such as 

means, standard deviations, and correlations. This design 

was useful when researchers want to examine the 

relationship between variables that cannot be manipulated, 
such as gender, age, or personality traits. This design can be 

used to identify variables that are associated with certain 

outcomes, which can help educators and policymakers to 

make informed decisions about educational programs and 

interventions. 

 

The target respondents of this study were all 

elementary school teachers at Cadaatan Elementary School 

located at Lower Cadaatan, Sta. Maria, Davao Occidental. 

Total enumeration was employed in the identification of 

respondents. Total enumeration was commonly used in 

small populations where it is feasible to study everyone, 
such as in a small school or community. One advantage of 

total enumeration was that it eliminates sampling error, 

which can occur when a sample does not accurately 

represent the population. However, it can be time-

consuming and expensive to study every member of a 

population, especially in larger populations. 

 

The research instrument included the indicators of 

teacher mindfulness which was assessed through self-report 

surveys. This self-report survey is adapted from Baer, 

Smith, Hopkins, Krietemeyer, and Toney (2006) and 
Shapiro, Brown, and Biegel (2007).   

 

The researcher conducted a quantitative research study 

involving elementary school teachers as respondents. The 

study utilized a survey questionnaire to measure teachers' 

mindfulness levels and effectiveness in various aspects of 

teaching. The survey included statements related to 

mindfulness indicators and effectiveness indicators, which 

were rated by participants using a Likert scale. The 

researcher collected data from a representative sample of 

elementary school teachers, ensuring a diverse 

representation of schools and grade levels. 
 

Data analysis involved descriptive statistics to 

summarize the extent of mindfulness and teacher 

effectiveness. Furthermore, correlation analysis was 

employed to explore the relationships between mindfulness 

dimensions and effectiveness indicators. Regression analysis 

was conducted to identify significant predictors of teacher 

effectiveness based on mindfulness dimensions. The study 

adhered to ethical considerations, ensuring participant 

confidentiality and data privacy. 

 
 

 

In conclusion, this study surveyed elementary school 
teachers to measure their mindfulness levels and 

effectiveness using a simple questionnaire. By adopting a 

descriptive correlational research design, the study aimed to 

understand how different variables, like mindfulness, relate 

to teacher effectiveness without assuming one causes the 

other. The findings, presented through basic statistics like 

averages and correlations, shed light on the potential 

benefits of mindfulness in teaching. 

 

III. RESULTS AND DISCUSSIONS 

 
The results of the analysis are presented in detail, 

offering a comprehensive view of how mindfulness relates 

to the effectiveness of public elementary school teachers. 

This discussion considers how mindfulness practices may 

influence various aspects of teaching, offering insights into 

potential strategies for enhancing teacher performance and 

fostering a conducive learning environment in elementary 

schools. 

 

The first theme presents the results of a survey 

assessing the mindfulness levels of elementary school 

teachers in terms of their attention to the present moment. 
The overall mean score across all three statements is 4.21, 

with a standard deviation of 0.41, indicating a "Very 

Extensive" level of mindfulness among elementary school 

teachers in terms of attention to the present moment. This 

suggests that, as a group, these teachers exhibit a high 

degree of mindfulness during their interactions with 

students. This means that the mindfulness of public 

elementary school teachers is always manifested. This 

implies that fostering mindfulness practices among teachers 

can contribute positively to their teaching effectiveness and 

the overall classroom environment. 
 

The second theme provides an insight into the extent of 

mindfulness among elementary school teachers, specifically 

in terms of their self-awareness during teaching. The overall 

mean score for self-awareness across all three statements is 

4.19, with a standard deviation of 0.43, indicating an 

"Extensive" level of self-awareness among elementary 

school teachers. This means that the mindfulness of public 

elementary school teachers is often manifested. This 

demonstrates that, as a group, these teachers exhibit a 

substantial degree of self-awareness in terms of their 

thoughts, emotions, and physical sensations during teaching. 
 

The third theme presents data on the extent of self-

regulation among elementary school teachers during 

teaching, focusing on their ability to manage emotions and 

responses. The overall mean score for self-regulation across 

all three statements is 4.17, with a standard deviation of 

0.48, signifying an "Extensive" level of self-regulation 

among elementary school teachers. This means that the 

mindfulness of public elementary school teachers is often 

manifested. This indicates that, as a group, these teachers 

demonstrate a commendable ability to regulate their 
emotions and responses while teaching. 
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The fourth theme presents data on the extent of 
mindfulness among elementary school teachers, specifically 

in terms of their empathy and compassion towards their 

students. The overall mean score for empathy and 

compassion across all four statements is 4.27, with a 

standard deviation of 0.38, signifying a "Very Extensive" 

level of empathy and compassion among elementary school 

teachers. This means that the mindfulness of public 

elementary school teachers is always manifested.  This 

suggests that teachers, as a group, display a high degree of 

empathy, compassion, and responsiveness towards their 

students' needs and emotions. 
 

The fifth theme presents data on the extent of 

mindfulness among elementary school teachers, particularly 

in terms of their open-mindedness. The overall mean score 

for open-mindedness across all three statements is 4.20, with 

a standard deviation of 0.44, indicating a "Very Extensive" 

level of open-mindedness among elementary school 

teachers. This means that the the mindfulness of public 

elementary school teachers is always manifested. This 

suggests that teachers, as a group, exhibit a high degree of 

open-mindedness in their approach to work and learning. 

 
The summary of mindfulness extent among elementary 

school teachers reveals consistently high levels of 

mindfulness across various dimensions. Teachers 

demonstrated very extensive attention to the present 

moment, extensive self-awareness, and self-regulation. 

Additionally, they exhibit very extensive empathy, 

compassion, and open-mindedness. Overall, teachers in this 

study showcase a commendable commitment to mindfulness 

practices, which can positively impact their teaching 

effectiveness. 

 
The summary of teacher effectiveness among 

elementary school teachers indicates that teachers are highly 

effective in various aspects of their teaching roles. They 

achieved extensive outcomes in terms of student learning, 

employ very extensive instructional delivery methods, and 

maintain very extensive classroom management skills. This 

overall high level of effectiveness underscored the 

dedication of elementary school teachers in facilitating 

student learning and creating productive learning 

environments. 

 

The result demonstrated a significant positive 
relationship between mindfulness and teacher effectiveness 

among elementary school teachers. The high degree of 

relationship highlights that as teachers' mindfulness levels 

increase, their effectiveness in teaching also improves 

significantly. This finding underscored the potential benefits 

of mindfulness training and practice in enhancing teacher 

performance and ultimately benefiting students. 

 

The teacher’s commitment to mindfulness, 

characterized by attention to the present moment, self-

awareness, self-regulation, empathy, compassion, and open-
mindedness, suggested that they were well-prepared to 

incorporate mindfulness practices into their teaching, 

potentially leading to improved teaching effectiveness. The 

teacher’s ability to facilitate student learning, employ 
effective instructional delivery methods, and maintain a 

well-managed classroom environment reflects their 

dedication and competence. These findings affirmed the 

importance of recognizing and appreciating the significant 

contributions of elementary school teachers to the education 

system. 

 

The recommendations of this study implies that the 

Department of Education officials consider the integration 

of mindfulness training and programs into teacher 

professional development initiatives. School principals may 
also encourage and support their teaching staff in adopting 

mindfulness practices as part of their daily routines. 

Teachers are encouraged as well to explore and embrace 

mindfulness practices as a means of enhancing their well-

being and effectiveness in the classroom. Students can 

benefit from mindfulness practices as well. It is 

recommended that schools introduce mindfulness programs 

for students to help them develop skills for emotional 

regulation, focus, and stress management Future researchers 

in the field of education and mindfulness may conduct 

longitudinal studies to further investigate the impact of 

mindfulness on teacher effectiveness and student outcomes. 
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