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Abstract:- This study examined the effectiveness of peer 

tutoring on the academic performance of Grade 2 pupils 

at Gabi Central Elementary School in Gabi, Compostela, 

Davao de Oro, for the school year 2023-2024. Utilizing a 

quasi-experimental one-group pre-test post-test design, 

the research focused on pupils who underwent a 

structured peer tutoring intervention in English. Initial 

assessments indicated a low proficiency level categorized 

as "Did Not Meet Expectation." Post-intervention, there 

was a significant improvement in proficiency, achieving a 

"Very Satisfactory" performance nearing the "Mastery 

Level." The statistical analysis revealed a significant 

difference in the academic performance of pupils before 

and after the intervention, underscoring the positive 

impact of peer tutoring. This improvement highlights the 

potential of peer tutoring to address learning deficiencies, 

foster engagement, and enhance academic outcomes 

among young learners. The study underscored the 

importance of adopting collaborative learning strategies 

to support diverse educational needs. The findings suggest 

that peer tutoring is an effective educational approach, 

benefiting both tutors and tutees by enhancing 

understanding, promoting active learning, and building a 

supportive classroom environment. This research 

contributes to the body of knowledge advocating for peer 

tutoring as a valuable tool in educational settings, 

particularly in regions with limited access to additional 

academic support at home. The study recommends 

further exploration of peer tutoring's long-term benefits 

and its application in other academic disciplines to 

generalize its efficacy. 
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I. INTRODUCTION 

 

Peer tutoring can significantly impact academic 

performance. However, student engagement in modern 

education has become a complex and multifaceted issue, 

posing challenges for educators and researchers—successful 

student participation in learning hinges on their interactions 

with teachers and peers. While the educational community 

widely recognizes the significance of student engagement, 

there is a pressing need for a more precise understanding of 
how to foster and measure this engagement. This need 

becomes particularly crucial in the dynamic landscape of 

technologically driven classrooms. As a result, exploring and 

assessing student engagement takes on paramount 
importance. This endeavor seeks to cultivate a deeper 

comprehension of its intricacies and its profound implications 

for academic institutions (Gubalani et al., 2023; Leung, 

2019). 

 

At the University of Salford in Salford, UK, the research 

explores the impact of peer tutoring on academic 

achievement, focusing on both tutors and tutees. Prior studies 

have consistently highlighted the positive effects of peer 

tutoring on tutees' academic performance, but there is a 

noticeable gap regarding the reciprocal impact on tutors. This 
study aims to fill that gap by empirically examining the 

influence of peer tutoring, conducted as optional practical 

sessions, on the academic achievement of both tutors and 

tutees. It emphasizes the ability of tutors to demonstrate, 

coach, and articulate concepts effectively, contributing 

significantly to the understanding of peer tutoring's efficacy 

(Ullah et al., 2018). 

 

In the context of the Philippines, Candelaria (2023) 

emphasizes the prevalent issue of learning challenges and 

their detrimental impact on academic performance. Learning 

challenges are widespread in the Philippine educational 
landscape, affecting students' skills and problem-solving 

abilities, and hindering their overall academic progress. This 

study adopts a localized approach by harnessing the potential 

of peer tutoring to address this pressing challenge. By 

implementing peer tutoring, the research aims to enhance 

academic performance and alleviate the burden of learning 

challenges among Filipino students. It underscores the 

urgency of addressing this issue within the Philippine 

educational context and highlights peer tutoring as a strategic 

tool to improve academic outcomes. 

 
At Gabi Central Elementary School, where the 

researcher teaches, many pupils struggle with their lessons 

due to the lack of at-home tutors and parents who are not 

knowledgeable enough to mentor them. As a result, pupils are 

not well-guided in their learning. There have been noticeable 

deficiencies in student involvement in classroom activities, 

and teachers frequently encounter issues with learning 

anxiety and comprehension difficulties among their pupils. 

The researcher believes that students could perform better if 

they are guided by someone more advanced in the subject 

matter. Peer tutoring could address these problems through 
active interaction between less knowledgeable and more 

knowledgeable pupils. 
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This study responds to challenges in student 

engagement and academic difficulties at Gabi Central 

Elementary School, where learning obstacles and limited at-

home support hinder academic achievements. Recognizing 

peer tutoring as a promising educational strategy, the research 

aimed to determine its effectiveness in this context. By 

examining its impact on tutors and tutees, the study sought to 

provide evidence of its benefits in enhancing academic 
performance and fostering a supportive learning 

environment. It addresses the need for effective interventions 

that accommodate diverse learning needs and improve 

student engagement, especially where external support is 

limited. Ultimately, the study aims to contribute insights into 

adopting peer tutoring as a solution to educational challenges, 

improving learning outcomes, and equipping students with 

skills for academic success.  

 

II. METHOD 

 
A. Research Design 

This study utilized a Quasi-Experimental one-group 

pre-test post-test research design. It resembled experimental 

research but was not true experimental research. Although the 

independent variable was manipulated, the subjects were not 

randomly assigned to conditions or orders of conditions 

(Cook & Campbell, 1979). The design was appropriate for 

studying subjects naturally grouped, such as in a classroom 

setting. This design aimed to investigate whether peer 

tutoring was effective in increasing the academic 

performance of Grade 2 pupils at Gabi Central Elementary 

School, Gabi, Compostela, Davao de Oro for the school year 
2023-2024. A pretest and posttest were administered to these 

pupils. 

 

B. Research Locale 

The research was conducted at Gabi Central Elementary 

School, located in Barangay Gabi, Compostela, Davao de 

Oro. Gabi, as one of the 16 barangays of the municipality, 

was established on June 23, 1957, under Republic Act No. 

2039, signed by the late President Carlos P. Garcia. The 

origin of the name 'Gabi' is attributed to several sources: some 

believe it comes from the native word for 'night,' while others 
associate it with the 'gabi' plant that once grew abundantly in 

the area. 

 

As of the 2015 Census, Barangay Gabi had a population 

of 4,725, accounting for about 5.40% of the total Compostela 

region. The age group of 10 to 14 years had the highest 

population, with 515 individuals, whereas the age groups of 

75 to 79 and 80 and over had the lowest, each with 40 

individuals. Over the years, the population of Gabi has seen 

significant growth, increasing from 2,547 in 1990 to 4,725 in 

2015, indicating an increase of 2,178 people. The 2015 

Census reported a positive growth rate of 3.77%, with a net 
increase of 834 people from 2010. By 2020, the population 

had grown further to 4,968, representing 5.53% of the total 

population of Compostela. Geographically, Gabi is situated 

at approximately 7.6225° latitude and 126.0990° longitude on 

the island of Mindanao, with an estimated elevation of about 

93.7 meters or 307.4 feet above mean sea level. 

 

Gabi Central Elementary School, founded in 1954, 

stands as a testament to the enduring legacy of quality 

education in Barangay Gabi. The school has consistently 

served as a cradle of learning, nurturing individuals who have 

become effective pillars in various sectors of society. The 

commitment to providing quality education remains 

unwavering, even in the face of challenging global 

circumstances. The school's environment is captivating both 
inside and out, surrounded by colorful landscapes and child-

friendly facilities, providing a verdant and IATF-aligned 

setting. This environment serves as an inspiring space for 

learners, fostering a love for learning and nurturing their 

growth into quality and competent individuals. 

 

Regardless of the season or the challenges that may 

arise, Gabi Central Elementary School stands prepared to 

serve and provide quality education to every learner. The 

institution is not just an educational center; it is a friendly and 

welcoming haven that acts as an avenue for purposeful 
growth. The school is headed by a School Principal 

IV/District Coordinating Principal and comprises one Master 

Teacher I, eleven Teacher III, eight Teacher II, and eleven 

Teacher I, totaling thirty-two teaching staff. The pupil 

population is eight hundred forty-four (844) for the current 

school year. 

 

Barangay Gabi has faced numerous challenges over the 

years, including natural calamities and agricultural 

difficulties. In 1955, a drought caused by the eruption of Mt. 

Hibok-Hibok in Camiguin severely affected agricultural 

activities. Similar droughts occurred in subsequent years, 
with significant ones in 1961 and 1971. Floods have also been 

a recurring issue, with notable ones in 1961, 1964, and 2013. 

Despite these adversities, the people of Barangay Gabi have 

demonstrated resilience and a strong sense of community, 

continuously striving for development and improvement. 

 

In recent history, Barangay Gabi was significantly 

affected by Super Typhoon Pablo in December 2012 and 

Tropical Depression Agaton in January 2013, both causing 

substantial damage to infrastructure and agriculture. 

However, the community has remained steadfast, working 
together with local and national governments to build a 

disaster-resilient community. Overall, Barangay Gabi is a 

community characterized by industrious, peace-loving, 

enterprising, God-fearing, and self-reliant individuals who 

are committed to moving forward and creating opportunities 

for their constituents. The continuous efforts to make positive 

history and innovations reflect the community's dedication to 

progress and resilience. 
 

C. Population and Sample 

The subjects of this study were the Grade 2 students at 

Gabi Central Elementary School, Gabi, Compostela, Davao 

de Oro, for the academic year 2023-2024. These students 

were selected using a convenience sampling method. They 
were evaluated through a pretest using a researcher-made 

questionnaire in English, followed by a posttest after the 

implementation of a peer tutoring intervention. There were 34 

students, with a gender distribution of 16 male and 18 female 

students. 
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D. Research Instruments 

The study used a 20-item researcher-made questionnaire 

in English for both pretest and posttest aimed at determining 

the effectiveness of the peer tutoring as an intervention for 

English proficiency. The questionnaire was designed to cover 

a spectrum of cognitive abilities based on Bloom's taxonomy 

(remembering, understanding, analyzing, applying, 

evaluating, and creating), were validated for its reliability and 
validity. A table of specifications was prepared to guarantee 

a balanced representation of easy, average, and difficult 

questions, targeting competencies identified by the 

researcher. This meticulous preparation aimed to provide a 

detailed assessment of learners' proficiency levels, with 

results and implications discussed on the subsequent page.    

 

E. Data Collection 

Before the start of the study, the researcher initiated the 

necessary preparations, including the submission of the 

endorsement letter from the Graduate School of Assumption 
College of Nabunturan and a formal permission letter to the 

Davao de Oro DepEd superintendent, seeking approval to 

conduct the research. A similar request for permission was 

also forwarded to the school principal of Gabi Central 

Elementary School. Following approval from both 

authorities, the researcher coordinated with the principal of 

Gabi Central Elementary School to schedule the 

experimentation. 

 

The pre-test questionnaire in English was administered 

by the researcher, who was also the teacher of the Grade 2 

section. This marked the initial stage of the research. After 
the pretest, the researcher started the experimentation phase, 

during which the peer tutoring approach was employed. 

Observations made by the researcher throughout this period 

were recorded. Following a period of intervention, a posttest 

was administered. The results from this posttest were encoded 

and subjected to statistical analysis to interpret the findings. 

 

F. Statistical Treatment of Data 

The problems and hypotheses were subjected to 

statistical treatment using the mean and Paired Samples T-

Test to facilitate a comprehensive quantitative analysis of the 
results of the pretest and posttest. The results were analyzed 

using frequency counts and percentage distribution. The 

JASP software was employed to conduct the statistical 

analyses and ensure the accuracy of the findings. 

 

III. RESULTS 

 

This chapter includes the presentation, analysis, and 

interpretation of the results of the experiment conducted in 

the study. The sequence of the presentation was based on the 

statement of the problems and the null hypotheses presented. 

 

 

 

 

 

 

 

 

 Academic Performance of Pupils During the Pretest. 

  

Table 1 shows the Academic performance of pupils 

during the pretest. 

 

Table 1: Academic Performance of Pupils During the Pretest 

Mean Class 

Proficiency 

Mastery 

Level 

Performance 

Level 

6.559 33% No 

Mastery 

Did Not Meet 

Expectation 

 
Table 1 presents the statistical summary of the academic 

performance of Grade 2 students at Gabi Central Elementary 

School during the pretest. The data provide insights into the 

baseline proficiency levels before the implementation of the 

peer tutoring intervention. The pretest results reveal that out 

of 35 pupils, 34 valid responses were recorded, with one pupil 

missing during the pretest. The mean score of the pupils is 

6.559, indicating the average performance of the pupils 

before the peer tutoring intervention. The standard deviation 

of 2.915 suggests variability in the pupils' scores, indicating 

differences in their initial academic performance. The 
minimum score is 1.000, and the maximum score is 13.000, 

showing a wide range of performance levels among the 

pupils. The calculated pretest mean of 6.559 translates to a 

class proficiency of 33%. According to the predefined 

proficiency scaling, this level of performance indicates that 

the pupils, on average, fall into the category of "Did Not Meet 

Expectation." This classification implies that the students are 

struggling with the material, demonstrating that they have not 

yet acquired the necessary knowledge and skills to meet the 

academic expectations for their grade level. 

 

 Academic Performance of Pupils During the Posttest
  

Table 2 shows the Academic performance of pupils 

during the posttest. 

 

Table 2: Academic Performance of Pupils  

During the Posttest 

Mean Class 

Proficiency 

Mastery Level Performance 

Level 

14.529 73% 

 

Nearing 

Mastery Level 

Very 

Satisfactory 

 

Table 2 presents the statistical summary of the academic 

performance of Grade 2 pupils at Gabi Central Elementary 

School during the posttest. The data provide insights into the 
changes in proficiency levels after the implementation of the 

peer tutoring intervention. 

 

The posttest results reveal that the mean score of the 

pupils is 14.529, indicating a significant improvement in their 

academic performance compared to the pretest. The standard 

deviation of 4.129 suggests some variability in the pupils' 

scores, though it is consistent with the expected range of 

performance improvements. The minimum score is 6.000, 

and the maximum score is 20.000, showing that the 

intervention helped elevate the performance levels across a 
broad spectrum of students. 
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The calculated posttest mean of 14.529 which is 

equivalent to a class proficiency of 73%. According to the 

predefined proficiency scaling, this level of performance 

indicates that the pupils, on average, fall into the category of 

"Very Satisfactory" and are approaching the "Nearing 

Mastery Level." This classification implies that the students 

have significantly improved their understanding and skills, 

demonstrating that they are now much closer to meeting and 
even exceeding the academic expectations for their grade 

level. 

 

 Significant Difference in the Academic Performance of 

the Pupils in English Before and After the Intervention 

Table 3 shows the significant difference in the academic 

performance of the pupils in English before and after the 

intervention. 

 

Table 3: Significant Difference in the  

Academic Performance of Students in English  
Before and after the Intervention 

Paired Samples T-Test t df 

Pre-Test -11.720 33 

Post-Test 

 

The results of the paired samples t-test show a 

statistically significant increase in the academic performance 

of the pupils from the pretest to the posttest. This significant 

difference (p < .001) suggests that the peer tutoring 

intervention had a substantial positive impact on the pupils' 

learning outcomes. 

 

IV. DISCUSSIONS 

 

After the data were analyzed and interpreted, the following 

findings were gathered. 
 

 Academic Performance of Pupils During the Pretest 

The pretest results indicate that most of the students did 

not meet the expected academic standards ("Did Not Meet 

Expectation"). This baseline highlighted the need for 

effective interventions like peer tutoring. The results of the 

pretest, as presented in Table 1, highlight a significant 

baseline of academic challenges among Grade 2 students at 

Gabi Central Elementary School. This initial finding 

underscores the pressing need for effective interventions, 

such as peer tutoring, to address these educational 
deficiencies.  

 

These results are consistent with Candelaria’s (2023) 

findings, which emphasized the widespread learning 

challenges in the Philippine educational context and the 

potential of peer tutoring to mitigate these issues and improve 

academic performance. The variability in the pretest scores, 

with a standard deviation of 2.915, reflects the individual 

differences in the students' academic abilities. This aligns 

with Ali et al.'s (2015) assertion that educational strategies 

need to cater to diverse learning needs to be effective. 

 
Peer tutoring, as highlighted by Nawaz and Reman 

(2017) and Topping (2018), provides a structured yet flexible 

approach that pairs students of differing abilities to maximize 

learning outcomes. The wide range in pretest scores, from a 

minimum of 1.000 to a maximum of 13.000, further supports 

the need for tailored educational support, which peer tutoring 

effectively offers through its collaborative and interactive 

nature. 

 

The pretest results serve as a benchmark for evaluating 

the impact of peer tutoring on the pupils' academic 
performance. Previous studies, such as those by Ullah et al. 

(2018) and Stigmar (2016), have documented the positive 

effects of peer tutoring on both tutors and tutees. In this study, 

the significant difference observed between pretest and post-

test scores indicates that the peer tutoring intervention has 

been effective in improving student performance.  

 

This finding is in line with Ullah et al.'s (2018) research, 

which showed enhanced academic achievements for both 

groups involved in peer tutoring. Additionally, Stigmar 

(2016) emphasized the broader benefits of peer-to-peer 
learning, including the development of crucial skills and 

increased engagement, which were also evident in the 

improved posttest results. Thus, the implementation of peer 

tutoring at Gabi Central Elementary School appears to have 

successfully addressed the initial academic deficiencies 

highlighted by the pretest, validating its effectiveness as an 

educational strategy. 

 

 Academic Performance of the Students during the Posttest 

The significant improvement in the posttest indicates 

that pupils were approaching the "nearing mastery level" and 

performing at a "very satisfactory" level, demonstrating the 
effectiveness of peer tutoring. 

 

The posttest results, demonstrated a significant 

improvement in the academic performance of Grade 2 pupils 

at Gabi Central Elementary School following the 

implementation of the peer tutoring intervention. The mean 

score increased from 6.559 in the pretest to 14.529 in the 

posttest, translating to a class proficiency improvement from 

33% to 73%. This remarkable enhancement in proficiency 

levels indicates that the pupils have moved from "did not 

meet expectation" to "very satisfactory" and are approaching 
"nearing mastery level." This outcome aligns with 

Candelaria’s (2023) findings, which emphasized the potential 

of peer tutoring to address learning challenges and improve 

academic performance among Filipino students. 

 

The variability in posttest scores, with a standard 

deviation of 4.129, suggests that while there is still some 

diversity in the pupils' academic performance, the peer 

tutoring intervention has effectively elevated overall 

proficiency. The range of scores, from a minimum of 6.000 

to a maximum of 20.000, illustrates that the intervention has 

been beneficial across a broad spectrum of pupils. This 
supports Ali et al.’s (2015) and Bombardelli’s (2016) 

assertions that educational strategies like peer tutoring can 

effectively cater to diverse learning needs by providing 

meaningful and interactive support among students with 

varying levels of expertise. 
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The significant increase in the mean score from the 

pretest to the posttest underscores the effectiveness of the 

peer tutoring intervention. Ullah et al. (2018) documented 

similar positive outcomes, highlighting how peer tutoring can 

enhance academic achievements for both tutors and tutees. 

This study's finding is also consistent with Stigmar’s (2016) 

meta-analysis, which emphasized the development of general 

skills and increased student engagement through peer-to-peer 
learning. The shift in mastery level from "no mastery" to 

"nearing mastery" further validates the impact of peer 

tutoring, as it indicates that students have not only improved 

their understanding and skills but are now performing at a 

much higher academic level. This transition reflects the 

broader benefits of peer tutoring in fostering a supportive and 

collaborative learning environment, as discussed by Nawaz 

& Reman (2017) and Topping (2018). 

 

 Significant Difference in the Academic Performance of 

the Pupils in English Before and After the Intervention 
The significant improvement in the posttest scores 

compared to the pretest scores implies that the pupils learned 

the lessons taught more effectively during the peer tutoring 

sessions. The high class proficiency level achieved after the 

intervention indicates that the peer tutoring approach 

successfully enhanced the students' understanding and 

mastery of the subject matter. The paired samples t-test 

showed a statistically significant increase in academic 

performance from the pretest to the posttest. The significant 

improvement in mean scores confirmed that peer tutoring had 

a substantial positive impact on the students’ learning 

outcomes and supporting its adoption as a valuable 
instructional strategy. 

 

V. CONCLUSIONS 

 

The results of this study indicate that the peer tutoring 

intervention significantly improved the academic 

performance of Grade 2 students at Gabi Central Elementary 

School. The pretest results revealed a class proficiency 

interpreted as "Did Not Meet Expectation," highlighting the 

critical need for effective educational interventions to address 

existing academic deficiencies. Following the 
implementation of the peer tutoring intervention, the posttest 

results showed a remarkable increase in the mean score with 

class proficiency described as "Very Satisfactory," closer to 

"Nearing Mastery Level." The significant difference in 

performance confirmed that peer tutoring is an effective 

approach to enhancing students' understanding and mastery 

of the subject matter and to address learning challenges. 

 

The improvement from the pretest mean of 6.559 to the 

posttest mean of 14.529 underscores the effectiveness of the 

peer tutoring intervention. The significant increase in class 

proficiency from 33% to 73% highlights the positive impact 
of peer tutoring on the students' academic performance. The 

shift in mastery level from "No Mastery" to "Nearing 

Mastery" indicates that the pupils developed a better grasp of 

the material and performed at a much higher level. This 

improvement implies that the pupils learned the lessons more 

effectively during the peer tutoring sessions. The significant 

rise in mean scores and the high-class proficiency level 

achieved post-intervention indicate that the peer tutoring 

approach successfully enhanced the pupils' understanding 

and mastery of the subject matter. 

 

RECOMMENDATIONS 

 

 The Following Recommendations were Offered by the 

Researcher Based on the Conclusion of the Study: 
 

 The implementation of peer tutoring has proven to 

significantly improve academic performance and foster a 

more engaging and collaborative learning environment. It 

is recommended that schools encourage the adoption of 

peer tutoring programs to enhance students' learning 

experiences and academic outcomes. By participating in 

these programs, students can benefit from the supportive 

interactions with their peers, leading to improved 

understanding and mastery of the subject matter. 

 Teachers are encouraged to integrate peer tutoring into 
their instructional practices as it provides substantial 

benefits in enhancing students' academic performance. 

The study has shown that peer tutoring helps students 

learn more effectively by leveraging collaborative 

learning. Professional development sessions on the 

implementation and management of peer tutoring should 

be organized to equip teachers with the necessary skills to 

facilitate these programs effectively. This approach 

enables teachers to create a more inclusive and supportive 

classroom environment, ultimately leading to better 

educational outcomes. 

 School administrators must use the study's findings to 

plan and conduct training, seminars, and workshops 

focused on various teaching approaches, including peer 

tutoring. Understanding the positive impact of peer 

tutoring on academic performance will help 

administrators make informed decisions about 

incorporating these programs into the school curriculum. 

By doing so, administrators can support teachers in 

adopting effective instructional methods that enhance 

student learning and engagement. 

 Future researchers are encouraged to build upon this study 

by exploring other instructional strategies that can 
improve academic performance. Further investigations 

could focus on the long-term effects of peer tutoring and 

other collaborative learning approaches on student 

outcomes. By expanding the research on effective 

teaching strategies, future studies can contribute valuable 

insights into improving educational practices and student 

achievement. 
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APPENDIX E.  

 

PRETEST EXAMINATION 

 

 
Republic of the Philippines 

Department of Education 

REGION XI 

SCHOOLS DIVISION OF DAVAO DE ORO 

COMPOSTELA WEST DISTRICT 

 

PRETEST 

English 2 

 

Name:          Score:   

Grade & Section:        Date :      

Directions: Read each item carefully. Encircle the letter of the correct answer. 

1. Which action word best describes what Maria did? 

 Maria says, “I ran to catch the bus.” 

 “Did you make it?” asks Lorna. 

 Maria answered, “Yes, I sprinted and caught it just in time.”  

“That’s impressive!” says Lorna. 
a. strolling  b. ran  c. leaped d. stood 

2. Which action word best completes the sentence? 

 She    the door and went inside. 

a. opened b. shook  c. flew  d. shout 

3. What action word is most appropriate for the following scenario? 

 Peter: “I have an urgent email to send.” 

 John says, “Don’t worry, I’ll   it for you.” 

a. send  b. draft  c. write  d. type 

4. Which action word best completes the following conversation? 

 Josh: “I need to fix my motorcycle. It’s not working properly.” 

 Cardo asked, “Have you tried    it?” 
a. enjoying b. exploring  c. cleaning  d. repairing 

5. What action word is most suitable for the given situation? 

 Mike: “I want to learn how to play the piano. 

 Jose replied, “You should    lessons.” 

a. take  b. skip   c. avoid  d. run 

6. Which action word best completes the sentence? 

 She    her assignment before going to bed. 

a. finished b. smiled  c. ignored  d. cried 

7. What action word is most appropriate for the following g scenario? 

 Lyca: “I need to organize my drawer. It’s a mess.” 

 Mia asked, “Why don’t you    it?” 

a. throw  b. clean  c. paint  d. ignore 
8. Which action word best completes the following conversation? 

 Ana: “I want to lose weight and get fit.” 

 Martha replied, “You should    regularly and eat healthy.” 

a. sleep  b. exercise  c. sing   d. study 
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9. What action word is most suitable for the given situation? 

 Cathy: I need to prepare for the presentation tomorrow.” 

 Angel says, “You should    your notes and practice for your presentation tomorrow.” 

a. review  b. hide  c. forget  d. ignore 

10. Which action word best completes the sentence? 

 He    the book and started studying his lesson. 

a. opened b. closed  c. tore   d. hide 

11. What does “sequence of events” in a story mean? 
      a. The order of events in a story 

      b. The main characters 

      c. The setting of the story 

      d. The title of the story 

12. Which of the following statements best summarizes the main idea of a story’s sequence of events? 

      a. There are intriguing characters in the plot. 

      b. The events in the story occur in a specific order that contributes to the overall plot. 

      c. There is a moral or lesson to the story. 

      d. The setting of the story is described in detail. 

13. Given a list of events below, arrange them in the correct order to represent the sequence of events in a story. 

 I – She bought ingredients for her recipe. 
 II – One day, Maria went to the market. 

 III – She carried the ingredients she bought from the market. 

 IV – Then, Maria rides a tricycle, and she went home. 

a. II, I, III, IV  b. I, II, III, IV  c. IV, II, I, III  d. II, III, I, IV 

14. What might happen if the sequence of events in a story was changed? 

      a. The setting would become clearer. 

      b. The plot would be affected. 

      c. The characters’ names would change. 

      d. The story’s title would change. 

15. Read the story below and answer the question that follows. 

 One day, Maria went to the market. She bought ingredients for her recipe. She carried the ingredients she bought from the 

market. Then, Maria rides a tricycle, and she went home.  
 If the underlined ending would be changed to this statement, “Then, Maria went to her.  friend’s house to cook the recipe 

she wanted.”, how would changing the ending affect the overall outcomes? 

a. The story would become shorter. 

b. The resolution of the story would be different. 

c. The setting would become more detailed. 

d. The characters would remain unchanged. 

16. Retell the story by rearranging the events below. Choose the letter of your answer. 

 I – They were instructed by their teacher to sleep early. 

 II – He went his way to the living room and watched television show up to 12 midnight. 

 III – One day, their teacher told the class about their examination. 

 IV – Marlon woke up late, so he was late to his examination. 
a. III, I, II, IV  b. I, II, IV, III  c. II, III, I, IV  d. I, II, III, IV 

17. What is a prediction in the context of a story’s sequence of events? 

      a. An educated guess about what will happen next 

      b. A summary of the story’s main events 

      c. A description of the story’s character 

      d. An analysis of the story’s title 

18. Why is it important for readers to make predictions about a story’s sequence of events? 

      a. To skip to the last part of the story 

      b. To actively engage with the text and anticipate what might happen 

      c. To criticize the whole story 

      d. To memorize the story 

19. In the following set of events, predict what might happen next in the story. 
 One day, Lita went to the park. She played with her friends, and they were very happy. While they were playing, the 

clouds were very dark and has a strong cold wind. What will happen next? 

a. It was raining and they went to their respective homes. 

b. She continued playing with her friends. 

c. One of her friends was injured. 

d. Lita was very happy. 
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20. How do character’s actions contribute to the overall sequence of events in a story? 

      a. By changing the story’s title 

      b. By introducing new characters 

      c. By describing the characters in more detail 

      d. By influencing the plot development 
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APPENDIX F.  

POSTTEST EXAMINATION 

 

 
Republic of the Philippines 

Department of Education 

REGION XI 

SCHOOLS DIVISION OF DAVAO DE ORO 

COMPOSTELA WEST DISTRICT 

 

POSTTEST 

English 2 

 

Name:          Score:   

Grade & Section:        Date :      

Directions: Read each item carefully. Encircle the letter of the correct answer. 

1. Which action word best describes what Maria did? 

 Maria says, “I ran to catch the bus.” 

 “Did you make it?” asks Lorna. 

 Maria answered, “Yes, I sprinted and caught it just in time.”  

“That’s impressive!” says Lorna. 

b. strolling  b. ran  c. leaped d. stood 

2. Which action word best completes the sentence? 

 She    the door and went inside. 

b. opened b. shook  c. flew  d. shout 
3. What action word is most appropriate for the following scenario? 

 Peter: “I have an urgent email to send.” 

 John says, “Don’t worry, I’ll   it for you.” 

b. send  b. draft  c. write  d. type 

4. Which action word best completes the following conversation? 

 Josh: “I need to fix my motorcycle. It’s not working properly.” 

 Cardo asked, “Have you tried    it?” 

b. enjoying b. exploring  c. cleaning  d. repairing 

5. What action word is most suitable for the given situation? 

 Mike: “I want to learn how to play the piano. 

 Jose replied, “You should    lessons.” 
b. take  b. skip   c. avoid  d. run 

6. Which action word best completes the sentence? 

 She    her assignment before going to bed. 

b. finished b. smiled  c. ignored  d. cried 

7. What action word is most appropriate for the following g scenario? 

 Lyca: “I need to organize my drawer. It’s a mess.” 

 Mia asked, “Why don’t you    it?” 

b. throw  b. clean  c. paint  d. ignore 

8. Which action word best completes the following conversation? 

 Ana: “I want to lose weight and get fit.” 

 Martha replied, “You should    regularly and eat healthy.” 

b. sleep  b. exercise  c. sing   d. study 
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9. What action word is most suitable for the given situation? 

 Cathy: I need to prepare for the presentation tomorrow.” 

 Angel says, “You should    your notes and practice for your presentation tomorrow.” 

b. review  b. hide  c. forget  d. ignore 

10. Which action word best completes the sentence? 

 He    the book and started studying his lesson. 

b. opened b. closed  c. tore   d. hide 

11. What does “sequence of events” in a story mean? 
      a. The order of events in a story 

      b. The main characters 

      c. The setting of the story 

      d. The title of the story 

12. Which of the following statements best summarizes the main idea of a story’s sequence of events? 

      a. There are intriguing characters in the plot. 

      b. The events in the story occur in a specific order that contributes to the overall plot. 

      c. There is a moral or lesson to the story. 

      d. The setting of the story is described in detail. 

13. Given a list of events below, arrange them in the correct order to represent the sequence of events in a story. 

 I – She bought ingredients for her recipe. 
 II – One day, Maria went to the market. 

 III – She carried the ingredients she bought from the market. 

 IV – Then, Maria rides a tricycle, and she went home. 

b. II, I, III, IV  b. I, II, III, IV  c. IV, II, I, III  d. II, III, I, IV 

14. What might happen if the sequence of events in a story was changed? 

      a. The setting would become clearer. 

      b. The plot would be affected. 

      c. The characters’ names would change. 

      d. The story’s title would change. 

15. Read the story below and answer the question that follows. 

 One day, Maria went to the market. She bought ingredients for her recipe. She carried the ingredients she bought from the 

market. Then, Maria rides a tricycle, and she went home.  
 If the underlined ending would be changed to this statement, “Then, Maria went to her.  friend’s house to cook the recipe 

she wanted.”, how would changing the ending affect the overall outcomes? 

e. The story would become shorter. 

f. The resolution of the story would be different. 

g. The setting would become more detailed. 

h. The characters would remain unchanged. 

16. Retell the story by rearranging the events below. Choose the letter of your answer. 

 I – They were instructed by their teacher to sleep early. 

 II – He went his way to the living room and watched television show up to 12 midnight. 

 III – One day, their teacher told the class about their examination. 

 IV – Marlon woke up late, so he was late to his examination. 
b. III, I, II, IV  b. I, II, IV, III  c. II, III, I, IV  d. I, II, III, IV 

17. What is a prediction in the context of a story’s sequence of events? 

      a. An educated guess about what will happen next 

      b. A summary of the story’s main events 

      c. A description of the story’s character 

      d. An analysis of the story’s title 

18. Why is it important for readers to make predictions about a story’s sequence of events? 

      a. To skip to the last part of the story 

      b. To actively engage with the text and anticipate what might happen 

      c. To criticize the whole story 

      d. To memorize the story 

19. In the following set of events, predict what might happen next in the story. 
 One day, Lita went to the park. She played with her friends, and they were very happy. While they were playing, the 

clouds were very dark and has a strong cold wind. What will happen next? 

e. It was raining and they went to their respective homes. 

f. She continued playing with her friends. 

g. One of her friends was injured. 

h. Lita was very happy. 
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20. How do character’s actions contribute to the overall sequence of events in a story? 

      a. By changing the story’s title 

      b. By introducing new characters 

      c. By describing the characters in more detail 

      d. By influencing the plot development 
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APPENDIX G.  

Answer Key 

 

PRETEST/ POSTTEST 

1. b 

2. a 
3. a 

4. d 

5. a 

6. a 

7. b 

8. b 

9. a 

10. a 

11. a 

12. b 

13. a 
14. b 

15. b 

16. a 

17. a 

18. b 

19. a 

20. d 
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APPENDIX H.  

 

Summary of Validation Result 
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APPENDIX I.  

 

PRETEST AND POSTTEST SCORES 

Pupil No. PRETEST SCORES POSTTEST SCORES 

1. 6 7 

2. 7 11 

3. 4 13 

4. 8 10 

5. 5 8 

6. 8 12 

7. 1 10 

8. 8 10 

9. 3 13 

10. 4 10 

11 7 6 

12. 5 15 

13. 5 14 

14. 11 14 

15. 3 14 

16. 11 20 

17. 2 16 

18. 4 18 

19. 3 9 

20. 8 20 

21. 5 14 

22. 8 19 

23. 8 20 

24. 6 18 

25. 6 15 

26. 6 17 

27. 6 14 

28. 12 17 

29. 8 15 

30. 8 19 

31. 13 20 

32. 11 18 

33. 4 18 

34. 9 20 
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APPENDIX J. 

 

Table of Specification 
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