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Abstract:- This study investigated the relationship
between social interaction skills and attention span
among Grade 4 learners in elementary schools. The
primary objective was to understand the extent of these
skills and their interplay, shedding light on their
implications for educational practices and student
development. A descriptive correlational research design
employing a survey method was utilized. A total of 100
Grade 4 learners were selected through simple random
sampling. Data were collected using adapted instruments
for social interaction and attention span. Statistical
analyses included means, Pearson correlation, and
regression analysis. The study revealed that Grade 4
learners exhibit a high level of social interaction skills,
with particularly strong performance in cooperation and
assertion. Their attention span, including sustained,
selective, and divided attention, was also notably high.
Significant positive correlations were found between
social interaction and attention span. Regression analysis
indicated that cooperation, communication, and
responsibility significantly predicted attention span. The
findings suggested that social interaction skills and
attention span are interconnected aspects of a student's
development. Promoting social interaction skills in
educational settings can positively impact attention span,
which, in turn, may lead to improved academic
performance and overall socio-emotional development
among Grade 4 learners.
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Correlational Study.

I INTRODUCTION

Social interaction and attention span are two important
factors that affect a child's academic and personal growth.
Social interaction refers to the ability to communicate,
cooperate, and engage with others in social settings, while
attention span refers to the ability to sustain attention and
concentrate on a task for an extended period of time. In
recent years, there have been increasing interest in studying
the relationship between social interaction and attention
span in learners.

In Davao City, studies have also explored the
relationship between social interaction and attention span in
learners. Mirasol (2016) investigated the relationship
between attention and social skills in Grade 3 students. The
results showed that there was a positive correlation between
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attention and social skills, particularly in the areas of
communication, cooperation, and assertion. Sagusay (2017)
examined the social skills and academic achievement of
children with ADHD in Davao City. The results showed that
children with ADHD had lower social skills and academic
achievement compared to their peers, highlighting the need
for interventions that address both factors.

This study, titled " Social Interaction And Attention
Span Of Grade 4 Learners" aimed to aimed to investigate
the relationship between social interaction and attention
span among Grade 4 learners. Recognizing the significance
of social competencies and attentional abilities in a
classroom setting, the study set out to explore whether
certain aspects of social interaction, such as communication,
cooperation, assertion, responsibility, engagement, and self-
control, could predict attention span in these young learners.

The findings of the studies connected to a global,
national, and local scale suggest that addressing both social
and attentional factors is crucial in promoting academic and
personal growth in children. These studies may inform the
development of interventions aimed at improving social
interaction and attention span in learners, which may
ultimately lead to better academic and personal outcomes
for Filipino children.

The Officials of the Department of Education may
benefit from the study by using the findings to inform
policies and interventions aimed at promoting positive social
interaction and attention span in Grade 4 learners. School
heads may benefit from the study by using the findings to
guide decision-making and resource allocation in their
schools. Grade 4 teachers may benefit from the study by
using the findings to inform their instructional practices and
strategies. Lastly, future researchers may benefit from the
study by using the findings to guide their own research and
build upon existing knowledge on social interaction and
attention span in children.

In conclusion, social interaction and attention span
play a critical role in determining a child's overall
development. These elements are important for personal
development and social environment navigation in addition
to influencing academic performance, as mentioned by the
citations that give us a broader perspective.
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1. METHOD

The research design used in the present study is a
descriptive correlational research design using a survey
method. This design was selected because it allowed for the
exploration of the relationship between social interaction
and attention span in Grade 4 learners. The survey method
was used to collect data from a large sample of Grade 4
learners, which allowed for generalization of the findings to
the larger population. This design was best suited for the
present study because it allowed for the examination of the
relationship between the two variables of interest in a
naturalistic setting, without manipulation or control of the
variables.

100 Grade 4 learners from Cadaatan Elementary
School at Cadaatan, Sta. Maria, Davao Occidental were the
respondents of the survey. The sampling procedure that was
used is simple random sampling. This sampling procedure
was suited to the present study because it allowed the
selection of a representative sample of Grade 4 learners,
which enhanced the generalizability of the findings to the
larger population.

The research instrument for gathering data for social
interaction in the present study was adapted from the Social
Skills Improvement System (SSIS) Rating Scales developed
by Gresham and Elliott (2008). The instrument consisted of
multiple subscales, including communication, cooperation,
assertion, responsibility, empathy, engagement, and self-
control, which was used in the present study as indicators of
social interaction. The Likert scale below was used to
interpret the resulting data.

Data collection was conducted using adapted
instruments, with the Social Skills Improvement System
Rating Scales utilized for assessing social interaction and
attention span measurements drawn from various sources.
Statistical tools such as mean, Pearson's correlation
coefficient (r), and regression analysis were employed to
analyze the data.

In  conclusion, the connection between social
interaction and attention span is essential in shaping a child's
overall development. This study employed a descriptive
correlational research design using a survey method to
explore these factors among 100 Grade 4 learners from
Cadaatan Elementary School in Cadaatan, Sta. Maria,
Davao Occidental. By utilizing simple random sampling, the
research aimed to provide a representative and unbiased
insight into how these elements interact and influence
children's academic and personal growth.
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1. RESULTS AND DISCUSSIONS

The results and discussions tackled the methodology
employed in this study, with a focus on the data analysis
derived from the survey. It outlined the research design, data
gathering procedures, and the specific analytical techniques
used to interpret the survey results.

The first theme presented an overview of the extent of
social interaction among Grade 4 learners, focusing on the
dimension of communication. Overall, the mean score for
all the statements in this table is 4.12. This means that the
social interaction of Grade 4 learners is often manifested.
This suggests that these learners exhibit commendable
communication skills, including clear expression of ideas,
active listening, and appropriate use of nonverbal
communication, which are vital components of effective
social interaction.

The second theme provided an evaluation of the extent
of social interaction among Grade 4 learners, focusing on
the dimension of cooperation, the overall mean score for
cooperation is an impressive 4.20, signifying a very high
level of agreement among Grade 4 learners. This means that
social interaction of Grade 4 learners is always manifested.

The third theme illustrates provides an assessment of
the extent of social interaction among Grade 4 learners,
focusing on the dimension of assertion. The overall mean
score for assertion is 4.21, denoting a very high level of
agreement among Grade 4 learners in terms of their
assertive communication skills. This means that social
interaction of Grade 4 learners is always manifested. The
high mean scores underscore the positive role of
assertiveness in social competence and highlight the
significance of nurturing assertive communication skills in
Grade 4 learners to enhance their social interactions.

Overall, the study sheds light on the extent of attention
span among Grade 4 learners, combining the indicators of
sustained attention, selective attention, and divided attention
show that, on average, students exhibited a high level of
attention span, with particularly strong performance in
selective attention, rated as very high. This suggests that
Grade 4 learners possess robust attention span capabilities,
aligning with their developmental stage and academic
requirements.

The results of the test of the relationship between
social interaction and attention span among Grade 4 learners
reveal a moderate, statistically significant relationship
between these two constructs. This finding suggests that a
student's level of social interaction is associated with their
attention span, underscoring the interconnectedness of social
and cognitive skills in the educational context.
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Grade 4 learners exhibit a commendable level of social
interaction, with particularly notable strengths in
cooperation and assertion. These results underscore the
positive social development and interpersonal skills among
this group of students, indicating their ability to effectively
communicate, collaborate, and assert themselves in various
situations.

Results presents a positive picture of Grade 4 learners'
attention span. The data reveal that students have a robust
capacity for selective attention, suggesting their ability to
focus on specific tasks and filter out distractions. This bodes
well for their learning environment, as it implies that they
can effectively concentrate on important information while
ignoring irrelevant stimuli.

v. CONCLUSION

A moderate yet significant relationship between social
interaction and attention span among Grade 4 learners is
revealed. This finding emphasizes the interconnectedness of
social and cognitive skills in the educational context. It
suggests that students who excel in social interaction tend to
also have stronger attention span abilities, potentially
benefiting their overall academic performance and social
development.

The recommendations of this study suggests that the
Department of Education may consider integrating programs
that foster social interaction skills and attention span
development within the elementary school curriculum
School leaders may encourage and facilitate initiatives that
promote social interaction and attention span development
among Grade 4 learners. Grade 4 learners may be
encouraged to actively participate in activities that promote
social interaction and attention span. Future research in this
area may delve deeper into the specific strategies and
interventions that can enhance both social interaction and
attention span among elementary school students.
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