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Abstract:- This study aimed to investigate the 

relationship between Authentic Language Assessment 

Training and its Implementation in Public Elementary 

Schools, with a focus on exploring the key indicators 

influencing its relationship. To achieve this objective, 

data were collected from English language teachers in 

public elementary schools using a structured survey 

questionnaire. The questionnaire included items related 

to the extent of training received in authentic language 

assessment principles and practices, as well as the degree 

of implementation of these principles in their teaching. 

The results revealed a significant and high correlation 

between the extent of Authentic Language Assessment 

Training and its Implementation in Public Elementary 

Schools. Moreover, a regression analysis was conducted 

to identify specific indicators within the training that 

significantly influenced implementation. The indicators 

"Increased Knowledge of Authentic Assessment 

Principles," "Application of Authentic Assessment 

Strategies," "Quality of Assessment Design," and 

"Integration of Authentic Assessment into Instruction" 

were found to have a positive and statistically significant 

impact on the implementation of authentic language 

assessment practices. However, the indicator "Student 

Engagement and Performance" did not show a 

statistically significant effect on implementation. 

Understanding the relationship between training and 

implementation can inform the development of evidence-

based policies and practices that support language 

teachers in delivering high-quality education. 

 

Keywords:- Authentic Language Assessment, Training, 

Implementation, Elementary Schools, Language Education. 

 

I. INTRODUCTION 

 

Authentic assessment, characterized by its real-world 

relevance and performance-based tasks, holds great potential 
for promoting meaningful language learning experiences. 

However, the successful integration of authentic assessment 

practices in the classroom relies heavily on teachers' 

understanding, adoption, and implementation. By examining 

teachers' practices and perceptions, this research seeks to 

shed light on the challenges and opportunities associated 

with implementing authentic assessment in the English 

language curriculum. Understanding teachers' perspectives 

will provide valuable insights for enhancing the 

effectiveness and impact of authentic assessment 

approaches, ultimately benefiting both teachers and students 

in their language learning journey. 

The existing literature supports the need to conduct a 

comprehensive study on the implementation of authentic 

assessment in English language teaching. Research 

conducted in international, Philippine, and local settings has 
consistently emphasized the positive impact of authentic 

assessment methods on language learning outcomes, student 

engagement, critical thinking skills, and the development of 

21st-century competencies. However, there remains a gap in 

understanding the specific practices and perceptions of 

teachers regarding the implementation of authentic 

assessment.  

 

This study, titled "Authentic Language Assessment 

Training and Implementation in Public Elementary Schools" 

aims to investigate the relationship between Authentic 
Language Assessment Training and its implementation in 

public elementary schools. Specifically, the study sought to 

determine which indicators of training significantly 

influence implementation. 

 

 

The study sought importance through addressing this 

gap, as the study also sought to contribute to the body of 

knowledge on effective language assessment strategies 

tailored to the unique educational landscapes, cultural 

contexts, and needs of teachers and students. This study's 

findings provided valuable insights and recommendations 
for enhancing language instruction and assessment practices, 

ultimately benefiting English language learners in their 

journey towards becoming proficient and confident 

language users. 

 

The findings of this study can provide valuable insights 

and benefits to each stakeholder group. The Department of 

Education will benefit from this study as it can inform 

policy development and curriculum design. School heads, as 

instructional leaders, can benefit from the study by gaining a 

deeper understanding of authentic assessment practices and 
their implementation. Language teachers stand to benefit 

from this study as it can provide them with valuable 

insights, strategies, and resources for incorporating authentic 

assessment into their language classrooms. Language 

learners, the primary recipients of English language 

education, can benefit greatly from the study. Lastly, future 

researchers in the field of language education can benefit 

from this study as it contributes to the existing body of 

knowledge.  

 

 

https://doi.org/10.38124/ijisrt/IJISRT24JUN903
http://www.ijisrt.com/


Volume 9, Issue 6, June – 2024                                             International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                 https://doi.org/10.38124/ijisrt/IJISRT24JUN903 

 

 

IJISRT24JUN903                                                                 www.ijisrt.com                     957 

In conclusion, the implementation of authentic 

language assessment training in public elementary schools 

offers profound benefits for both students and educators 

alike. By embracing authentic assessment methods that 

reflect real-world language use, schools empower students 

to develop practical language skills essential for success in 

an increasingly globalized society. Furthermore, educators 

gain valuable insights into students' linguistic proficiency 

and can tailor instruction to meet individual needs 

effectively. As a result, students become more engaged and 
confident language learners, equipped with the tools they 

need to thrive academically and socially.  

 

II. METHOD 

 

The research design employed in this study was a non-

experimental research design, specifically the descriptive 

correlational research design using the survey method. This 

design was chosen because it allowed for the collection of 

quantitative data to explore the relationship between 

variables and describe the current status or characteristics of 

the population under investigation (Creswell & Creswell, 
2017). In this case, the study aimed to examine the 

relationship between the training and implementation of 

authentic language assessment. 

 

The correlational nature of the research design is 

appropriate because it allows for the examination of the 

relationship between variables. This design enables the 

researcher to explore the degree and direction of the 

relationship, providing valuable insights into how authentic 

assessment practices may impact English language teaching. 

Overall, the descriptive correlational research design using 
the survey method is well-suited for this study as it allows 

for the collection of quantitative data to describe the current 

practices and perceptions of English language teachers 

regarding authentic assessment implementation and examine 

the relationship between variables of interest. 

 

The inclusion criteria is that all English language 

teachers in public elementary schools in Marilog District 

served as the respondents for the survey in this study. The 

sampling procedure employed was simple quota sampling. 

In this study, the quota was set to include all English 
language teachers in public elementary schools in Marilog 

District, allowing for a comprehensive representation of the 

target population. By employing simple quota sampling, the 

study aimed to provide insights into the current practices 

and perceptions of English language teachers in Marilog 

District regarding authentic language assessment training 

and implementation. It allows for the inclusion of all eligible 

teachers, ensuring a comprehensive representation of the 

population and increasing the generalizability of the 

findings. 

 

In summary, the research design adopted for this study, 
namely the non-experimental descriptive correlational 

research design utilizing the survey method, has proven to 

be highly appropriate. This method facilitated the gathering 

of quantitative data, enabling a comprehensive exploration 

of current practices and perceptions among English 

language teachers regarding the implementation of authentic 

assessment.  

 

III. RESULTS AND DISCUSSIONS 

 

The first theme presents the extent of authentic 

language assessment training in public elementary schools. 

The overall mean score for all statements is 4.06, with an 

SD of 0.41, indicating that authentic language assessment 

training of teachers is often manifested. This result suggests 
that teachers in public elementary schools generally have a 

strong understanding of authentic assessment concepts, 

methods, and feedback strategies, which can positively 

impact their teaching practices and student learning 

outcomes. 

 

The second theme presents extent of authentic 

language assessment training in public elementary schools. 

The overall mean score for all statements in this category is 

4.10, with an SD of 0.44, indicating that authentic language 

assessment training of teachers is often manifested. This 

suggests that, as a group, the teachers in public elementary 
schools have a strong commitment to using authentic 

assessment to evaluate students' language skills in real-

world contexts, design tasks that promote critical thinking, 

and provide clear guidelines for students. 

 

The third theme provides an overview of the extent of 

authentic language assessment training in public elementary 

schools. The overall mean score for all statements in this 

category is 4.18, with an SD of 0.51, indicating that 

authentic language assessment training of teachers is often 

manifested. This suggests that teachers in these public 
elementary schools are highly conscientious about designing 

assessments that align with learning objectives, use a variety 

of assessment methods to capture different aspects of 

language proficiency, and maintain clarity, fairness, and 

transparency in their assessment practices. 

 

The fourth theme investigates the extent of authentic 

language assessment training in public elementary schools. 

The overall mean score for all statements in this category is 

4.15, with an SD of 0.53, indicating that authentic language 

assessment training of teachers is often manifested. This 
suggests that teachers in public elementary schools prioritize 

the use of authentic assessment to inform and enhance their 

teaching practices. 

 

The fifth theme explores the authentic language 

assessment training in public elementary schools. The 

overall mean score for all statements in this category is 4.19, 

with an SD of 0.51, indicating that authentic language 

assessment training of teachers is often manifested. This 

suggests that teachers in these public elementary schools 

believe that authentic assessment tasks lead to active student 

participation, improved motivation, and enhanced critical 
thinking abilities. 
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Overall, the findings suggest that the extent of 

Authentic Language Assessment Training in public 

elementary schools indicates a high level of competence in 

various aspects. Teachers show extensive knowledge in 

authentic assessment principles, solid application of 

authentic assessment strategies, and effective assessment 

design aligned with learning objectives. They also exhibited 

a strong integration of authentic assessment into instruction, 

emphasizing its relevance and effectiveness. Impressively, 

in terms of student engagement and performance, teachers 
demonstrate a high level of motivation and active 

participation. Overall, this comprehensive training reflects 

an extensive commitment to authentic assessment principles 

and practices, potentially fostering enhanced student 

engagement and performance. 

 

The test of the relationship between Authentic 

Language Assessment Training and Implementation in 

Public Elementary Schools indicates a significant and high 

correlation. The strong relationship suggests that as training 

in authentic language assessment principles and practices 

increases, so does the implementation of these principles in 
the classroom. It indicates that this relationship is 

statistically significant, leading to the rejection of the null 

hypothesis. 

 

The result also demonstrated a robust connection 

between the training received by teachers in authentic 

language assessment and its subsequent implementation in 

public elementary schools. These findings emphasize the 

pivotal role of training in shaping assessment practices, 

potentially leading to more effective language education. 

 
The study recommends that the Department of 

Education may continue to invest in and expand 

professional development opportunities for teachers focused 

on authentic language assessment principles and strategies. 

This study also suggests that School heads may consider 

creating a supportive and conducive environment for 

teachers to engage in ongoing professional development in 

authentic assessment. Teachers are encouraged to actively 

engage in professional development opportunities related to 

authentic language assessment. Students may be informed 

about the purpose and benefits of authentic assessment in 
their language education. For future researchers, the 

researcher recommends delving deeper into the nuanced 

aspects of authentic language assessment.  
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