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Abstract: This descriptive-correlational study surveyed 100 public elementary school teachers from Sta. Maria District
using a structured questionnaire adapted from established literature. The instrument measured perceptions of change
management strategies—communication, teacher involvement, resource provision, and evaluation feedback—and the
extent of educational innovation, including innovative teaching methods and technological adoption. Data were analyzed
using descriptive statistics, Pearson correlation, and multiple linear regression. Descriptive analysis revealed that the
overall extent of change management strategies was rated as Extensive, while educational innovation was also rated as
Extensive). The findings indicate a moderate, statistically significant positive correlation between change management
strategies and educational innovation, with approximately 21.3 percent of the variance in innovation explained by change
management practices. Moreover, regression analysis demonstrated that teacher involvement, provision of necessary
resources, and evaluation/feedback mechanisms significantly predicted educational innovation, whereas communication
and dissemination of information did not emerge as a significant predictor. Aligning institutional change management
efforts with these key factors can lead to more effective teaching practices, improved learning experiences, and sustainable

reform within s. Sta. Maria West District.
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I INTRODUCTION

The dynamics of educational institutions are constantly
evolving, driven by the need to adapt to changing societal
demands, technological advancements, and pedagogical
innovations. As academic institutions navigate through these
changes, effective change management strategies become
crucial to facilitate the successful implementation of
educational innovations. This study aims to investigate the
relationship between change management strategies and
educational innovation in academic institutions, exploring
the extent to which various strategies influence the adoption
and integration of innovative practices in teaching and
learning.

Within the local setting of Davao City, recent studies
shed light on the unique dynamics of change management
and educational innovation in the region. For example,
Garcia et al. (2020) highlight the importance of tailored
change management strategies to address the specific needs
and challenges faced by academic institutions in Davao
City. Similarly, Santos and Reyes (2019) underscore the
critical role of collaborative leadership and strategic
planning in fostering a culture of innovation among
educational stakeholders in the locality.
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This study, titled “Change Management Strategies
And Educational Innovation In Sta. Maria West District"
aimed to examine the relationship between the
implementation of change management strategies and
educational innovation in Sta. Maria West District. Utilizing
a descriptive-correlational research design, the study
collected quantitative data through a survey administered to
teachers working in public elementary schools. The
questionnaire, developed based on established literature,
measured teachers’ perceptions of change management
practices and the extent of educational innovation in their
institutions. Data analysis included descriptive statistics,
correlation, and regression techniques to identify significant
relationships and predictors of educational innovation.

In conclusion, this study highlights the crucial role that
change management strategies play in driving educational
innovation within Sta. Maria West District. By exploring the
relationship between change management practices and the
adoption of innovative teaching methods, the research
provides valuable insights into how academic institutions
can effectively navigate educational reforms. The findings
emphasize the importance of tailored strategies that align
with the specific needs of schools and teachers, as well as
the significance of collaborative leadership and strategic
planning. As educational institutions continue to evolve,
understanding the dynamics between change management
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and innovation will be vital in fostering an environment that
supports continuous improvement and enhances student
learning outcomes.

1. METHOD

The research design for this study is a descriptive
correlational research design utilizing the survey method.
This design was chosen for its suitability in examining the
relationship between variables of interest, namely the
implementation of change management strategies and
educational innovation in academic institutions. As noted by
Creswell and Creswell (2017), a descriptive correlational
research design allows researchers to explore and describe
the relationships between variables without manipulating
them. In this study, the aim is to investigate the extent of
change management strategies' implementation and its
correlation with educational innovation within academic
institutions.

The sampling procedure for this study involved 100
elementary school teachers as the respondents from Sta.
Maria West District. The researcher utilized Slovin’s
formula to determine the number of respondents. In this
case, all elementary school teachers in Sta. Maria West
District were invited to participate in the study, ensuring that
the sample represents the entire population of interest.

The survey questionnaire was validated and pilot-
tested. The first part of the survey instrument is dedicated to
capture respondents' perceptions regarding various aspects
of change management processes within their educational
settings. Through this instrument, the research seeks to
delve into the effectiveness of communication and
dissemination of information about changes, the degree of
teacher involvement in the change process, the adequacy of
resources provided to support change initiatives, and the
presence of evaluation and feedback mechanisms for
assessing the impact of implemented changes. Statements in
the questionnaire were adapted from the works of Fisher and
Prey (2010).

In conclusion, this study employs a descriptive
correlational research design to examine the relationship
between change management strategies and educational
innovation in Sta. Maria West District. By utilizing a well-
structured survey method and a representative sample of 100
elementary school teachers, the study provides valuable
insights into the perceptions of educators regarding the
effectiveness of change management practices. The findings
will contribute to understanding how various aspects of
change management—such as communication, teacher
involvement,  resource  allocation, and  feedback
mechanisms—impact the adoption and success of
educational innovations. This research underscores the
importance of well-executed change management strategies
in fostering a culture of innovation and improving
educational outcomes within academic institutions.
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. RESULTS AND DISCUSSIONS

The first theme explored the extent of implementation
of change management strategies in academic institutions in
terms of communication and dissemination of information
about changes. Overall, the indicator achieved a mean of
4.34 (SD=0.68), rated as Very Extensive. This means that
implementation of change management strategies in
academic institutions often manifested, implying that the
institution’s efforts in communicating changes are both
robust and consistently applied.

The second theme explored the extent of
implementation of change management strategies in
academic institutions in terms of involvement of teachers in
the change process. Overall, the indicator reached a mean of
4.26 (SD=0.66), described as Very Extensive. This means
that implementation of change management strategies in
academic institutions always manifested, indicating that
teachers are deeply integrated into the change process,
reflecting strong participatory practices.

The third theme explored the extent of implementation
of change management strategies in academic institutions in
terms of provision of necessary resources for change. .
Ovwerall, the indicator yielded a mean of 4.03 (SD=0.55),
described as Extensive. This means that implementation of
change management strategies in academic institutions often
manifested, implying that the provision of resources
generally supports the effective implementation of change,
yet certain areas could be improved.

The fourth theme explored the extent of
implementation of change management strategies in
academic institutions in terms of evaluation and feedback
mechanisms for the change initiatives. Overall, the indicator
generated a mean of 3.73 (SD=0.72), rated as Extensive.
This means that the implementation of change management
strategies in academic institutions often manifested,
implying that evaluation and feedback mechanisms are in
place but may benefit from further refinement and
consistency.

The fifth theme explored the extent of implementation
of change management strategies in Sta. Maria West
District. . Overall, the extent of educational innovation
(M=3.89, SD=0.77) falls under the category of Extensive.
This means that implementation of change management
strategies in academic institutions often manifested,
implying that although there is a significant level of
innovation in teaching and technology adoption, there
remains potential for further development.

The institutions generally demonstrated an Extensive
level of implementation, with various indicators
(communication, teacher involvement, resources, and
evaluation) ranging from Extensive to Very Extensive. This
suggests that supportive structures and practices are in place
to manage and facilitate organizational change effectively.
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Ovwerall, the institutions displayed an Extensive level
of educational innovation, with the integration of innovative
teaching methods rated as Very Extensive and the adoption
of technological advancements rated as Extensive. This
pattern indicates a strong emphasis on pedagogical
innovation, while technology use is present but has room for
further enhancement.

A moderate positive correlation was identified,
indicating that higher levels of change management
implementation are associated with greater educational
innovation. Approximately 21.3% of the variance in
educational innovation can be attributed to change
management strategies, and the relationship was found to be
statistically significant, prompting the rejection of the null
hypothesis.

Sta. Maria West District has largely established a
supportive  environment for change, with  robust
communication, strong teacher involvement, adequate
resources, and systematic evaluation mechanisms. This
overall Extensive implementation suggests that these
foundational elements are effectively guiding the
institution’s efforts toward meaningful and sustainable
organizational improvements. Educational innovation within
Sta. Maria West District is on solid footing, especially
regarding the adoption of innovative teaching methods.
While technology integration is present, these results hint
that further enhancement in the technological domain could
heighten the overall level of educational innovation.
Ultimately, the Extensive rating suggests that the current
trajectory is positive, with ample opportunity to refine and
expand innovative practices.

The findings indicate that well-executed change
management strategies are not merely passive or supportive
elements but actively drive educational innovation. The
moderate, statistically significant positive relationship
between these strategies and innovation underscores that
robust teacher involvement, adequate resource provision,
and effective evaluation and feedback mechanisms serve as
catalysts for enhancing cutting-edge teaching and learning
environments. This evidence provides a clear directive: by
advancing and refining change management efforts,
educational institutions are likely to realize tangible
improvements in the quality of educational outcomes.

In conclusion, the findings of this study suggest that
effective change management strategies play a pivotal role
in fostering educational innovation within academic
institutions. To ensure the sustainability and scalability of
these innovations, Department of Education officials, school
heads, and teachers must work collaboratively, focusing on
continuous professional development, resource allocation,
and effective communication. By embracing new teaching
methodologies, utilizing technology, and involving all
stakeholders in the process, schools can create a dynamic
and responsive learning environment that meets the evolving
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needs of students. Future research on the relationships
between change management and educational innovation
will further deepen our understanding of how these practices
influence the broader educational landscape, providing
valuable insights for policy and practice.
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