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Abstract: This documentary research article presents a systematic critical synthesis of the pedagogical alignment and
demonstrable outcomes of the Flipped Classroom (FC) model within English as a Second Language (ESL) contexts governed by
Outcome-Based Education (OBE) principles. Utilizing a Directed Content Analysis (DCA) framework, the review established
the extent to which FC facilitates the achievement of essential OBE competencies. The review adhered to PRISMA guidelines,
analyzing a corpus of 25 SCOPUS-indexed empirical journal articles published between January 2020 and May 2025. Findings
consistently demonstrate that FC structurally supports OBE's core demands by shifting instructional focus away from
transmission towards active, student-centered learning. Specifically, the model significantly enhances measurable L2
competence gains, fosters the development of Higher-Order Thinking Skills (HOTS) through experiential in-class activities, and
crucially cultivates Self-Regulated Learning (SRL) strategies, fulfilling OBE's mandate for intellectual and life skills. The
synthesis provides critical implications for ELT curriculum design, emphasizing the need for high-fidelity in-class task structure
and sustainable institutional support to maximize FC's potential within competency-based curricula.
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L. INTRODUCTION AND CONCEPTUAL basic information recall.
FOUNDATIONS
» Defining Outcome-Based Education (OBE)

» The Evolving Landscape of ELT and Competency Focus
Modern English Language Teaching (ELT) has undergone
a significant paradigm shift, transitioning from traditional
didactic methods focused on rote knowledge acquisition to a
functional, competency-based approach.* This shift is primarily
driven by global demands for L2 proficiency as a professional
and vocational skill, necessitating that instruction prepares
learners to successfully perform essential tasks at the
conclusion of their learning experiences.! This environment
mandates the adoption of student-centered pedagogies capable
of cultivating complex, transferable skills rather than merely

Outcome-Based Education (OBE) serves as the
philosophical foundation for this competency-driven
framework. OBE organizes the entire educational system
around clearly defined, desired outcomes, which may include
both academic and non-academic achievements such as
communication, critical thinking, and problem-solving skills.
The core concept of "outcome" is sometimes used
interchangeably ~ with ~ "competency,"  “standards," or
"benchmarks".!
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The implementation of OBE is guided by four main
principles ®:

e Clarity of learning outcomes: Explicitly defining the desired
academic and non-academic skills.

e Alignment of teaching and assessment: Ensuring
instructional methods and evaluation directly measure these
defined outcomes.

e Student-centred approach: Placing the learner at the center
of the process.

e Continuous improvement:  Systematically  gathering
evidence to refine performance standards.

The efficacy of an OBE curriculum relies heavily on
instructional alignment. Since OBE prioritizes demonstrable
intellectual and professional skills, the chosen teaching method
must maximize the opportunities for students to engage in
application and creation rather than passive absorption.!
Traditional lecture-based instruction often fails to provide
sufficient time for developing these complex, higher-level
skills.* Consequently, OBE encourages instructors to recognize
student diversity by using varied teaching and assessment
techniques, leaving them free to select any method that achieves
the desired outcomes.*

» The Flipped Classroom (FC) Model and Theoretical
Synergy

The Flipped Classroom (FC) is an instructional
methodology that reverses the typical structure of classroom
and homework activi

ties.* Students acquire foundational knowledge (often via
video lectures or similar digital tools) independently before
class. Class time is then strategically dedicated to practical tasks
requiring collaboration, application, and teacher guidance.®

The FC model aligns powerfully with constructivist and
experiential learning theories, which explain its reported
success in fostering active learning.” This methodology
intrinsically solves the critical pedagogical challenge posed by
OBE: how to dedicate in-class time to high-impact activities.
The close relationship between experiential learning and
flipped classrooms emphasizes active learning, which is proven
to improve learning outcomes, directly meeting the mandate of
OBE.? By dedicating class time to tasks such as group work,
study guides, and high-quality interaction, FC functions as the
necessary methodological framework to realize OBE’s student-
centered, competency-focused philosophy.*

1. DOCUMENTARY EVIDENCE AND REVIEW
METHODOLOGY

This review utilized a systematic methodology to
synthesize the relationship between FC implementation and
OBE outcomes in the L2 field, ensuring rigor and transparency
in evidence selection and appraisal.'°

NISRT25NOV1101

International Journal of Innovative Science and Research Technology

https://doi.org/10.38124/ijisrt/25nov1101

A. Evidence ldentification and Selection Strategy

The review process was guided by the principles of the
Preferred Reporting Items for Systematic Reviews and Meta-
Analyses (PRISMA 2020).2 Primary searches were conducted
across three major international bibliographic databases known
for indexing high-impact educational research: SCOPUS, Web
of Science (WoS), and the Education Resources Information
Center (ERIC).?

The search string conceptually combined keywords
related to pedagogy, discipline, and curriculum focus:
(("Flipped Classroom™ OR "Flipped Learning") AND ("ESL"
OR "EFL" OR "Language Learning") AND ("Outcome-based
Education" OR "Competency-based")).

» Inclusion and Exclusion Criteria:

The study focused exclusively on empirical research
articles (quantitative, qualitative, or mixed-methods) published
in peer-reviewed journals between January 2020 and May
2025.12 The temporal constraint ensures the analysis reflects the
most up-to-date technological and pedagogical developments.*®
Exclusion criteria targeted non-empirical papers, purely
conceptual reviews, dissertations, and studies not explicitly
linking FC to L2 competence attainment or OBE-related
outcomes.

» Document Accountability:

Following the initial search and screening for title and
abstract relevance, a large corpus was reduced. Full-text articles
were then assessed for methodological quality using criteria
such as the Mixed Methods Appraisal Tool (MMAT).2 The
resulting final corpus synthesized for this report consisted of N
= 25 SCOPUS-indexed journal articles'*. This rigorous
selection process, focusing on high-impact, up-to-date,
SCOPUS-indexed evidence, fulfills the mandate for source
limitation and provides a high degree of credibility for the
findings.

B. Evaluation of Evidence Representativeness and Certainty

The methodological rigor of systematic reviews requires a
critical assessment of the generalizability of the evidence
base.'® Representativeness refers to how well the study samples
reflect the target population—in this case, global ESL learners
under OBE frameworks.*®

The evidence base shows a strong concentration of FC
implementation studies in specific geographical areas,
particularly in European and Asian higher education
institutions.’* While studies from contexts like Malaysia
demonstrate the importance of L2 proficiency for national
educational plans %, this regional and institutional
concentration introduces limitations. Studies that occur within
specific cultural or educational contexts often struggle with
generalizability.*’
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The finding that research is often concentrated and
conducted predominantly in higher education settings means
that applicability to diverse learning environments, such as K-
12 settings or non-academic vocational training, is uncertain.
Consequently, while the findings show high correlation within
defined academic structures, classifying the certainty of
evidence (e.g., following principles similar to the GRADE
approach) as moderate is necessary. The reviewers are
generally confident that the evidence reflects the truth regarding
FC effectiveness in these specific contexts, but they must
acknowledge the possibility that external variables (cultural
factors, technological access, student background) may reduce
confidence in universal applicability.’

C. Methodological Rigor and Critical Synthesis

Rigor in this systematic review was established through
the adherence to explicit selection protocols (PRISMA) and
systematic data extraction.*® Data synthesis utilized a thematic
narrative approach, which is appropriate for merging findings
from diverse methodologies (quantitative academic scores and
qualitative perception data) into overarching educational
themes.?

The critical synthesis involved juxtaposing positive
affective outcomes against the objective realization of
competencies. While many studies report high student
satisfaction and positive attitudes toward FC, often measured
via surveys, dependence on self-reported data limits the range
of objective information obtained.’® A critical evaluation
prioritizes triangulated findings—where, for instance, high
satisfaction correlates with measurable gains in speaking
competence—over findings derived solely from single-source
survey data. This methodological critique ensures that the
synthesis remains grounded in OBE’s emphasis on
demonstrable outcomes, not merely perceived learning
comfort.
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1. CONTENT ANALYSIS FRAMEWORK AND
SYNTHESIS PROCESS

» Establishing the Content Analysis Framework

To systematically organize and interpret the textual data
extracted from the 25 articles, a Directed Content Analysis
(DCA) approach was implemented.?* DCA is theory-guided,
meaning it starts with existing conceptual frameworks to
structure the analysis, allowing for the systematic investigation
of how FC operationalizes the principles of OBE.?

The framework was established using the core principles
of OBE (Clarity of Focus, Student-Centred Approach,
Alignment) as high-level organizing themes.® The application
process involved three phases:

e Preparation: Importing the findings, methodology, and
discussion sections of the selected articles.

e Coding: Isolating specific text segments that described
pedagogical activities, measured outcomes, or reported
student perceptions.

e (Categorization: Systematically grouping these segments
into predefined (deductive) and inductively emerging
(conventional) codes.?! For example, studies mentioning
"critical thinking" or "problem-solving" were coded under
the high-level OBE principle of "Intellectual Skills".

This structured approach ensured that the analysis moved
beyond simply describing FC activities to critically evaluating
their effectiveness in meeting OBE’s requirement for explicit,
high-standard performance.?

» Coding Categories, Examples, and Tabulated Results

The DCA framework categorized the synthesis data into
three principal domains, directly mapped to OBE requirements.
This structural mapping reveals how FC serves as a powerful
delivery mechanism for competency acquisition.

Table 1: Content Analysis Coding Categories, Operational Sub-Themes, and OBE Alignment

Code Category (OBE
Domain)

Sub-Themes/Codes (FC
Operationalization)

Definition/Relevance to
OBE Outcome

Illustrative Empirical
Example

I. Academic Outcomes
(Clarity of Outcomes;
Intellectual Skills)

L2 Competence Gains
(Speaking, Reading,
Grammar, Writing)

Direct attainment of
measurable L2 standards;
Professional and vocational
skills *

Enhanced EFL speaking
competence in the flipped
context 24

HOTS Development
(Critical Thinking, Problem
Solving, Analysis)

Essential intellectual skills;
Goal of advanced learning 3

Increased engagement in
critical analysis through
debate sessions 2

11. Learning Process &
Strategy (Student-Centred
Approach; Life Skills)

Self-Regulated Learning
(SRL)

Independent knowledge
acquisition and monitoring;
Crucial life skill
development ?

Learners apply resource
management and learning
strategies in the pre-class

phase 2
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In-Class Pedagogy High-impact active learning Use of Case Study Analysis
(Collaborative Learning, structure replacing passive and Interactive Simulations
Experiential Tasks, PBL) lectures ® during class time %
I11. Affective Domain Engagement and Non-academic outcomes Improved student attitude,
(Continuous Improvement; Motivation driving continuous motivation, and emotion in
Engagement) participation and persistence the learning environment 16
11

V. FINDINGS AND CRITICAL DISCUSSION

The analysis of the N=25 empirical studies confirm a
strong synergy between the FC pedagogical delivery and the
successful attainment of OBE objectives in ESL contexts.

» Empirical Findings: Language Competence Outcomes
(OBE Attainment)

Across the synthesized literature, a consistent trend
suggests that flipped learning results in increased gains on
learning outcomes in ESL/EFL contexts when compared to
traditional instructional methods.?® This direct improvement in
functional L2 competence is the most crucial verification of
OBE success, as it addresses the core mandate for professional
and vocational skill acquisition.*

Specific findings reveal notable improvements across all
four macro-competencies: listening, speaking, reading, and
writing.? These gains are attributed not just to the technology
itself, but to the integrated methods FC enables, such as timely
feedback mechanisms, project-based learning, and self-paced
modules.? For instance, studies explicitly found that the flipped
classroom model enhanced EFL speaking competence.?* The
integration of online acquisition with structured interaction
during the face-to-face phase proved critical for skill
development.? This verifies that FC fulfills the OBE principle
of Alignment of Teaching and Assessment by creating a
structure where skill practice dominates the instructional
environment.

» Achievement of Higher-Order Thinking Skills (HOTS)

One of OBE’s primary objectives is the development of
intellectual skills, including critical thinking and problem-
solving.* The FC model provides the time necessary to move
beyond simple information securing—the function of the pre-
class phase—and focus on exercises that require undeniable
skills such as application and critical thinking.?’

Studies focusing on HOTS development demonstrated
that class time, when utilized effectively, significantly
enhanced learners’ critical thinking and analysis skills.?® The
synthesis revealed that instructors maximized this potential
through collaborative activities such as case study analysis,
interactive simulations, and structured debate sessions.?® These
high-rigor tasks foster intellectual skills by prompting students
to apply theoretical knowledge to practical, real-world

scenarios.?

However, the degree of HOTS enhancement is not
uniform. Some comparative studies observed that while the
flipped classroom improved reading comprehension levels, its
effect on critical thinking levels was sometimes less
pronounced over short intervention periods.? This variability
underscores an important conceptual distinction: the success of
FC in meeting OBE's high expectations depends entirely on the
pedagogical fidelity of the in-class activities.?? If the in-class
time is poorly structured or dedicated merely to basic
procedural review, the intellectual rigor required for developing
advanced competencies is compromised, meaning the
alignment between the methodology and the desired intellectual
outcome is weak. The 'flip" itself only provides the opportunity;
the structured task design realizes the outcome.

» Discussion: FC as an Enabler of Student-Centred OBE

The core philosophical match between FC and OBE is the
establishment of a student-centered environment.* FC achieves
this by fundamentally altering the student's role from passive
recipient to active agent, primarily through the mandatory
development of Self-Regulated Learning (SRL).

The pre-class phase of the flipped classroom requires
learners to independently engage with materials, actively
monitor their comprehension, and identify areas requiring
clarification.?* This independent preparation forces students to
apply resource management strategies and learning strategies,
which are categorized as essential life skills in the OBE
framework.! The provision of opportunities for self-paced
learning and the subsequent opportunity for personalized
teacher guidance during class ensures the model meets the
diverse needs of students.*

Furthermore, FC provides pedagogical value by
minimizing the time spent on direct instruction, thereby
maximizing cooperative and collaborative learning activities.®
This transformation is essential for OBE, which calls for
expanded opportunities for students to learn in ways relevant to
their future employment and development. The instructional
approach, particularly with the incorporation of emerging
technologies like social media, can provide a context for high-
quality interaction and varied challenging tasks, further
enhancing engagement and critical thinking in an L2 context.’
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CONCLUSIONS, IMPLICATIONS, AND FUTURE
RESEARCH

» Major Conclusions

The documentary evidence derived from the systematic
synthesis of empirical research from 2020 to 2025 demonstrates
that the Flipped ESL Classroom model is an optimal
pedagogical framework for achieving the core objectives of
Outcome-Based Education. FC structurally addresses OBE
requirements by: (1) clearly aligning instructional time with
higher-order intellectual outcomes; (2) fostering student
responsibility through mandated Self-Regulated Learning
(SRL); and (3) yielding significant, demonstrable gains in L2
competence (Speaking, Reading, Writing, Grammar). The
effectiveness of FC is intrinsically linked to the fidelity of the
in-class task design, affirming that OBE's success hinges upon
the strategic use of instructional time for applied, experiential
learning.

» Practical and Theoretical Implications

The strong alignment between FC and OBE provides
several implications for ELT practice and policy. For
instructors and curriculum designers, the imperative is to utilize
the principle of backward design, ensuring pre-class content
rigorously prepares students for complex, in-class tasks—such
as debates or in-depth case studies—that require application
and synthesis.?® Simply converting lectures into videos without
restructuring the in-class time will fail to deliver the HOTS and
competency outcomes expected by OBE.

For policymakers and institutions, while FC offers
superior outcomes, the workload constraint for teachers
remains a significant practical barrier.*> The recording and
preparation of educational content is time-consuming and
costly, potentially undermining the OBE principle of
continuous improvement if not properly supported.*? To ensure
sustainable and rigorous implementation of FC/OBE models,
systemic investment in high-quality, shared digital resources
and teacher training focused on content management and
advanced instructional design is crucial.

» Limitations and Advancing the Research Trajectory
(Conceptual Depth and Novelty)

Limitations identified in the current corpus include a
heavy reliance on short-term interventions and a dependence on
qualitative data derived primarily from questionnaires, which
can limit the generalizability of certain findings.'” To
demonstrate further conceptual depth and novelty, future
research should be steered toward three promising directions:

e Longitudinal Studies: To fully validate FC's success within
an OBE context, future research must track the sustained
impact on long-term competency attainment. Longitudinal
studies are necessary to evaluate whether skills such as
professional L2 communication and sustained self-
management transfer beyond the course duration and into
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vocational settings, measuring true OBE attainment.*

e Integrating Emerging Technologies: The research frontier
should explore the integration of novel pedagogical tools.
Incorporating gamification into flipped courses can enhance
motivation and engagement, while leveraging social media
platforms can provide authentic cooperative and
collaborative learning opportunities that further develop
critical thinking in L2 contexts.’

e In-Depth Methodological Analysis: Combining systematic
reviews with bibliometric studies provides a deeper
analytical and evaluative understanding of the evolution of
the flipped learning research field.®! Future investigations
can use such methods to track theoretical shifts and compare
evolving trends in FC methodology against the stringent,
application-based mandates of OBE.
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