
Volume 10, Issue 11, November – 2025                               International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                              https://doi.org/10.38124/ijisrt/25nov379 

 

 

IJISRT25NOV379                                                              www.ijisrt.com                                                                                        586       

The Core Behavioral Competencies of Teachers in 

Tiwi District 
 

 

Lyzel C. Copioso1 

 
1Master of Arts in Education (MAEd) 

Major in Administration and Supervision 

Daniel B. Peña  Memorial College Foundation, Inc. 

 

Publication Date: 2025/11/17 

 

 
Abstract: This study determined the level of competence of the Core Behaviors of teachers in the Tiwi District, Division 

of Albay, for the School Year 2023-2024. Specifically, it answered the following questions: 1. What is the level of competence 

in core behavior, along: self-management; b. professionalism and ethics; c. result focus; d. teamwork; e. service orientation; 

f. innovation; 2. Is there a significant difference on the level of competence on the core behavior between the elementary and 

secondary teachers? 3. What are the problems met on the assessment of core behavioral competencies of teachers? 4. What 

professional development plan may be proposed to address the problems? 

 

The researcher employed a descriptive-survey, comparative research method. The respondents of this study were the 

selected 234 public elementary and secondary school teachers from the Tiwi District, under the Division of Albay. Out of 

this number, 134 were from elementary and 100 were from secondary. 

 

To address the research problems identified in this study, a combination of descriptive and inferential statistics was 

used. Descriptive statistics were employed to analyze respondents' competence levels concerning key behavioral skills. 

Specifically, frequency counts and percentages were used to measure the distribution of responses. At the same time, 

weighted means were calculated to evaluate respondents' self-rated competence levels based on a five-point Likert scale. To 

interpret the weighted mean scores, the scale 5 – Very High, 4 – High, 3 – Moderate, 2 – Low, and 1 – Very Low was used. 

An analysis of variance (ANOVA) was used to determine if there is a significant difference in core behavioral competence 

between elementary and secondary schools across the six behavioral competencies. The F-test formula was used to evaluate 

these differences. The data on the problems met were interpreted using frequency count and ranking. 
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I. INTRODUCTION  

 

The teaching profession is ever evolving. It continually 

evolves in response to technological advancements, shifting 

educational methodologies, and updated curricula. Today’s 

educators are not just information providers; they are 

dedicated to facilitating learning experiences, adapting to the 

unique needs of their students, and actively contributing to the 

enhancement of their schools and communities. As their roles 

expand, teachers must embrace adaptability, innovation, and 

teamwork to meet the challenges of our fast-paced, 

interconnected world. This shift highlights the importance of 
strong behavioral skills for effective teaching beyond 

academic instruction. 

 

The Organization for Economic Co-operation and 

Development (OECD, 2023)1 emphasizes the importance of 

supporting teachers' ongoing professional development. As 

educational demands continue to grow, lifelong learning is 

essential for helping educators maintain their effectiveness, 

particularly in adapting to new technologies and fostering 

inclusive learning environments. Emphasizing the 

development of behavioral competencies is crucial for 

ensuring that teachers can thrive in these rapidly evolving 

educational contexts.  

 

In line with these ideas, Sustainable Development Goal 
4 (SDG 4)2 emphasizes the necessity of high-quality education 

by highlighting the importance of well-qualified teachers. 

Target 4.c specifically encourages countries to significantly 

increase the number of trained and effective educators through 
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various global and national initiatives aimed at training and 

professional development (United Nations, 2015)3. 
Cultivating behavioral competencies—like ethical behavior, 

teamwork, and innovation—is critical for reaching this goal, 

as these skills directly influence the quality of teaching and 

student success. 

 

Findings from the OECD's (2019)4 Teaching and 

Learning International Survey (TALIS) reveal that teachers 

who participate in collaborative professional development and 

engage in reflective practices are more successful in 

enhancing student performance. The study emphasizes that 

behavioral skills such as teamwork, adaptability, and a focus 
on results contribute to creating vibrant, student-centered 

learning environments. These competencies affect classroom 

dynamics and determine how teachers manage lessons, 

support their students, and collaborate with fellow educators.  

 

The 1987 Philippine Constitution also underscores 

teachers' rights to professional growth. Article XIV, Section 

5(4)5 states, 

 

"The State shall enhance the right of teachers to 

professional advancement." 

 
This provision mandates active governmental 

involvement in fostering the growth of the teaching 

profession. To uphold this constitutional directive, it is 

essential to reinforce core behavioral competencies, including 

self-management, professionalism, results orientation, 

teamwork, service orientation, and innovation. Strengthening 

these competencies ensures that educators are fully equipped 

to pursue professional advancement and contribute 

meaningfully to the quality of education. 

 

The Philippine Professional Standards for Teachers 
(PPST), created by the Department of Education and the 

Philippine National Research Center for Teacher Quality, 

outlines what constitutes teacher quality. It includes content 

knowledge and pedagogy expectations while emphasizing 

behavioral standards like ethical conduct, professional 

development, and collaboration (Philippine National Research 

Center for Teacher Quality [RCTQ], n.d.)6. These 

competencies are essential for maintaining a skilled and 

professional teaching workforce.  

 

To foster performance evaluation and improvement, the 
Department of Education rolled out the Results-Based 

Performance Management System (RPMS) through DepEd 

Order No. 2, s. 2015. This system identifies six core 

behavioral competencies: self-management, professionalism 

and ethics, results orientation, teamwork, service orientation, 

and innovation (Department of Education [DepEd], 2015)7. 

Teachers use the Electronic Self-Assessment Tool (e-SAT) to 

reflect on their professional behaviors and align with DepEd's 

Core Values, allowing personal growth and development in 

their teaching practices.  

 

Behavioral competencies are fundamental for teachers to 
effectively manage their roles, build positive relationships, 

and enhance their schools' effectiveness. Skills like self-

management help teachers stay focused and resilient; 

professionalism and ethics foster integrity and fairness; a 
results-focused mindset encourages continuous improvement; 

teamwork facilitates collaboration; service orientation reflects 

genuine care for students and the community; and innovation 

inspires new teaching methods. 

 

However, many educators face challenges consistently 

upholding these behavioral competencies due to vague 

assessment processes, limited feedback, and inadequate 

training. These issues can significantly impact the quality of 

education and affect teachers’ ability to fulfill their 

professional roles effectively. The growing emphasis on 
teacher quality further justifies the need to conduct this study, 

as understanding and enhancing teacher competencies is a 

primary driver of student success. By analyzing the core 

behavioral competencies of teachers and understanding the 

influence of administrative actions on these competencies, 

educational leaders can develop targeted strategies for 

professional development that are more impactful and 

relevant. Hence, this study is both timely and necessary to 

address teachers’ evolving needs. 

 

The researcher conducted this study to highlight the 

crucial role of effective professional development programs in 
meeting the demands of modern education. The primary aim 

is to explore core behavioral competencies among teachers, 

thereby identifying specific areas for growth and support. By 

doing so, the study seeks to ensure that educators are fully 

equipped to thrive in their roles.  

 

Moreover, it aims to bridge existing gaps in 

understanding how these competencies translate into effective 

teaching behaviors essential for enhancing student learning 

experiences. The insights gained from this research will 

inform more targeted and meaningful professional 
development initiatives. Ultimately, these efforts contribute to 

the broader goal of improving the country's public education 

quality. 

 

II. THEORETICAL FRAMEWORK 

 

The theoretical framework is a critical component of any 

research process, serving as the intellectual scaffolding that 

supports the inquiry. As described by Grant and Osanloo 

(2014),8 it establishes the foundation upon which the entire 

study is constructed. It justifies the rationale behind the 
research, supports the formulation of research questions, and 

guides the interpretation of results. By providing a lens 

through which data are understood and analyzed, the 

theoretical framework ensures that the research is not merely 

descriptive but grounded in established knowledge and 

conceptual understanding. It also informs and aligns the 

literature review, methodology, and analytical procedures of 

the study. 

 

This study, which delves into the core behavioral 

competencies of teachers in the Tiwi District, is grounded in 

four well-established and complementary theories: Watson’s 
Behavioral Theory, Knowles’ Adult Learning Theory, 

Higgins’ Regulatory Focus Theory, and Schön’s Reflective 
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Practice Theory. Each of these frameworks contributes a 

unique lens for understanding how teachers develop, sustain, 
and apply core competencies, namely, self-management, 

professionalism and ethics, results orientation, teamwork, 

service orientation, and innovation, within dynamic 

educational contexts. 

 

Behavioral Theory, pioneered by John B. Watson 

(1913),9 is foundational in understanding how external stimuli 

influence human actions. According to Watson, behavior is 

not innate or governed by internal mental states but learned 

through environmental conditioning. Within this framework, 

teachers' behaviors can be viewed as learned and reinforced 
through interaction with their surroundings. The observable 

and modifiable nature of behavior aligns well with the 

competency-based approach of this study. When applied to the 

school context, this theory emphasizes the importance of 

structured, supportive environments in shaping positive 

teacher behaviors. 

 

In practical terms, Watson’s theory suggests that school 

culture, leadership, and professional feedback systems play a 

pivotal role in reinforcing desired behaviors. Constructive 

feedback, recognition, and a sense of community help shape 

and maintain professional habits. This understanding 
underscores the importance of creating a culture where 

professional conduct, collaboration, and innovation are 

consistently modeled and rewarded. Teachers who operate in 

such environments are more likely to develop and sustain the 

behavioral competencies essential to learner success and 

institutional effectiveness. 

 

Building upon this behavioral foundation, Knowles’ 

(1980)10 Adult Learning Theory (Andragogy) offers an 

essential perspective for understanding how teachers—as 

adult learners—acquire and refine these competencies. 
Knowles asserted that adults learn best when they are treated 

as self-directed individuals with rich prior experiences. They 

are motivated to learn when content is practical, relevant, and 

applicable to real-world tasks. In the context of this study, this 

theory explains how teachers internalize and apply new 

behavioral skills when professional development (PD) is 

experiential, collaborative, and tailored to their needs. 

 

Rather than passive recipients of knowledge, teachers are 

active participants in their growth. Professional learning 

opportunities that emphasize reflection, peer collaboration, 
and hands-on practice are more likely to lead to lasting 

behavioral change. When PD is aligned with the principles of 

andragogy, it supports the cultivation of competencies like 

service orientation, teamwork, and innovation. This approach 

also encourages sustained engagement with learning, 

ultimately promoting both personal and institutional growth. 

 

While Behavioral Theory and Adult Learning Theory 

focus on environmental and experiential learning, Higgins’ 

(1997)11 Regulatory Focus Theory (RFT) adds a motivational 

dimension to the development of core competencies. RFT 

posits that individuals are motivated by two primary 
orientations: promotion focus and prevention focus. 

Promotion-focused individuals are driven by growth, 

accomplishments, and advancement, whereas prevention-

focused individuals prioritize safety, responsibility, and 
adherence to rules. Within the teaching profession, both 

motivational orientations are relevant and influential. 

 

Promotion-focused teachers may be more inclined 

toward innovative instruction, service initiatives, and 

leadership in change efforts, behaviors that align with 

competencies such as innovation and results orientation. 

Conversely, teachers with a prevention focus are often 

consistent in applying rules, upholding ethical standards, and 

ensuring student welfare, reflecting competencies such as 

professionalism and self-management. The dual structure of 
RFT thus helps explain the diversity in how teachers approach 

their roles and responsibilities. It also highlights the value of 

cultivating both types of motivation within professional 

development efforts, ensuring a balanced and adaptive 

teaching workforce. 

 

Adding further depth to this theoretical foundation is 

Schön’s (1983)12 Reflective Practice Theory, which highlights 

the critical role of reflection in professional learning. Schön 

introduced two key concepts: reflection-in-action (thinking on 

one's feet during a teaching moment) and reflection-on-action 

(evaluating past experiences to inform future practice). This 
theory frames teaching not just as technical execution but as 

an evolving practice that requires constant self-awareness and 

adaptation. It encourages educators to examine the 

effectiveness of their actions, decisions, and interactions with 

students and make informed changes based on that insight. 

 

Recent studies, such as that of Machost and Stains 

(2023),13 support Schön’s assertions by demonstrating how 

reflective processes foster critical thinking, adaptive expertise, 

and intentional teaching behaviors. Their research emphasizes 

that structured reflection leads to deeper learning and more 
substantial alignment between beliefs and practice. When 

applied to behavioral competencies, reflection enables 

educators to examine and refine traits such as ethics, 

teamwork, and service orientation. It also supports a 

continuous cycle of improvement, making it an essential 

component of sustained professional growth. 

 

III. REVIEW ON LITERATURES AND STUDY 

 

Competency, widely interpreted across disciplines, gains 

specific significance in teacher education and job 
performance. In competency-based teacher education, 

Nessipbayeva (2012)14 highlights the need for aspiring 

teachers to demonstrate key attributes that align performance 

with professional standards. Similarly, Philip and K. (2017)15 

underscore the multifaceted nature of teaching competency, 

integrating pedagogical, cultural, communicative, personal, 

and intellectual skills to address learners’ diverse needs 

effectively. 

 

The demand for high-quality professional development 

is pressing, driven by evolving educational requirements, 

technological advances, and diverse student populations 
(World Bank, 2016).16 Behavioral competencies, originally 

conceptualized by McClelland in the 1970s, focus on 
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knowledge, skills, and abilities that differentiate top 

performers from average ones. Goldstein (2024)17 and Gandhi 
(2023)18 emphasize that these competencies—such as 

communication, collaboration, problem-solving, adaptability, 

and leadership—are essential for individual and 

organizational success. 

 

Among these, self-management is particularly crucial for 

teachers, involving regulation of emotions, behaviors, and 

energy to achieve personal and professional goals (Sajeevanie, 

2020).19 Effective self-management promotes resilience, 

reflective practice, and sustained engagement, directly 

benefiting student learning and professional collaboration. 
Similarly, professionalism and ethics underpin teachers’ 

conduct, fostering integrity, accountability, and supportive 

learning environments (Mahajan et al., 2016).20 

 

Other critical behavioral competencies include 

communication and results focus, which enhance information 

exchange, proactive problem-solving, and alignment with 

organizational goals (O’Leary, 2017).21 To develop and assess 

these competencies, educational institutions increasingly rely 

on competency models and structured evaluation methods, 

including self-assessment, peer review, and manager 

assessment. Self-assessment, in particular, enables teachers to 
reflect on practices, identify areas for growth, and engage in 

targeted professional development (Axiak, 2023);22 

(Jimerson, 2017);23 (Johnson, 2015).24 

 

Professional development encompasses formal and 

informal approaches, from workshops to reflective practices, 

aiming to enhance teaching effectiveness and student 

outcomes (Warsi & Khurshid, 2022);25 (Darling-Hammond et 

al., 2017);26 (Davis & McDonald, 2019).27 Focusing on core 

behavioral competencies—self-management, professionalism 

and ethics, results focus, teamwork, service orientation, and 
innovation—empowers teachers to create inclusive, effective 

learning environments while supporting personal growth and 

organizational success. Mastery of these competencies 

strengthens both individual performance and institutional 

culture, highlighting their central role in contemporary 

education. 

 

In the Philippines, teachers’ professional competencies 

are increasingly recognized as essential for educational quality 

and student success. Core behavioral competencies enable 

educators to address diverse learning needs and foster positive 
classroom environments. The Department of Education 

(DepEd) emphasizes these competencies through training 

programs and evaluation frameworks, highlighting that 

effective teaching extends beyond subject knowledge to 

managing relationships, adapting to challenges, and achieving 

results (DepEd Order No. 2, series of 2015).28 

 

DepEd identifies six essential core behavioral 

competencies: self-management, professionalism and ethics, 

results focus, teamwork, service orientation, and innovation. 

Self-management involves regulating emotions, behaviors, 

and efforts to achieve personal and professional goals, 
supporting resilience, adaptability, and lifelong success 

(Daria, 2023);29 (David, 2017);30 (Pearson, 2018).31 Teachers’ 

effectiveness, however, is challenged by workload, 

administrative duties, and occupational stress, which can 
affect productivity and student outcomes (Manabat, 2016);32 

(Dizon, 2016).33 

 

Professionalism entails expertise, adherence to ethical 

standards, and quality work, fostering transparency and 

positive work environments (Sabocohan & Supremo, 2016);34 

(Molino, 2019).35 Studies in local governance provide insight 

into challenges in ethical practice, illustrating parallels in 

schools where pressures, politics, and unclear boundaries 

affect integrity and accountability (Camaya & Gabriel, 

2019).36 Applying these insights to education highlights that 
professionalism requires consistent ethical conduct, 

responsibility, and a commitment to high standards, supported 

by training and leadership. 

 

Results focus emphasizes producing high-quality 

outputs that align with organizational goals, while teamwork 

enables collaborative achievement of shared objectives 

(Piquero, 2024);37 (Reyes & Apostol, 2024).38 Service 

orientation fosters understanding and responsiveness to 

others’ needs, enhancing engagement and trust (Staff, 2024).39 

Innovation is critical for equipping learners with 21st-century 

skills, improving pedagogy, processes, and systems, and 
stimulating creative problem-solving (Zamora et al., 2022);40 

(Moralista, 2016);41 (Cadungog et al., 2023);42 (Barro & 

Villocino, 2023).43 

 

Integrating these competencies into professional 

development ensures teachers are proficient not only in 

subject matter but also in soft skills essential for effective 

teaching. Continuing professional development should be 

systematic, intensive, and aligned with teachers’ strengths and 

needs, incorporating self-assessment, reflection, peer review, 

mentoring, and professional dialogue (Ocampo & Lucasan, 
2019);44 (Baniaga et al., 2024);45 (Development Asia, 2023).46 

Investing in behavioral competencies enhances teachers’ 

adaptability, resilience, and long-term effectiveness, leading 

to improved student outcomes and stronger educational 

institutions. 

 

Effective teaching relies on multiple behavioral 

competencies, including communication, self-management, 

teamwork, service orientation, and innovation. Tutkun 

(2019)47 highlights the importance of intellectual, emotional, 

and behavioral competencies in communication, emphasizing 
that teachers must convey subject knowledge clearly, manage 

emotions, and utilize appropriate body language to foster 

supportive classroom environments. While Tutkun focuses on 

prospective teachers’ communication skills, the present study 

evaluates a broader set of behavioral competencies in 

practicing elementary and secondary teachers, identifying 

gaps and proposing professional development strategies. 

 

Self-management is critical for balancing personal and 

professional responsibilities. Singh and Agarwal (2019)48 note 

that emotional regulation, time management, stress 

management, and organizational skills directly influence 
teachers’ effectiveness and student outcomes. Similarly, 

Kahveci (2023)49 highlights that teacher attitudes and 
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behaviors—both positive and negative—affect students’ 

cognitive, emotional, and social development. While prior 
studies often focus on prospective teachers or single 

competencies, the current study systematically examines 

multiple core competencies, comparing levels between 

elementary and secondary educators to inform targeted 

professional development. 

 

Professionalism and ethical behavior remain central to 

teacher effectiveness. Tanang and Abu (2014)50 and Postholm 

(2018)51 underscore the role of professional development, 

collaboration, and reflective practice in enhancing teacher 

quality. These studies align with the present research in 
advocating structured, ongoing development but differ in 

scope: the present study quantifies behavioral competencies 

and identifies specific gaps in practice. 

 

Teamwork is another essential competency. Msonge and 

Lekule (2024)52 examine how school heads facilitate teacher 

collaboration in Tanzanian schools, linking teamwork to 

motivation, efficiency, and innovation. The current study 

similarly assesses teamwork but focuses on individual teacher 

competencies across elementary and secondary schools, 

highlighting differences and training needs. 

 
Service orientation and innovation are increasingly vital 

in educational contexts. Lekhanya (2014)53 examines service 

orientation at an institutional level, whereas the current study 

evaluates it at the individual teacher level. Trapitsin et al. 

(2018)54 and Zamora et al. (2022)55 emphasize the role of 

innovation in education, demonstrating that teachers’ 

willingness and capacity to implement new ideas enhance 

classroom outcomes. The present study integrates innovation 

with other behavioral competencies, assessing both practical 

application and competency gaps. 

 
Professional development is critical for sustaining 

teacher growth. Kunst et al. (2016)56 and Sharma and Pandher 

(2018)57 highlight the influence of goal orientation, self-

assessment, and reflective practices on engagement in 

professional learning. By incorporating behavioral 

competencies into structured professional development, 

teachers can enhance their adaptability, resilience, and 

effectiveness, ultimately improving student learning outcomes 

and organizational performance. 

 

Effective professional development encompassed not 
only instructional skills but also behavioral competencies, 

enabling teachers to adapt to evolving demands and deliver 

high-quality education. In this context, Natividad and Oco 

(2023)58 demonstrated that teachers’ passion strongly 

influenced engagement and resilience, while competencies 

such as teamwork, self-management, and service orientation 

significantly impacted teaching performance. Consequently, 

professional development programs were recommended to 

simultaneously cultivate core values and behavioral 

competencies to enhance teacher effectiveness. 

Furthermore, Dimasimpun and Abarquez (2024)59 found 

that teaching styles significantly shaped behavioral 
competencies. Teachers employing facilitative or delegative 

approaches exhibited higher levels of teamwork and 

innovation, whereas lecture-based methods favored self-

management. Thus, professional development initiatives were 
suggested to encourage pedagogical approaches that 

strengthened essential competencies and promoted interactive 

learning environments. 

 

Conversely, Barro and Villocino (2023)60 reported no 

immediate correlation between newly hired teachers’ self-

reported competencies and performance ratings, highlighting 

the need to consider contextual and systemic factors. 

Meanwhile, Ambasa and Labitad (2024)61 indicated that 

teachers with strong behavioral competencies reported higher 

job satisfaction, suggesting that these skills contributed 
indirectly to retention and professional effectiveness. 

Similarly, Fabre and Osias (2024)62 revealed that while self-

management was a strength, service orientation required 

improvement, and its impact on school performance indicators 

was limited. 

 

In addition, Cruzos (2022)63 emphasized the 

interconnection between core behavioral competencies, work 

attitudes, and teaching performance, demonstrating how 

competency levels influenced both teacher engagement and 

instructional outcomes. Aligned with this, Tunay (2021)64 

highlighted the importance of integrating motivational 
strategies—such as recognition, reward systems, and 

mentoring—with competencies like self-management, 

professionalism, and innovation to enhance teaching efficacy. 

 

Moreover, Cagaanan and Arenga (2021)65 examined 

teacher training needs and behavioral competencies in the new 

normal, showing their significant influence on technology 

utilization and assessment practices. Similarly, Solomon 

(2023) emphasized the use of self-assessment tools to identify 

competency gaps and design professional development plans, 

particularly in adapting to online and hybrid learning contexts. 
 

Additionally, Dedace and Alquizar (2024)66 conducted a 

division-wide evaluation of teachers’ behavioral 

competencies using IPCRF data, revealing both strengths and 

areas for improvement, and recommended targeted 

workshops, mentoring, and training programs. In parallel, 

Celerio and Andal (2024)67 explored the mediating role of core 

behavioral competencies and motivational strategies in crisis 

leadership, demonstrating how these elements collectively 

enhanced teacher performance in challenging situations. 

Furthermore, De Guzman (2022)68 highlighted that even 
highly rated master teachers exhibited gaps in instructional 

and leadership competencies, suggesting the necessity of 

continuous, targeted professional development. In a similar 

vein, Dalimbang (2024)69 emphasized structured Learning 

Action Cell (LAC) sessions to enhance ethics, 

professionalism, and innovation among elementary teachers. 

Significantly, Bantoc and Yazon (2023)70 confirmed that core 

behavioral competencies and self-efficacy significantly 

predicted teacher performance, reinforcing the value of 

systematic assessment and targeted interventions. 
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These studies demonstrated that assessing, reinforcing, 

and integrating core behavioral competencies into 
professional development was essential for enhancing teacher 

effectiveness, satisfaction, and student outcomes. 

Accordingly, the present study evaluated the competency 

levels of elementary and secondary teachers in the Tiwi 

District, identified gaps, and proposed targeted professional 

development initiatives to address these needs. 

 

IV. METHODOLOGY 

 

This research employed a quantitative method, 

specifically a descriptive-comparative survey, to gather and 
analyze data on teachers' core behavioral skills. The 

descriptive design is suitable for studies that aim to depict 

current conditions without altering variables. According to 

Muldyagin (2018),71 the descriptive research method 

identifies and describes the characteristics of specific variables 

or groups without necessarily investigating cause-and-effect 

relationships. This aligns with the study’s goal to assess the 

existing levels of core behavioral competencies among 

teachers in the Tiwi District, including differences based on 

demographic and professional factors. Additionally, the 

quantitative approach relies on objective measurements and 

statistical analysis. Data collection was conducted through 
structured questionnaires, facilitating a consistent and 

systematic evaluation. This approach enables the use of 

mathematical, statistical, and computational methods to 

identify patterns, differences, and relationships within the 

data. The descriptive-comparative element further enabled the 

researcher to analyze data across various groups, such as age, 

teaching experience, or academic background, offering 

detailed insights into how these factors may influence 

behavioral competencies. 

 

Mohajan (2020)72 also stated that it is used to quantify 
attitudes, opinions, behaviors, and other defined variables, and 

to generalize results from a larger sample population by 

generating numerical data. Since the study examines the level 

of competence of teachers in core behaviors, the researcher 

employed this method. Additionally, quantitative data is more 

feasible, as it can be collected in a shorter amount of time than 

qualitative methods.  

 

V. FINDINGS, CONCLUSIONS, AND 

RECOMMENDATIONS 

 
A. Findings 

The following are the important findings of the research. 

 

 All competencies in the core behaviors have a Very High 

level of competence adjectival description based on the 

responses of the elementary teachers in Tiwi District. The 

ratings are as follows: Teamwork (4.73) Very High; 

Professionalism and Ethics (4.69) Very High; Self-

Management (4.61) Very High; Innovation (4.50) Very 

High; Service Orientation (4.46) Very High; and Result 

Focus (4.41) Very High.  

 
A Very High level of competence is observed regarding 

the level of core behaviors for the secondary. The results are 

as follows; Teamwork (4.65) Very High; Professionalism and 

Ethics (4.62) Very High; Self-Management (4.52) Very High; 
Innovation (4.39) Very High; Service Orientation (4.37) Very 

High; and Result Focus (4.36) Very High.  

 

The average weighted means of all the competencies are 

the following: Teamwork (4.69) Very High; Professionalism 

and Ethics (4.66) Very High; Self-Management (4.57) Very 

High; Innovation (4.54) Very High; Service Orientation (4.42) 

Very High; and Result Focus (4.39) Very High. All reflecting 

a Very High level of competence.   

 

The consistently high ratings across all six core 
behavioral competencies point to a strong professional 

foundation among teachers in the Tiwi District. These results 

emphasize the presence of a dedicated and behaviorally 

competent teaching force that is well-prepared to address the 

demands of the present educational landscape.  

 

 Along with self-management, the computed sum of 

squares has a value of 0.02 with the same mean square of 

0.02 for between treatment, while within treatment, the 

sum of squares has a value of 0.03 and a mean square of 

0.00375. Thus, the computed F value for self-management 

is 5.33. This is higher when compared with the F tabular 
value of 5.318. For professionalism and ethics, the 

computed sum of squares has a value of 0.01 with the same 

mean square value between the treatments, while in within 

the treatments, the sum of squares has a value of 0.03 and 

a mean square value of 0.00375. The F computed value is 

2.66, which is lower than the F-tabular value of 5.318.  

 

In results focus, the value of the sum of squares is 0.01, 

and the mean square is the same between treatments and 

within treatments, the sum of squares is 0.18, and the mean 

square of 0.0225. The computed F-value is 0.44, which is 
lower than the F-tabular value of 5.318.  For Teamwork, the 

computed sum of squares is 0.01, and with the same value of 

mean square between treatments, while within treatments, the 

sum of squares is 0.10 with a mean square of 0.0125. The F-

computed value is 0.80, which is lower than the F-tabular 

value of 5.318.  

 

Service orientation with the computed sum of squares of 

0.02 and has a similar value of mean square between 

treatments, while within treatments, the computed sum of 

squares is 0.10 and a mean square of 0.0125. The computed F-
value is 1.60, which is also lower than the F-tabular value of 

5.318. Along with innovation, the computed sum of squares is 

0.03 with the same value of mean of squares between 

treatments. Within treatment, the computed sum of squares is 

0.01 and has a mean square of 0.0125. The F-computed value 

was 24, which is higher than the F-tabular value of 5.318.  

 

The results of the Analysis of Variance (ANOVA) 

revealed differences in the competence levels of elementary 

and secondary teachers across the six core behavioral 

competencies. At the 0.005 level of significance, statistically 

significant differences were identified in self-management (F 
= 5.33 > 5.318) and innovation (F = 24.0 > 5.318). In contrast, 

no significant differences were observed in professionalism 
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and ethics (F = 2.66), result focus (F = 0.44), teamwork (F = 

0.80), and service orientation (F = 1.60). These results indicate 
that while both groups maintain consistently high levels of 

competence, variations are evident in particular areas where 

instructional demands and work contexts diverge. 

 

 The results revealed that the top-ranked problems 

encountered by teachers in Tiwi District varied between 

elementary and secondary levels. In elementary, the 1st-

ranked concern was that without adequate follow-up 

support or resources, teachers may struggle to implement 

changes based on self-assessment feedback. In contrast, 

secondary teachers identified their 1st-ranked concern that 
the tool may not account for the diverse needs and contexts 

of individual teachers, leading to generic 

recommendations that may not be applicable to all. At the 

overall level, two concerns shared the 1.5th rank:  

 

The self-assessment results may lack specific guidance 

on how teachers can address identified areas for improvement, 

and without adequate follow-up support or resources, teachers 

may struggle to implement changes based on self-assessment 

feedback. Meanwhile, the problem met regarding the tool may 

not account for the diverse needs and contexts of individual 

teachers, leading to generic recommendations that may not be 
applicable to all, and was ranked 3rd overall. 

 

The overall 4th-ranked problem was maintaining the 

momentum of applying self-assessment results over the long 

term may be challenging without ongoing support, 

monitoring, and reinforcement, which was ranked 3rd in 

elementary and 6th in secondary. At the 5th rank overall, 

Schools may place too much emphasis on the quantitative data 

generated by the tool, overlooking qualitative aspects of 

teacher performance, with a ranking of 4.5th in elementary and 

7th in secondary. Following this, Teachers may have 
inaccurate self-perceptions, leading to discrepancies between 

self-assessment results and actual performance was ranked 6th 

overall, 8th in elementary, and 4th in secondary, suggesting 

that this challenge is more prominent in secondary contexts. 

 

The findings also noted two problems tied at the 7.5th 

rank overall. The first was that Teachers may perceive 

applying the results of the self-assessment tool as an additional 

task, competing with other demands on their time, which was 

ranked 7th in elementary. The second was the self-assessment 

tool may focus primarily on practices, neglecting the 
development of other skills and relationships with students 

and colleagues, ranked 10th in elementary and 5th in 

secondary. At the 9th overall rank, technical issues or reliance 

on electronic platforms may disrupt the application of self-

assessment results, especially in schools with limited access to 

technology was observed, appearing 6th in elementary and 

10th in secondary. Moreover, the 10th-ranked overall problem 

met was Some teachers may resist or feel defensive about 

feedback provided through the tool, hindering their 

willingness to make changes, which was consistently ranked 

9th in both elementary and secondary. 

 
 A Professional Development Plan May Address the 

Problems Met by the Respondents.  

B. Conclusions  

The researcher concludes: 

 The competence level in core behavior, along with self-

management, professionalism, and ethics, results focus, 

teamwork, service orientation, and innovation, is Very 

High in both elementary and secondary teachers in Tiwi 

District.  

 There is no significant difference in the level of 

competence on the core behaviors between elementary and 

secondary teachers in terms of professionalism and ethics, 

result focus, teamwork, and service orientation. 

Meanwhile, there is a significant difference in the level of 

competence in terms of self-management and innovation.  

 Both elementary and secondary teachers reported similar 

challenges and concerns on the use of core behavioral 

competencies. The top three (3) problems met by teachers 

in Tiwi District are the following: The self-assessment 

results may lack specific guidance on how teachers can 

address identified areas for improvement; and Without 

adequate follow-up support or resources, teachers may 

struggle to implement changes based on self-assessment 

feedback which rank 1.5th followed by The tool may not 

account for the diverse needs and contexts of individual 

teachers, leading to generic recommendations that may not 
be applicable to all on the 3rd.  

 Professional development activities proposed by the 

researcher may address the problems met by the 

respondents.   

 

C. Recommendations  

Based on the findings of this study, the following 

recommendations are hereby proposed to address the 

identified concerns and strengthen the effective use of the core 

behavioral self-assessment tool: 

 Implement district-wide professional development 

programs to strengthen teachers’ core behavioral 
competencies, with emphasis on innovation, results focus, 

and service orientation. 

 Establish Professional Learning Communities (PLCs) to 

facilitate teacher collaboration, sharing of best practices, 

and collective problem-solving. 

 Inform Public Schools District Supervisors and school 

heads of the key challenges identified in the self-

assessment to guide policy decisions and targeted support. 

 Adopt the researcher’s professional development plan as a 

guide to address identified challenges. 

 

AREAS FOR FURTHER STUDY 

 

The following topics are suggested for further study: 

 The Impact of Administrative Support on Strengthening 

Core Behavioral Competencies 

 Effects of Professional Development Programs on 

Educator Effectiveness 

 Effect of School Environment on Competency 

Development 
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