
Volume 11, Issue 4, April – 2026                                             International Journal of Innovative Science and Research Technology 

ISSN No: -2456-2165                                                                                                                  https://doi.org/10.38124/ijisrt/26apr220 

 

 

IJISRT26APR220                                                               www.ijisrt.com                                                                                         45  

Influence of Motivational Management for 

Effective Teaching & Learning in the Classroom 

Context 
 

 

Antara Halder1; Ruby Mahali2; Dr. Ujjwal Kumar Halder3 
 

1Ph.D. Scholar, Department of Education, University of Gour Banga, Malda. 
2Ph.D. Scholar, Department of Education, University of Gour Banga, Malda. 

3Professor, Department of Education, University of Gour Banga, Malda. 
 

Publication Date: 2026/04/08 

 

 

Abstract: Nowadays, the overuse of technology is just as responsible for distracting young people as inadequate motivational 

management. From the realm of education to any task requiring meticulous analysis, the role of motivation is indispensable; 

as a result, throughout the centuries, various psychologists have formulated diverse theories of motivation. Similarly, within 

the classroom environment, motivation plays a pivotal role in enhancing both the effectiveness of instruction and the learning 

outcomes achieved by students. And the proper management of this motivation serves as a critical catalyst in this process. 

The term 'Motivation Management' has emerged within this comprehensive process. It refers to a process facilitated by 

strategies and practices adopted by both students and educators that help foster interest, active participation, and resilience 

within the teaching-learning process. The primary objective of the present study is to identify various perspectives on 

motivational management within the context of classroom teaching and learning processes, to analyze its influence in 

classroom settings, and to substantiate the rationale as a significant influential factor. The methodology adopted in this study 

involved an analysis of the various literature. Lastly, this study has highlighted how motivational management techniques 

play a supportive role in fostering enhanced academic performance, refined behavior, and a strong teacher-student 

relationship within the classroom situation. 
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1. INTRODUCTION 

 

Every creature of humanity is engaged in some form of 

work. In fact, people nowadays live such a civilized lifestyle 

that, to maintain it, one must be continually active in 

professional activities, whether voluntarily or involuntarily 

(Durkheim, 1893). People are constantly striving through 

their professional endeavors, sometimes to elevate 

themselves to the pinnacle of success, sometimes to secure 

their social position, and at other times to provide for every 

need of their families (Sohal et al., 2025). Regardless, a 

concern arises: why, with all of this labor, facility, and 

employment, are individuals becoming more susceptible to 

diseases such as stress and anxiety? (Schneiderman et al., 

2005). The answer to this question could be a lack of 

motivation or poor management of the psychological 

construct, such as motivation. Therefore, with the vision of 

finding reasonable solutions to these questions, the researcher 

will carry forward this study by integrating motivation and 

management. 

Just as human existence is shaped by social and 

environmental forces, physiological and psychological 

elements also play a pivotal role (Sameroff, 2010). Humans 

are unique and complex beings, capable of constantly 

contemplating a myriad of subjects. At the same time, 

behavior plays an indispensable role in the learning process; 

motivation itself is neither a static nor a self-sustaining entity 

(Valenzuela et al., 2024). Therefore, particularly in the field 

of education, the effective management of motivation 

becomes crucial for ensuring consistent performance, 

sustained engagement, and the achievement of goals. 

Moreover, another primary reason for the importance of 

managing motivation lies in its dynamic and volatile nature; 

factors such as stress, fatigue, anxiety, or shifts in personal 

circumstances frequently cause fluctuations in students' 

levels of interest, attention, and effort (Zhang et al., 2024). In 

the absence of effective management, this unpredictability 

can lead to learners becoming alienated from their work and 

decreasing their productivity. In these situations, motivation 

management assists in maintaining a uniform level of 
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diligence and effort (Ryan & Deci, 2000; Zimmerman, 2002; 

Schunk, 2012, p. 58). Motivation directly influences learning 

outcomes and performance, as observed through highly 

motivated students, who exhibit greater persistence, deeper 

engagement, and higher academic achievement (Vu et al., 

2022). Similarly, teachers play a pivotal role in keeping 

students intrinsically motivated by employing effective 

strategies such as setting educational goals, providing 

constructive feedback, offering positive reinforcement, and 

fostering a supportive learning environment (Cao & Yu, 

2023; Iqbal et al., 2023; Dalibaevich, 2024). Based on these 

discussions, the investigator observes that while extensive 

research has been conducted independently on motivation 

and management, there has been limited investigation 

regarding how to use motivation through management 

strategies to achieve the best possible outcomes. 

 

2. OBJECTIVES OF THE STUDY 

 

The primary objectives of the present study encompass 

the following: 

 

i. To analyze the theoretical foundation of motivational 

management. 

ii. To identify different techniques of motivational 

management in a classroom setting. 

iii. To determine the relevance of motivational management 

for effective teaching and learning processes. 

 

3. METHODOLOGY OF THE STUDY 

 

This study utilizes qualitative research methodology 

and primarily relies on literature review to investigate the 

influence of motivational management on students' learning 

outcomes and academic achievement in a classroom context. 

Relevant data were gathered from various secondary sources, 

including reputable articles, books, and credible academic 

databases, to ensure the inclusion of up-to-date and reliable 

information. Priority was given to relevance and credibility 

during the literature selection process. To better understand 

the processes of motivational management in the classroom, 

insights extracted from established theories, notably specific 

theoretical frameworks, are being utilized as a conceptual 

framework. 
 

i. Theoretical Foundation of Motivational Management 
 

The foundations of motivational management are 

generally divided into two main categories: theories of 

motivation, which examine how motivation occurs through 

cognitive processes (Cook & Artino, 2016; Bandhu et al., 

2024), and theories of management, which describe the 

means to manage certain circumstances in general and 

specifically within the field of education (Koontz & 

Weihrich, 2015; Bush, 2020). Firstly, five theories related to 

this study of motivation are illustrated, and then the essential 

principles of management are also illustrated, as well as 

depicted through the figures below. 

 

 

Years Theories Description 

1943 Maslow’s Hierarchy of 

Needs 

indicates that human motivation is fundamentally dependent upon the sequential 

fulfillment of needs, ranging from basic physiological requirements to the 

higher-level pursuit of ‘self-actualization’ (Maslow, 1943). Therefore, for the 

sake of effective motivation management, it requires paying attention to this 

hierarchy of needs, allowing for the creation of an environment conducive to 

learning and development. 

1959 Herzberg’s Two-Factor 

Theory 

differentiates between hygienic elements, such as working environment and 

security, and motivators such as accomplishment and recognition (Herzberg et 

al., 1959). This idea emphasizes that simply eliminating unhappiness is 

insufficient; genuine motivational improvement necessitates the presence of 

intrinsic motivators. 

1953 Behaviorist Theory of 

Skinner 

contribute to motivational management by introducing the idea of 

reinforcement, which states that behavior is shaped and sustained by reward 

systems and punishment changes. In educational settings, reinforcement tactics 

such as feedback, praise, and rewards are commonly employed to regulate 

student motivation (Skinner, 1954). 

2000 

& 

2017 

Self-Determination Theory 

(SDT) by Ryan and Deci 

stresses that motivation could be effectively handled by assisting individuals in 

fulfilling their fundamental psychological needs of autonomy, competence, and 

relatedness. When these requirements are addressed, people are more likely to 

acquire intrinsic drive and engage in long-term activities (Deci & Ryan,1985; 

Manninen et al., 2022 

2002 Expectancy Value Theory points out that participants' motivation is determined by their expectations of 

achievement and the value they allocate to the task at hand (Eccles & Wigfield, 

2002). Motivational management also integrates a cognitive viewpoint, which 

underlines the significance of target planning, self-efficacy, and perceived 

relevance in effectively managing motivation. 

Table-1: A Description of Different Theories Related to the Concept of Motivational Management 

For management theory, POSDCORB is an acronym established by Luther Gulick and Lyndall Urwick (1937) to 

summarize the primary administrative activities (Gulick et al, 1937). 
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While the aforesaid management framework provides 

an ordered and systematic approach to administration, its 

somewhat mechanistic nature unavoidably leads to a 

disregard for the classroom learners' aspects. The efficiency 

of educational institutions and the classroom depends on 

students' motivation, satisfaction, and behavior. While 

POSDCORB sets up a foundational framework for 

organizational tasks, incorporating motivational theories such 

as Maslow's hierarchy of needs, Herzberg's two-factor theory, 

Skinner's behaviorism, expectancy value theory, and Ryan 

and Deci's self-determination theory significantly increases 

its individual-centered utility by taking into account 

personnel requirements, sense of fulfillment, and 

performance dynamics. Thus, incorporating motivational 

theories into POSDCORB transforms it from a rigid 

administrative tool into a dynamic, human-centered 

management framework. In general, motivational 

management represents the deliberate incorporation of 

managerial functions with psychological concepts to improve 

personnel productivity, engagement, and classroom 

effectiveness. 

 

Therefore, the theoretical foundation of motivational 

management is a blend of classical administrative theory and 

existing motivational viewpoints that address the complexity 

of human behavior in an organizational environment. This 

integrated strategy allows management to be not only 

operationally efficient, but also psychologically sensitive and 

adaptable. 

 

ii. Techniques of Motivational Management 

Motivational management comprises a collection of 

instructional practices through which instructors actively 

impact students’ engagement, perseverance, and academic 

success. Therefore, its various techniques are discussed in 

detail below. 

 

➢ According to Maslow's theory of motivation, since 

students, and indeed every individual, are driven by a 

progressive hierarchy of needs ranging from basic 

physiological requirements to self-actualization, teachers 

involved in motivational management must 

comprehensively address lower-level needs through the 

implementation of rewards and support systems (Maslow, 

1943; Durmus, 2024). Teachers should establish a culture 

of cooperation and an inclusive atmosphere by 

implementing productive planning, while also assuring 

equal positional stability associated with personal 

aspirations, measures that assist students in meeting their 

physiological and safety requirements. Furthermore, 

opportunities for students to grow their skills and progress 

in their learning need to be offered inside the classroom, 

thereby helping to fulfill their needs for self-actualization 

or self-development. 

➢ Based on Herzberg's two-factor theory, which blends 

hygiene and motivator factors (Herzberg et al., 1959), 

educators should proactively prioritize career 

development, productive task design, and appreciation 

mechanisms to significantly enhance student satisfaction 

through intrinsic elements such as achievement and 

recognition. 

➢ Behaviorist theory of Skinner, which is grounded in the 

principles of reward and punishment (Catania, 2003), 

empowers teaching professionals to regulate student 

behavior through instructional and coordinative activities, 

just as they can enhance individual performance by 

administering rewards. 

➢ Effective motivational management does not rely on a 

single approach; instead, it combines evidence-based 

strategies that are tailored to learners' psychological and 

environmental needs. One of the most extensively used 

strategies is autonomy-supportive teaching, in which 

teachers provide students meaningful options and 

encourage self-initiation. Studies show that such 

approaches considerably increase intrinsic motivation and 

engagement (Griffin, 2016; Jiang et al., 2019; Yang et al., 

2022; Patzak & Zhang, 2025). 

➢ Another important technique is the implementation of 

setting goals and task-based value enhancement 

procedures. Evidence based on expectancy-value 

frameworks reveals that students are more motivated 

when they observe learning goals as relevant and 

achievable (Wigfield & Eccles, 2000; Gan et al., 2023). 

Instructors can successfully carry out this technique by 

integrating subject matter into real-life situations and 

establishing learning objectives, fostering a supportive 

environment in the classroom. Furthermore, emotionally 

sensitive instruction and good teacher-student interactions 

increase learner motivation and engagement (Pintrich, 

2003; Lee, 2012; Ruzek et al., 2016). 

➢ The incorporation of several management principles into 

self-regulated learning practices, such as planning, 

monitoring, and encouraging self-reflection, allows 

Fig 1 A Description of the POSDCORB Concept Given by Luther Gulick is Considered a Classical 

Management Theory 
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students to take control of their educational growth. 

Encouraging planning, monitoring, and reflection fosters 

independent learning and continuous motivation 

(Zimmerman, 2002; Murshidi et al., 2025). 

➢ Constructive feedback is emphasized as an inspiring tool 

since it not only guides the learning process but also 

promotes students' self-efficacy and tenacity. Providing 

precise and constructive feedback helps students regulate 

their learning and sustain their motivation (Hattie & 

Timperley, 2007; Charaia & Taktakishvili, 2025). 

➢ Techniques such as problem-based learning and 

collaborative learning within classrooms boost student 

involvement and motivation. This may also be defined as 

an active learning method serving as a management 

principle (Costa & Reis, 2025). 

➢ Interpersonal interaction and collaborative activities foster 

supportive atmospheres that enhance motivation and 

engagement in different educational settings (Hortiguela 

Alcalá, 2019; Daumiller & Hemi, 2025). 

 

The aforementioned techniques illustrate that 

motivational management is a dynamic and diversified 

process that combines self-directed support, structured 

monitoring, concrete setting of goals, and inclusive pedagogy 

to enhance teaching effectiveness and student learning. 

 

iii. Relevance of Motivational Management for 

Effective Teaching and Learning Processes 
 

Motivational management is a fundamental component 

of the effective teaching-learning process, as it systematically 

blends instructional approaches with learners' psychological 

and contextual needs.  According to modern studies in 

educational psychology, student motivation is significantly 

affected by the instructional environment and the teacher's 

practices. To put it simply, if the classroom is just rote 

learning or pressure-based teaching, students lose interest. 

But when the teacher encourages them, provides meaningful 

feedback, and understands their needs, students actively 

participate without any fear or hesitation (Pintrich, 2003). 

Based on the framework proposed by Edward L. Deci and 

Richard M. Ryan (2000), fulfilling students' demands for 

autonomy, competence, and relatedness boosts their intrinsic 

motivation, ultimately increasing learning outcomes. 

Consequently, effective management of motivation requires 

instructors to integrate their instructional practices with these 

cognitive appraisals. Data from studies further reveal that 

higher levels of behavioral, emotional, and cognitive 

engagement are reported in classrooms defined by 

motivationally supportive practices (Reeve, 2012). Similarly, 

a study in Metacognition and Learning reveals that teachers’ 

motivational practices are directly connected to students’ 

self-regulated learning, suggesting that successful 

motivational management supports autonomous and 

sustained learning behaviors (Jud et al., 2024). Moreover, 

new research combining technology-based motivational 

tactics reveals that models such as ARCS (Attention, 

Relevance, Confidence, Satisfaction) considerably boost both 

student motivation and academic achievement when 

implemented systematically (Ale & Arancibia, 2025). 

Contemporary evaluations additionally highlight that student 

motivation is shaped by an interaction of individual, 

instructional, and socio-contextual factors, underlining the 

necessity for adaptive and learner-centered motivational 

management techniques (Ishida & Sekiyama, 2024). 

Motivational management is also indispensable for 

accounting for individual differences among students. Since 

students' interests, needs, aspirations, and socioeconomic 

circumstances vary from one another, a 'one-size-fits-all' 

strategy for fostering motivation is inadequate (Ameko et al., 

2025). Through systematic management, teachers can adopt 

diverse strategies tailored to the specific needs of each 

student, fostering an inclusive atmosphere and enhancing 

effectiveness within the educational system (Marzano et al., 

2003; Ahmed & Pierre, 2024). 

 

Motivational management techniques create an 

inclusive environment by providing educators with the 

opportunity to consider the diversity among students in terms 

of their competencies, backgrounds, and interests. By 

adopting flexible and sensitive teaching methods, teachers 

can minimize student inattention and encourage equitable 

participation. Put together, recent research findings also 

indicate that motivational management is a key educational 

process that allows educators to create responsive, equitable, 

and successful learning environments. Teachers may greatly 

improve student engagement, involvement, and educational 

outcomes by matching instructional approaches with their 

motivating needs. Overall, motivation management is a 

powerful tool that makes teaching interactive, engaging, and 

result-oriented, and also helps in the holistic development of 

the students. 

 

4. DISCUSSION AND CONCLUSION 

 

Since motivation directly influences learning outcomes 

and performance, highly motivated students typically 

outperform those around them in terms of academic 

achievement with greater perseverance. However, the 

primary challenge is that not all students are naturally 

motivated in every aspect of life. Teachers can enhance 

students' interest in learning through effective motivational 

management strategies, such as goal setting, providing 

feedback, positive reinforcement, and creating a supportive 

learning environment. Often, even when students possess the 

inherent capacity to succeed, they fail to perform to their full 

potential solely due to a lack of proper motivational 

management. Thus, the effective management of motivation 

serves to awaken a student's latent talents and capabilities, 

while simultaneously ensuring they are guided toward 

meaningful goals. Furthermore, within the contemporary 

educational landscape, particularly in contexts involving 

online learning, the post-COVID environment, and 

engagement through digital media, students frequently 

encounter various distractions, feelings of isolation, and a 

lack of intrinsic motivation. In such situations, motivational 

management serves as a catalyst, transforming students' 

potential into tangible success. Students typically experience 

distractions, loneliness, and a lack of intrinsic motivation. As 

an outcome, effective motivational management techniques 

might serve a critical role in sustaining attention, minimizing 

dropout rates, and promoting active participation. In 
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conclusion, effective motivational management practice 

enables students to develop holistically, including their 

mental health, self-confidence, and self-regulation. It not only 

improves academic performance but also encourages learners 

to develop a lifelong learning mindset and the ability to adapt 

to changing environments. 
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