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Abstract: This research examined the perspectives and meaning-making processes of educational psychologists in supporting 

students with emotional and behavioral disorders (EBD) in selected schools in the Philippines., specifically in South Luzon and 

the National Capital Region. It employed a qualitative research design utilizing Interpretative Phenomenological Analysis (IPA) 

as the methodological framework. Ten (10) licensed educational psychologists were selected through purposive sampling, each 

with a minimum of two years of experience in school settings. Data were gathered through one-on-one, semi-structured 

interviews conducted in person or via secure online platforms, depending on participant availability. Transcriptions were 

thematically analyzed to interpret the psychologists’ lived realities.  

 

This study was anchored in the interpretivist/constructivist paradigm, aiming to uncover the subjective meanings and rich 

personal narratives of the participants. From the analysis, ten (10) superordinate themes emerged: Emotional Challenges, 

Holistic Adversities, Adaptive Communication and Strategies, Resilience in Students, Professional and Personal Boundaries, 

Emotional Resilience, Purpose-Driven Accomplishments, Emphatic Management, Role Clarity, and Role Fulfillment. These 

themes capture the dynamic, multifaceted experiences of educational psychologists as they navigate the complexities of their 

roles in supporting students with EBD. 

 

The study highlighted the central role of emphatic management in fostering inclusive, supportive, and trauma-informed 

environments for students with EBD. Grounded in Resilience Theory and Figley’s Compassion Fatigue Framework, the findings 

underscored the importance of institutional support, psychological safety for professionals, and collaborative practices among 

stakeholders to mitigate burnout and sustain well-being. As a key output, the BEACON Program (Building Empowered and 

Compassionate Advocacy through Ongoing Nurturing) was developed—a holistic intervention designed to support school 

psychologists across five areas: role clarity, emotional well-being, professional growth, stakeholder collaboration, and passion 

reinforcement. Ultimately, these experiences underscore the critical importance of sustained support systems to empower 

educational psychologists in their vital work. 
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I. INTRODUCTION 
 
"Mental health is just as important as physical health, and 

deserves the same quality of support."    

 

                                                                     – Kate Middleton 

 

Mental health challenges among children and adolescents 

continue to rise worldwide. The World Health Organization 

(2021) reported that one in seven adolescents between the ages 

of 10 and 19 experienced a mental health disorder, with 

emotional and behavioral difficulties (EBD) being among the 

most common. These included conditions such as anxiety, 
depression, attention-deficit/hyperactivity disorder (ADHD), 

and conduct-related issues, all of which significantly affected a 

student’s ability to concentrate, form relationships, manage 

their emotions, and participate in the learning process. The 

school environment, where children spent a substantial portion 

of their formative years, played a critical role in either 

supporting or compounding these challenges. As these concerns 

grew, there was an urgent need for comprehensive and 

accessible mental health services within educational 

environments that not only addressed these conditions but also 

fostered a culture of understanding, acceptance, and resilience. 

 
In response to this need, many countries recognized the 

value of integrating psychologists into school systems. These 

professionals, although not always formally designated as 

“educational” or “school” psychologists, served as mental 

health advocates and interventionists. Their work included 

psychological assessments, individual and group counseling, 

consultation with school staff and families, and the 

development of programs tailored to students' socio-emotional 

and behavioral development. Psychologists helped create safer 

and more inclusive schools by promoting empathy, emotional 

regulation, and conflict resolution skills. They also contributed 
to crisis intervention and trauma-informed care, particularly in 

communities affected by socio-political unrest, poverty, or 

disaster. International studies showed that schools with 

embedded psychological services reported improvements in 

school climate, student behavior, and academic outcomes. 

However, access to these services remained unequal, often 

limited by economic constraints, policy gaps, and regional 

disparities, especially in low- and middle-income countries. 

 

In the Philippine context, the role of psychologists in 

schools continued to develop. The country faced a significant 
mental health burden, with the Department of Health (2020) 

estimating that more than 3.6 million Filipinos experienced 

mental, neurological, and substance use disorders, many of 

whom were school-aged children and adolescents. Despite the 

passage of Republic Act No. 11036 or the Philippine Mental 

Health Act, which mandated the integration of mental health 

services in schools and the employment of qualified mental 

health professionals, implementation remained limited. Many 

public schools still lacked full-time psychologists, leaving one 

professional to handle multiple campuses or thousands of 

students. Often, psychologists took on hybrid roles as guidance 

counselors or part-time consultants due to unclear job 
definitions and a shortage of trained staff. While RA 11036 

represented a progressive step toward prioritizing mental health 

in education, actual practice faced challenges due to resource 

limitations, weak infrastructure, and ongoing stigma 

surrounding mental health concerns. 

 

The work of psychologists in schools remained crucial, 

but was also fraught with challenges. They often faced 

overwhelming caseloads, limited access to resources, and 

unclear job descriptions that restricted the scope of their work. 

Many schools lacked the infrastructure and institutional support 
needed to sustain mental health programs, particularly in rural 

or underserved areas. Compounding these difficulties was the 

cultural stigma associated with mental health in the Philippines. 

This stigma led to hesitation in seeking help, delays in 

intervention, and additional stress for the psychologists 

themselves, who had to navigate societal attitudes while 

advocating for students' needs. As Punzalan (2020) explained, 

the use of generalized behavioral strategies in schools often 

failed to adequately address the nuanced nature of emotional 

and behavioral disorders. Moreover, many educators and school 

leaders had limited mental health literacy, making collaboration 

with psychologists more difficult and less effective. 
 

In light of these issues, this study explored the lived 

experiences of psychologists working in Philippine schools, 

particularly in their efforts to support students with emotional 

and behavioral difficulties. By examining their challenges, 

strategies, and the impact of their work, this research shed light 

on the vital role they played in student development. 

Understanding the realities faced by these professionals was 

essential to improving school-based mental health services, 

informing policy decisions, and fostering a more inclusive and 

supportive educational environment for students with 
emotional and behavioral needs. 

 

II. METHODS 
 

The study employed a qualitative research design using 

Interpretative Phenomenological Analysis (IPA) to explore the 

lived experiences of educational psychologists supporting 

students with emotional and behavioral disorders (EBD) in the 

Philippines. Guided by Resilience Theory and the Compassion 

Fatigue Framework, the research utilized a validated semi-

structured interview instrument consisting of ten questions 
reviewed by experts, with a CVR score of 1.00. Five licensed 

psychologists with at least two years of experience working in 

various educational settings across South Luzon and NCR 

participated through purposive sampling. Data were gathered 

via face-to-face interviews, recorded and transcribed verbatim, 

with member checking done for accuracy. Thematic analysis 

followed Braun and Clarke’s six-phase process, supported by 

QDA Miner Lite software for organizing and interpreting data. 

Ethical standards were strictly upheld throughout the study, 

including informed consent, confidentiality, and debriefing. 
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III. RESULTS AND DISCUSSION 

 
This study explored the lived experiences of educational 

psychologists in supporting students with Emotional and 

Behavioral Disorders (EBD) in selected schools in the 

Philippines. Through Interpretative Phenomenological 

Analysis (IPA), ten key themes emerged that illustrate the 

emotional, professional, and systemic dimensions of their work. 

These themes offer deep insights into the personal and 

professional world of school psychologists and their adaptive 

strategies amidst daily challenges. Below, each theme is 

introduced through an interpretive paragraph followed by the 

related interview question and a synthesis of participant 
responses. 

 

A. Theme A: Emotional Challenges 

 

 Interview question 1: What emotions do you face during 

stressful situations in your work with students with 

Emotional and Behavioral Disorders (EBD)? 

Educational psychologists often encounter intense 

emotional experiences in their work. These include managing 

crises, witnessing student suffering, and coping with the 

emotional contagion that comes from constant exposure to 

others' pain. This theme captures how psychologists must 
consistently engage in emotional labor, which, if unmanaged, 

can lead to burnout. 

 

Participants reported experiencing sadness, frustration, 

and anxiety. They frequently described moments of 

helplessness when students displayed violent outbursts or 

emotional breakdowns. Emotional regulation strategies such as 

mindfulness, breathing techniques, and compartmentalization 

were employed to cope. 

 

B. Theme B: Holistic Adversities 
 

 Interview question 2: What are the challenges you faced in 

supporting students with EBD? 

This theme captures the broad and interconnected 

difficulties faced by educational psychologists—not only 

emotional, but also institutional, logistical, and physical. It 

represents the full weight of the profession, especially when 

support systems and structures are inadequate. 

 

Participants described a range of holistic adversities, 

encompassing emotional, physical, administrative, and 
institutional challenges. These included insufficient staffing, 

limited access to mental health resources, lack of training 

among teachers, and bureaucratic obstacles that impeded timely 

interventions. One psychologist highlighted the challenge of 

addressing multiple crises in a single day, often without breaks 

or emotional decompression. These adversities extended 

beyond school walls—affecting relationships with families, 

systemic barriers to referrals, and the overwhelming need for 

individualized interventions. Many felt isolated in their roles, 

especially in schools without other mental health professionals. 

The results reflect how personal resilience is tested not just 

emotionally, but across systems. These findings indicate that 
support must also address systemic and institutional reforms, 

not only individual coping. 

 

C. Theme C: Adaptive Communication and Strategies 

 

 Interview question 3: What coping strategies do you use to 

stay motivated and focused when you encounter challenges 

in supporting students with EBD? 

This theme centers on the practical and creative ways 

educational psychologists adjust their methods to effectively 

support students with complex needs. It reflects the necessity of 
flexibility and innovation in a field where no single strategy fits 

all. 

 

Psychologists described adaptive communication and 

behavioral strategies as essential tools for effective practice. 

These included using visual aids, social stories, behavior 

reinforcement systems, and individualized behavior 

intervention plans (BIPs). Participants often modified their 

approach based on students' emotional states, learning 

preferences, and sensory sensitivities. They also relied on 

collaborative partnerships with teachers and parents to ensure 

continuity of care. Staying motivated was linked to a solution-
focused mindset, reflecting on student growth, and attending 

professional development. This theme highlights the dynamic 

and responsive nature of their work, emphasizing that strategies 

must evolve as student needs shift. The ability to flexibly adapt 

interventions helped psychologists remain hopeful and engaged 

despite obstacles. 

 

D. Theme D: Resilience in Students 

 

 Interview question 4: How do you support students in 

overcoming setbacks or difficulties they face in their 
academic or emotional development? 

This theme highlights the psychologists’ role in fostering 

student resilience and emotional recovery. It acknowledges 

students' capacity for growth and adaptation when given 

consistent support and encouragement. 

 

Participants observed that students with EBD often exhibit 

tremendous resilience when given the right support structures. 

Psychologists emphasized building trusting relationships, 

setting achievable goals, and reinforcing even small behavioral 

improvements. Interventions focused not only on correcting 
disruptive behavior but also on helping students understand 

their emotions, build coping skills, and develop self-regulation. 

One participant described a student who learned to manage 

classroom outbursts through consistent coaching and positive 

feedback. These findings align with Resilience Theory, which 

underscores the importance of protective relationships and 

environments in fostering student growth. Psychologists 

viewed each setback as an opportunity for reflection and 

redirection. The students’ ability to bounce back reinforced the 

psychologists’ belief in the transformative impact of their work. 
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E. Theme E: Professional and Personal Boundaries 
 

 Interview question 5: How do the demands of your work 

influence your personal relationships or life outside of your 

profession? 

This theme examines how psychologists manage the 

boundary between their professional obligations and personal 

lives. It highlights the importance of separating emotional 

investment in students from private life to prevent burnout. 

 

Participants acknowledged that the emotional demands of 

their role often extended into their personal lives, making it 
difficult to disconnect after work. Some experienced difficulty 

sleeping, emotional fatigue at home, or limited time for 

personal relationships due to work responsibilities. To manage 

these spillover effects, they practiced setting clear work-home 

boundaries, avoided bringing case files home, and engaged in 

leisure activities. One psychologist mentioned the importance 

of saying “no” to non-essential tasks in order to protect personal 

time. These experiences reflect the risk of boundary blurring 

common in emotionally intense professions. Establishing firm 

boundaries emerged as a proactive strategy to reduce burnout 

and preserve mental health. The theme reinforces the need for 

both personal strategies and institutional support for well-being. 
 

F. Theme F: Emotional Resilience 

 

 Interview question 6: What coping strategies do you use to 

manage feelings of emotional exhaustion, reduced empathy, 

or detachment when working with emotional and behavioral 

disorders (EBD)? 

This theme captures how psychologists consciously build 

their own emotional strength in the face of chronic stress and 

emotional labor. It reflects their internal resources and ongoing 

efforts to remain effective in their roles. 
 

Psychologists demonstrated strong emotional resilience 

by using reflective practices, supervision, faith-based coping, 

mindfulness, and peer support. They acknowledged the 

difficulty of maintaining empathy in every session, especially 

after emotionally draining days. However, they used intentional 

strategies to “recharge” emotionally, such as journaling, 

spiritual practices, or structured breaks. Emotional resilience 

was described not as an inherent trait, but as a skill honed over 

time. The findings resonate with both Resilience Theory and the 

Compassion Fatigue Framework, illustrating how protective 
routines can mitigate emotional depletion. Participants noted 

that resilience-building activities not only protected their well-

being but enhanced the quality of their work with students. The 

psychologists expressed pride in their growth and emotional 

maturity over time. 

 

 

 

 

 

G. Theme G: Purpose-Driven Accomplishments 

 
 Interview question 7: What aspects of your role give you a 

sense of accomplishment or purpose, even amidst 

challenges? 

This theme reflects how the sense of purpose derived from 

helping students drives psychologists to persist through 

difficulties. It focuses on meaning-making as a central 

component of motivation and job satisfaction. 

 

Despite numerous challenges, psychologists derived deep 

meaning from their work. Witnessing student breakthroughs—

whether in self-regulation, academic engagement, or 
socialization—was described as the most fulfilling aspect of 

their role. They emphasized the joy of being part of a child’s 

emotional transformation, even in small moments of growth. 

Participants also found purpose in mentoring teachers, shaping 

school systems, and advocating for student welfare. One 

psychologist stated that “seeing a child smile after weeks of 

distress makes everything worth it.” This sense of meaning 

acted as a protective factor against burnout and disillusionment. 

The theme supports the idea that a strong sense of purpose can 

sustain professionals through adversity, aligning with intrinsic 

motivation theories and compassion satisfaction principles. 

 
H. Theme H: Emphatic Management 

 

 Interview question 8: How do you manage empathy for 

students’ needs with maintaining professional boundaries to 

protect your own well-being? 

This theme explores how psychologists manage their deep 

empathy toward students while maintaining professional 

distance. It reflects the delicate emotional balancing act 

between care and over-involvement. 

 

Participants consistently expressed high levels of empathy 
for their students, often internalizing their struggles. However, 

they also learned the necessity of empathic management—

balancing compassion with objectivity. Techniques included 

reframing student behavior through trauma-informed lenses, 

grounding exercises before sessions, and debriefing with 

colleagues after emotionally intense interactions. One 

psychologist described the process of “holding space for 

students without carrying their burdens home.” The findings 

show how empathy, if not managed well, can lead to secondary 

trauma. Empathic management helped maintain emotional 

presence without compromising personal well-being. This 
theme complements the Compassion Fatigue Framework and 

emphasizes the value of professional boundaries as acts of self-

preservation. 

 

I. Theme I: Role Clarity 

 

 Interview Question 9: What challenges do you believe are 

unique to educational psychologists in supporting students 

with Emotional and Behavioral Disorders, and how do you 

navigate them? 
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This theme emphasizes the need for psychologists’ roles 

to be clearly defined within the school system. It reflects the 
challenges of professional misidentification and 

underutilization. 

 

Participants highlighted role ambiguity as a significant 

stressor, especially in schools with limited understanding of 

psychological services. Misconceptions about their roles led to 

overburdening, unrealistic expectations, or being assigned 

unrelated tasks. However, psychologists actively clarified their 

scope by educating stakeholders, creating role-specific outputs, 

and engaging in policy discussions. One described conducting 

orientation seminars to help administrators and teachers 
understand her function. Establishing role clarity helped them 

prioritize tasks, advocate for proper referrals, and reduce role-

related stress. This theme underscores the importance of clear 

institutional definitions and administrative support for 

psychological services in schools. 

 

J. Theme J: Role Fulfillment 

 

 Interview Question 10: What do you find most rewarding 

about your work with students with Emotional and 

Behavioral Disorders?  

This final theme affirms the psychologists' sense of 
personal and professional satisfaction derived from their work. 

Despite systemic and emotional challenges, they find meaning 

and fulfillment in being part of students’ journeys. 

 

Participants reported feeling a deep sense of role 

fulfillment, grounded in their identity as change-makers in the 

school community. Their contributions—whether through 

assessments, interventions, or capacity-building—were viewed 

as life-giving and socially impactful. One psychologist 

expressed joy in being “the voice that understands the child 

when no one else does.” Despite the emotional and systemic 
challenges, they believed their role held unique power to 

influence positive outcomes. The findings suggest that a sense 

of purpose, identity alignment, and acknowledgment from 

stakeholders reinforced their passion. This theme closes the 

loop on professional resilience—revealing how fulfillment acts 

as a sustaining force amid adversity. 

 

These results underscore the interplay of emotional labor, 

professional identity, systemic support, and personal coping in 

the experiences of educational psychologists. The integration of 

Resilience Theory and the Compassion Fatigue Framework 
provides a comprehensive lens through which to understand 

their journey, illuminating pathways for systemic reform and 

individual support mechanisms. 

 

IV. CONCLUSION 
 

 Educational psychologists encounter a wide spectrum of 

emotions while working with students with EBD. These 

emotional responses, although difficult, reflect their deep 

commitment and sensitivity to students’ needs. 

Understanding and managing these emotions is central to 

sustaining their effectiveness in emotionally demanding 
settings. 

 The psychologists face not only emotional but also 

institutional, physical, and systemic challenges. These 

adversities hinder the delivery of sustained interventions 

and highlight the need for systemic support. Addressing 

holistic adversities requires cross-sector collaboration and 

adequate resource allocation. 

 Psychologists utilize flexible communication techniques 

and personalized intervention plans to support students. 

These strategies improve student outcomes and foster 

collaboration with families and educators. The use of 
adaptive strategies is key to tailoring support in diverse and 

dynamic educational settings. 

 Students with EBD demonstrate notable resilience when 

supported appropriately. Educational psychologists play a 

crucial role in recognizing and nurturing this resilience. 

Promoting protective factors and emotional skills enhances 

long-term student success. 

 Maintaining clear boundaries helps psychologists protect 

their well-being and prevent burnout. It also fosters 

professionalism and emotional sustainability in their roles. 

Institutional policies should support healthy boundaries for 
mental health professionals. 

 Emotional resilience enables psychologists to withstand the 

emotional toll of their work. It is built through reflection, 

support systems, and continuous learning. Strengthening 

emotional resilience should be a professional priority. 

 Psychologists find deep meaning in small student progress 

and milestone achievements. This sense of purpose sustains 

their motivation despite systemic limitations. Purpose-

driven work contributes to long-term career satisfaction. 

 Managing empathy allows psychologists to remain 

connected yet objective. Balancing emotional connection 
and professional detachment prevents emotional fatigue. 

This skill is essential in long-term practice. 

 Clear role expectations reduce frustration and enhance 

service delivery. Role clarity ensures psychologists can 

focus their efforts strategically. It also supports productive 

relationships with other school stakeholders. 

 Despite challenges, psychologists find fulfillment in 

advocating for and supporting students. A strong sense of 

purpose and impact anchors them in their profession. 

Fulfilling roles empower them to stay committed and 

resilient. 

 

RECOMMENDATIONS 
 

In consideration of the themes that emerged from the 

study, the researcher came up with the following 

recommendations: 

 Educational psychologists may enhance their professional 

development by pursuing specialized training in trauma-

informed care, particularly when supporting students with 

emotional and behavioral disorders. This training should 
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emphasize emotional regulation techniques, adaptive 

communication strategies, and resilience-building practices 
to better address the diverse needs of students. 

 Schools and educational institutions may adopt a more 

holistic approach to supporting students with emotional and 

behavioral challenges by implementing regular family 

engagement initiatives. These efforts can include providing 

educational resources and conducting workshops for 

families to help them understand and respond to their 

children's emotional needs, thereby strengthening home-

school collaboration. 

 Educational policymakers may consider increasing resource 

allocation toward the development and implementation of 
school-based mental health services. Priority should be 

given to creating accessible, sustainable programs that focus 

on early intervention, emotional resilience, and effective 

coping mechanisms to support positive academic and 

behavioral outcomes. 

 Educational psychologists may also advocate for the 

implementation of the BEACON program (Behavioral, 

Emotional, and Cognitive Support for Optimal Navigation) 

within schools. This integrated framework blends 

behavioral management, emotional regulation, and 

cognitive-behavioral strategies to equip students with 
essential coping skills and resilience. The program can be 

effectively utilized in both general and special education 

settings for individualized support. 

 Future researchers may focus on evaluating the 

effectiveness of integrated school-based interventions that 

address mental health and emotional resilience. 

Longitudinal studies could provide valuable insights into 

the long-term outcomes of these interventions on students’ 

academic performance, social development, and emotional 

well-being, especially within diverse student populations. 

 

REFERENCES 
 

[1]. Allsop, D. B., Chelladurai, J. M., Kimball, E. R., Marks, 

L. D., & Hendricks, J. J. (2022). Qualitative methods with 

NVivo software: A practical guide for analyzing 

qualitative data. Psychology, 4(2), 13. 

https://doi.org/10.3390/psych4020013  

[2]. Alexander Simmons, C. (2024). Instructional strategies 

for supporting students with emotional and behavioral 

disorders [Master’s thesis, Bethel University]. Spark 

Repository. https://spark.bethel.edu/etd/1108/SPARK 

[3]. American Psychological Association (APA). (2020). 
Understanding and managing emotional and behavioral 

disorders in the classroom. Journal of School Psychology, 

56(4), 123-145. https://doi.org/10.1016/j.jsp.2020.04.002  

[4]. Atkinson, C., Barrow, J., & Norris, S. (2022). Assessment 

practices of educational psychologists and other 

educational professionals. Educational Psychology in 

Practice. Advance online publication. 

https://doi.org/10.1080/02667363.2022.2109005 

[5]. Avola, P., Soini-Ikonen, T., Jyrkiäinen, A., et al. (2025). 

Interventions to teacher well-being and burnout: A 
scoping review. Educational Psychology Review, 37(11). 

https://doi.org/10.1007/s10648-025-09986-2 

[6]. Andersen, A. A. (2024). Educational psychologists' tiered 

social-emotional recommendations in response to data 

gathered from social-emotional screening (Thesis). 

Brigham Young University. 

https://scholarsarchive.byu.edu/etd/10261  

[7]. Bertsia, V., & Poulou, M. (2023). Resilience: Theoretical 

framework and implications for school. International 

Education Studies, 16(2). 

https://files.eric.ed.gov/fulltext/EJ1390823.pdf 
[8]. Bigcas, R. (2024). Exploring Filipino Teachers’ Strategies 

in Building Psychological Resilience in the Workplace: 

An Exploratory Sequential Design. Southeast Asian 

Journal of Multidisciplinary Studies. Central Mindanao 

Colleges 

[9]. Bonilla, R. P., Armadans, I., & Anguera, M. T. (2020). 

Conflict mediation, emotional regulation and coping 

strategies in the educational field. Frontiers in Education, 

5, 50. https://doi.org/10.3389/feduc.2020.00050 

[10]. Brittle, B. (2020). Coping strategies and burnout in staff 

working with students with special educational needs and 

disabilities. Teaching and Teacher Education, 87, 102937. 
https://doi.org/10.1016/j.tate.2020.102937 

[11]. Brooks, R. (2023, November 1). What is the role of an 

educational psychologist in schools? Wrexham University 

Online. https://online.wrexham.ac.uk/what-is-the-role-of-

an-educational-psychologist-in-schools/ 

[12]. Burger, T. (2025, March 22). Attrition and burnout among 

U.S. school psychologists. Student Evaluation Center. 

https://www.studentevalcenter.com/blog-2-1/attrition-

and-burnout-among-us-school-psychologists 

[13]. Bush, A., & Grotjohann, N. (2020). Collaboration in 

teacher education: A cross-sectional study on future 
teachers’ attitudes towards collaboration, their intentions 

to collaborate and their performance of collaboration. 

Teaching and Teacher Education, 88, 102968. 

https://doi.org/10.1016/j.tate.2020.102968 

[14]. Carroll, A., Houghton, S., Forrest, K., McCarthy, M., & 

Sanders-O’Connor, E. (2020). Who benefits most? 

Predicting the effectiveness of a social and emotional 

learning intervention according to children’s emotional 

and behavioural difficulties. School Psychology 

International, 41(3), 197-217. 

https://doi.org/10.1177/0143034319898741  
[15]. Centers for Disease Control and Prevention. (2024). 

Children’s mental health: About mental health. 

https://www.cdc.gov/children-mental-

health/about/index.html 

[16]. Centers for Disease Control and Prevention. (2022). Data 

and statistics on children's mental health. Retrieved from 

https://www.cdc.gov/children-mental-health/data-

research/?CDC_AAref_Val=https://www.cdc.gov/childre

nsmentalhealth/data.html  

https://doi.org/10.3390/psych4020013
https://spark.bethel.edu/etd/1108/
https://spark.bethel.edu/etd/1108/?utm_source=chatgpt.com
https://doi.org/10.1016/j.jsp.2020.04.002
https://doi.org/10.1080/02667363.2022.2109005
https://doi.org/10.1007/s10648-025-09986-2
https://scholarsarchive.byu.edu/etd/10261
https://files.eric.ed.gov/fulltext/EJ1390823.pdf
https://doi.org/10.3389/feduc.2020.00050
https://doi.org/10.1016/j.tate.2019.102937
https://online.wrexham.ac.uk/what-is-the-role-of-an-educational-psychologist-in-schools/
https://online.wrexham.ac.uk/what-is-the-role-of-an-educational-psychologist-in-schools/
https://www.studentevalcenter.com/blog-2-1/attrition-and-burnout-among-us-school-psychologists
https://www.studentevalcenter.com/blog-2-1/attrition-and-burnout-among-us-school-psychologists
https://doi.org/10.1016/j.tate.2019.102968
https://doi.org/10.1177/0143034319898741
https://www.cdc.gov/children-mental-health/about/index.html
https://www.cdc.gov/children-mental-health/about/index.html
https://www.cdc.gov/children-mental-health/data-research/?CDC_AAref_Val=https://www.cdc.gov/childrensmentalhealth/data.html
https://www.cdc.gov/children-mental-health/data-research/?CDC_AAref_Val=https://www.cdc.gov/childrensmentalhealth/data.html
https://www.cdc.gov/children-mental-health/data-research/?CDC_AAref_Val=https://www.cdc.gov/childrensmentalhealth/data.html


Volume 11, Issue 1, January – 2026                                        International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                                         https://doi.org/10.38124/ijisrt/26jan650 

 

 

IJISRT26JAN650                                                               www.ijisrt.com                                                                                            1774        

[17]. Chand, S. P., Kuckel, D. P., & Huecker, M. R. (2023). 

Cognitive behavior therapy. StatPearls Publishing. 
https://www.ncbi.nlm.nih.gov/books/NBK470241/  

[18]. Chen, C.-C., Sutherland, K. S., Kunemund, R., Sterrett, 

B., Wilkinson, S., Brown, C., & Maggin, D. M. (2021). 

Intensifying interventions for students with emotional and 

behavioral difficulties: A conceptual synthesis of practice 

elements and adaptive expertise. Journal of Emotional and 

Behavioral Disorders, 29(1), 56–66. 

https://files.eric.ed.gov/fulltext/EJ1286360.pdf  

[19]. Chow, J. C., & Hollo, A. E. (2022). Language skills of 

students with emotional and behavioral disorders. 

Intervention in School and Clinic, 58(1), 46-50. 
https://doi.org/10.1177/1053451221104758  

[20]. Clarke, J. J., Rees, C. S., Mancini, V. O., & Breen, L. J. 

(2024). Emotional labor and emotional exhaustion in 

psychologists: Preliminary evidence for the protective role 

of self-compassion and psychological flexibility. Journal 

of Contextual Behavioral Science, 31, 1–10. 

https://doi.org/10.1016/j.jcbs.2023.12.004 

[21]. Connecticut State Department of Education. (2021). 

Guidelines for the practice of school psychology. 

https://portal.ct.gov/-/media/SDE/Special-

Education/School-

Psychology/GuidelinesSchoolPsychology.pdf  
[22]. Department of Education (DepEd). (2021). Mental health 

and psychosocial support services in schools. Retrieved 

from https://www.deped.gov.ph  

[23]. Eirich, R., McArthur, B. A., Anhorn, C., McGuinness, C., 

Christakis, D. A., & Madigan, S. (2022). Association of 

screen time with internalizing and externalizing behavior 

problems in children 12 years or younger: A systematic 

review and meta-analysis. JAMA Psychiatry, 79(5), 393–

405. https://doi.org/10.1001/jamapsychiatry.2022.0155  

[24]. Falk, F., Schurig, M., Hußmann, A., & Kuhl, J. (2025). 

Academic resilience and interrelationships to special 
education needs of students in fourth grade. International 

Journal of Educational Psychology, 14(1), 1–20. 

https://doi.org/10.17583/ijep.16159 

[25]. Guo, J., Liu, Y., Chen, Y., Chai, G., & Zhao, X. (2022). 

Psychological support for public-funded normal students 

engaged in teaching profession. Frontiers in Psychology, 

13, Article 940431. 

https://www.frontiersin.org/journals/psychology/articles/

10.3389/fpsyg.2022.940431/full 

[26]. Gustafsson, T., & Hemberg, J. (2021). Compassion 

fatigue as bruises in the soul: A qualitative study on 
nurses. SAGE Open Nursing, 7, 1–8. 

https://pmc.ncbi.nlm.nih.gov/articles/PMC8866753/ 

[27]. Horoz, N., Buil, J. M., Koot, S., van Lenthe, F. J., 

Houweling, T. A. J., Koot, H. M., & van Lier, P. A. C. 

(2022). Children's behavioral and emotional problems and 

peer relationships across elementary school: Associations 

with individual- and school-level parental education. 

Journal of School Psychology, 93, 119–137. 

https://doi.org/10.1016/j.jsp.2022.06.005  

[28]. Jain, N. (2023). What is qualitative research design? 

Definition, types, methods and best practices. IdeaScale. 
Retrieved from https://ideascale.com/blog/qualitative-

research-design/   

[29]. Loloci, R., Gega, O., & Petro, M. (2023). The role of 

school psychologist during the pandemic period. Journal 

of Higher Education Development. 

https://keypublishing.org/jhed/wp-

content/uploads/2023/02/08.-Full-paper-Rita-Loloci.pdf  

[30]. Lopez, A. (2021). Evidence-based practice or practice-

based evidence? A qualitative examination of educational 

psychologists’ implementation of trauma-informed 

interventions. University of Wisconsin-Milwaukee. 
https://dc.uwm.edu/etd/2695/  

[31]. Lopez, V., Cardenas, K., & Gonzalez, L. (2021). The 

effect of educational psychologists and social workers on 

school achievement and failure: A national multilevel 

study in Chile. Frontiers in Psychology, 12, Article 

639089. https://doi.org/10.3389/fpsyg.2021.639089  

[32]. Mahabbati, A., Purwanta, E., & Astuti, B. (2023). School-

based positive behavior support for students with 

emotional and behavioral problems: Implementation and 

teachers’ experiences. International Journal of Learning, 

Teaching and Educational Research, 22(4), 326–344. 

https://doi.org/10.26803/ijlter.22.4.19  
[33]. Mason, W. A., Lambert, M. C., & Epstein, M. H. (2022). 

Differences in emotional and behavioral problems of 

students over time: A 22-year cross-sectional cohort 

study. Journal of Abnormal Child Psychology, 50(1), 145-

157. https://doi.org/10.1007/s10802-022-01014-z  

[34]. Meroni, C., Fagnani, L., Confalonieri, E., Baventore, D., 

& Velasco, V. (2021). The Italian educational 

psychologists’ role: A qualitative study about professional 

practices and representations. European Journal of 

Investigation in Health, Psychology and Education. 

https://www.mdpi.com/2254-9625/11/4/84  
[35]. Ministerio de Educación (MINEDUC). (2020). Medición 

de la exclusión escolar en Chile [Measuring school 

exclusion in Chile]. Centro de Estudios MINEDUC. 

https://centroestudios.mineduc.cl/wp-

content/uploads/sites/100/2020/04/DOCUMENTO-DE-

TRABAJO-20_2020_f01.pdf  

[36]. Moore, C. (2020, December 30). Resilience theory: A 

summary of the research (+PDF). Positive Psychology. 

https://positivepsychology.com/resilience-theory/ 

[37]. National Association of Educational psychologists. 

(2021). Comprehensive school-based mental and 
behavioral health services and educational psychologists. 

https://www.nasponline.org/resources-and-

publications/resources-and-podcasts/mental-and-

behavioral-health/additional-resources/comprehensive-

school-based-mental-and-behavioral-health-services-and-

school-psychologists  

 

 

 

https://www.ncbi.nlm.nih.gov/books/NBK470241/
https://files.eric.ed.gov/fulltext/EJ1286360.pdf
https://doi.org/10.1177/1053451221104758
https://doi.org/10.1016/j.jcbs.2023.12.004
https://portal.ct.gov/-/media/SDE/Special-Education/School-Psychology/GuidelinesSchoolPsychology.pdf
https://portal.ct.gov/-/media/SDE/Special-Education/School-Psychology/GuidelinesSchoolPsychology.pdf
https://portal.ct.gov/-/media/SDE/Special-Education/School-Psychology/GuidelinesSchoolPsychology.pdf
https://www.deped.gov.ph/
https://doi.org/10.1001/jamapsychiatry.2022.0155
https://doi.org/10.17583/ijep.16159
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2022.940431/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2022.940431/full
https://pmc.ncbi.nlm.nih.gov/articles/PMC8866753/
https://doi.org/10.1016/j.jsp.2022.06.005
https://ideascale.com/blog/qualitative-research-design/
https://ideascale.com/blog/qualitative-research-design/
https://keypublishing.org/jhed/wp-content/uploads/2023/02/08.-Full-paper-Rita-Loloci.pdf
https://keypublishing.org/jhed/wp-content/uploads/2023/02/08.-Full-paper-Rita-Loloci.pdf
https://dc.uwm.edu/etd/2695/
https://doi.org/10.3389/fpsyg.2021.639089
https://doi.org/10.26803/ijlter.22.4.19
https://doi.org/10.1007/s10802-022-01014-z
https://www.mdpi.com/2254-9625/11/4/84
https://centroestudios.mineduc.cl/wp-content/uploads/sites/100/2020/04/DOCUMENTO-DE-TRABAJO-20_2020_f01.pdf
https://centroestudios.mineduc.cl/wp-content/uploads/sites/100/2020/04/DOCUMENTO-DE-TRABAJO-20_2020_f01.pdf
https://centroestudios.mineduc.cl/wp-content/uploads/sites/100/2020/04/DOCUMENTO-DE-TRABAJO-20_2020_f01.pdf
https://positivepsychology.com/resilience-theory/
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/mental-and-behavioral-health/additional-resources/comprehensive-school-based-mental-and-behavioral-health-services-and-school-psychologists
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/mental-and-behavioral-health/additional-resources/comprehensive-school-based-mental-and-behavioral-health-services-and-school-psychologists
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/mental-and-behavioral-health/additional-resources/comprehensive-school-based-mental-and-behavioral-health-services-and-school-psychologists
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/mental-and-behavioral-health/additional-resources/comprehensive-school-based-mental-and-behavioral-health-services-and-school-psychologists
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/mental-and-behavioral-health/additional-resources/comprehensive-school-based-mental-and-behavioral-health-services-and-school-psychologists


Volume 11, Issue 1, January – 2026                                        International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                                         https://doi.org/10.38124/ijisrt/26jan650 

 

 

IJISRT26JAN650                                                               www.ijisrt.com                                                                                            1775        

[38]. Naz, F. L., Tehreem, H., & Sial, Z. A. (2023). 

Organizational environment and emotional behavioral 
disorder (EBD) of students: High school qualitative 

analysis. Journal of Positive School Psychology, 7(2), 

501–512. 

http://journalppw.com/index.php/jpsp/article/view/15626

/10061  

[39]. Nikolopoulou, K. (2022, August 11). What is purposive 

sampling? Definition & examples. Scribbr. Retrieved June 

22, 2023, from 

https://www.scribbr.com/methodology/purposive-

sampling/  

[40]. Nonweiler, J., Rattray, F., Baulcomb, J., Happé, F., & 
Absoud, M. (2020). Prevalence and associated factors of 

emotional and behavioural difficulties during COVID-19 

pandemic in children with neurodevelopmental disorders. 

Children, 7(9), 128. 

https://doi.org/10.3390/children7090128  

[41]. Panteri, M., Calmaestra, J., & Marin, V. (2021). Roles of 

the school psychologist: Current versus preferred roles in 

the Greek schools: A case study from the island of Crete. 

ResearchGate. 

https://www.researchgate.net/publication/353983993_Ro

les_of_the_School_Psychologist-

Current_versus_Preferred_Roles_in_the_Greek_Schools
_A_Case_Study_from_the_Island_of_Crete  

[42]. Parker, J. S., Castillo, J. M., Gills, P., & Troutman, A. 

(2021). Educational psychologists' perspectives and 

experiences regarding learning to be culturally responsive. 

ResearchGate.https://www.researchgate.net/publication/3

58468392_School_Psychologists'_Perspectives_and_Exp

eriences_Regarding_Learning_to_be_Culturally_Respon

sive  

[43]. Paulus, F. W., Ohmann, S., Möhler, E., Plener, P., & 

Popow, C. (2021). Emotional dysregulation in children 

and adolescents with psychiatric disorders: A narrative 
review. Frontiers in Psychiatry, 12, Article 628252. 

https://doi.org/10.3389/fpsyt.2021.628252  

[44]. Peterle, C. F., Fonseca, C. L., Freitas, B. H. B. M., Gaíva, 

M. A. M., Diogo, P. M. J., & Bortolini, J. (2022). 

Emotional and behavioral problems in adolescents in the 

context of COVID-19: A mixed-method study. Revista 

Latino-Americana de Enfermagem, 30(spe), e3744. 

https://doi.org/10.1590/1518-8345.6273.3744  

[45]. Pike, N. M., & Floyd, R. G. (2024). Stress in United States 

educational psychologists: Development and preliminary 

psychometric properties of the School Psychologist 
Distress Inventory. Journal of School Psychology. 

https://doi.org/10.1016/j.jsp.2024.101351  

[46]. Pont, Suzie & Underdown, Michael. (2023). Crafting A 

Conceptional Framework For Compassion Fatigue. 3. 

144-155. 

https://www.researchgate.net/publication/370375212_CR

AFTING_A_CONCEPTIONAL_FRAMEWORK_FOR_

COMPASSION_FATIGUE  

[47]. Punzalan, A. M. (2020). Mental health in schools: A 

challenge to address emotional and behavioral disorders. 
Philippine Journal of Psychology. 

[48]. Romero Jeldres, M., Díaz Costa, E., & Faouzi Nadim, T. 

(2023). A review of Lawshe’s method for calculating 

content validity in the social sciences. Frontiers in 

Education, 8. 

https://doi.org/10.3389/feduc.2023.1271335  

[49]. Rural Health Information Hub. (2024). Trauma-informed 

care. Rural Health Information Hub. 

https://www.ruralhealthinfo.org/toolkits/mental-

health/2/acceptability/trauma-informed-care  

[50]. Sana, F., & Subhan, S. (2022). A case study of a school 
child with emotional and behavior problems treated using 

cognitive behavioral therapy. School of Professional 

Psychology. https://doi.org/10.21203/rs.3.rs-1970357/v1  

[51]. Schilling, E. J., & Randolph, M. (2021). Voices from the 

field: Addressing job burnout in school psychology 

training programs. Contemporary School Psychology, 25, 

572–581. https://doi.org/10.1007/s40688-020-00283-z 

[52]. Senate of the Philippines (2018). Republic Act 11036. 

https://legacy.senate.gov.ph/republic_acts/ra%2011036.p

df  

[53]. Sims, S., Fletcher-Wood, H., & Anders, J. (2023). 

Effective teacher professional development: New theory 
and a meta-analytic test. Review of Educational Research. 

https://doi.org/10.3102/00346543231217480 

[54]. Smith, J. A., Flowers, P., & Larkin, M. (2020). 

Interpretative phenomenological analysis: Theory, 

method, and research (2nd ed.). SAGE Publications. 

[55]. Smith, J. A., & Fieldsend, M. (2021). Interpretative 

phenomenological analysis. In P. M. Camic (Ed.), 

Qualitative research in psychology: Expanding 

perspectives in methodology and design (2nd ed., pp. 147–

166). American Psychological Association. 

https://doi.org/10.1037/0000252-008 
[56]. Sokola, R. L., Heinz, J., Doan, J., Normand, M., 

Grodzinski, A., Pomerantz, N., Scott, B. A., Gaswirth, M., 

& Zimmerman, M. (2021). Crisis interventions in schools. 

Journal of School Violence, 20(2), 241–260. 

https://doi.org/10.1080/15388220.2021.1879098  

[57]. Song, S. Y., Wang, C., Espelage, D. L., Fenning, P., & 

Jimerson, S. R. (2020). COVID-19 and school 

psychology: Adaptations and new directions for the field. 

School Psychology Forum. 

https://doi.org/10.1080/2372966X.2020.1852852  

[58]. Southwick, S. M., & Charney, D. S. (2020). Resilience 
and mental health: Challenges across the lifespan. 

Cambridge University Press. 

http://assets.cambridge.org/97805218/98393/frontmatter/

9780521898393_frontmatter.pdf  

[59]. Watson, C. (2024). An exploration of educational 

psychologists’ occupational stress and well-being 

experiences in England: Implications for practice. 

Educational Psychology in Practice, 40(3), 320–339. 

https://doi.org/10.1080/02667363.2024.2365644  

http://journalppw.com/index.php/jpsp/article/view/15626/10061
http://journalppw.com/index.php/jpsp/article/view/15626/10061
https://www.scribbr.com/methodology/purposive-sampling/
https://www.scribbr.com/methodology/purposive-sampling/
https://doi.org/10.3390/children7090128
https://www.researchgate.net/publication/353983993_Roles_of_the_School_Psychologist-Current_versus_Preferred_Roles_in_the_Greek_Schools_A_Case_Study_from_the_Island_of_Crete
https://www.researchgate.net/publication/353983993_Roles_of_the_School_Psychologist-Current_versus_Preferred_Roles_in_the_Greek_Schools_A_Case_Study_from_the_Island_of_Crete
https://www.researchgate.net/publication/353983993_Roles_of_the_School_Psychologist-Current_versus_Preferred_Roles_in_the_Greek_Schools_A_Case_Study_from_the_Island_of_Crete
https://www.researchgate.net/publication/353983993_Roles_of_the_School_Psychologist-Current_versus_Preferred_Roles_in_the_Greek_Schools_A_Case_Study_from_the_Island_of_Crete
https://doi.org/10.3389/fpsyt.2021.628252
https://doi.org/10.1590/1518-8345.6273.3744
https://doi.org/10.1016/j.jsp.2024.101351
https://www.researchgate.net/publication/370375212_CRAFTING_A_CONCEPTIONAL_FRAMEWORK_FOR_COMPASSION_FATIGUE
https://www.researchgate.net/publication/370375212_CRAFTING_A_CONCEPTIONAL_FRAMEWORK_FOR_COMPASSION_FATIGUE
https://www.researchgate.net/publication/370375212_CRAFTING_A_CONCEPTIONAL_FRAMEWORK_FOR_COMPASSION_FATIGUE
https://doi.org/10.3389/feduc.2023.1271335
https://www.ruralhealthinfo.org/toolkits/mental-health/2/acceptability/trauma-informed-care
https://www.ruralhealthinfo.org/toolkits/mental-health/2/acceptability/trauma-informed-care
https://doi.org/10.21203/rs.3.rs-1970357/v1
https://doi.org/10.1007/s40688-020-00283-z
https://legacy.senate.gov.ph/republic_acts/ra%2011036.pdf
https://legacy.senate.gov.ph/republic_acts/ra%2011036.pdf
https://doi.org/10.3102/00346543231217480
https://doi.org/10.1037/0000252-008
https://doi.org/10.1080/15388220.2021.1879098
https://doi.org/10.1080/2372966X.2020.1852852
http://assets.cambridge.org/97805218/98393/frontmatter/9780521898393_frontmatter.pdf
http://assets.cambridge.org/97805218/98393/frontmatter/9780521898393_frontmatter.pdf
https://doi.org/10.1080/02667363.2024.2365644


Volume 11, Issue 1, January – 2026                                        International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                                         https://doi.org/10.38124/ijisrt/26jan650 

 

 

IJISRT26JAN650                                                               www.ijisrt.com                                                                                            1776        

[60]. Weiss, S., Shernoff, E. S., Lekwa, A., & Shahidullah, J. 

(2024). Exposures for anxiety: A survey of practicing 
educational psychologists. Psychology in the Schools, 61, 

3102–3120. https://doi.org/10.1002/pits.23208  

[61]. World Health Organization (WHO). (2022). Mental health 

in schools: Integrating emotional and behavioral health 

programs. Retrieved from https://www.who.int  

[62]. Wright, E. M. (2020). The relationship between 

professional development and educational psychologists’ 

self-reported multicultural competence. 

http://digital.library.wisc.edu/1793/80872  

[63]. Yang, S., Jin, L., He, Q., & Wang, H. (2024). Fostering 

emotional well-being in adolescents: The role of physical 
activity, emotional intelligence, and interpersonal 

forgiveness. Frontiers in Psychology, 15, Article 

1408022. https://doi.org/10.3389/fpsyg.2024.1408022 

[64]. Zablotsky, B., & Terlizzi, E. P. (2021). Mental health 

treatment among children aged 5–17 years: United States, 

2020 (NCHS Data Brief No. 381). Centers for Disease 

Control and Prevention. Retrieved from 

https://www.cdc.gov/nchs/products/databriefs/db381.htm  

[65]. Zhang, Q., Wang, J., & Neitzel, A. (2022). School-based 

mental health interventions targeting depression or 

anxiety: A meta-analysis of rigorous randomized 

controlled trials for school-aged children and adolescents. 
Journal of Youth and Adolescence, 51(3), 451-466. 

https://doi.org/10.1007/s10964-022-01684-4  

[66]. Zaleski, D. (2023). 5.1: Definitions of emotional and 

behavioral disorders. In The Psychology of Exceptional 

Children. Consortium of Academic and Research 

Libraries in Illinois (CARLI). LibreTexts. 

https://socialsci.libretexts.org/Bookshelves/Psychology/

Developmental_Psychology/The_Psychology_of_Except

ional_Children_(Zaleski)/05%3A_Students_with_Emoti

onal_and_Behavioral_Disorders/5.01%3A_Definitions_o

f_Emotional_and_Behavioral_Disorders 
 

https://doi.org/10.1002/pits.23208
https://www.who.int/
http://digital.library.wisc.edu/1793/80872
https://doi.org/10.3389/fpsyg.2024.1408022
https://www.cdc.gov/nchs/products/databriefs/db381.htm
https://doi.org/10.1007/s10964-022-01684-4
https://socialsci.libretexts.org/Bookshelves/Psychology/Developmental_Psychology/The_Psychology_of_Exceptional_Children_(Zaleski)/05%3A_Students_with_Emotional_and_Behavioral_Disorders/5.01%3A_Definitions_of_Emotional_and_Behavioral_Disorders
https://socialsci.libretexts.org/Bookshelves/Psychology/Developmental_Psychology/The_Psychology_of_Exceptional_Children_(Zaleski)/05%3A_Students_with_Emotional_and_Behavioral_Disorders/5.01%3A_Definitions_of_Emotional_and_Behavioral_Disorders
https://socialsci.libretexts.org/Bookshelves/Psychology/Developmental_Psychology/The_Psychology_of_Exceptional_Children_(Zaleski)/05%3A_Students_with_Emotional_and_Behavioral_Disorders/5.01%3A_Definitions_of_Emotional_and_Behavioral_Disorders
https://socialsci.libretexts.org/Bookshelves/Psychology/Developmental_Psychology/The_Psychology_of_Exceptional_Children_(Zaleski)/05%3A_Students_with_Emotional_and_Behavioral_Disorders/5.01%3A_Definitions_of_Emotional_and_Behavioral_Disorders
https://socialsci.libretexts.org/Bookshelves/Psychology/Developmental_Psychology/The_Psychology_of_Exceptional_Children_(Zaleski)/05%3A_Students_with_Emotional_and_Behavioral_Disorders/5.01%3A_Definitions_of_Emotional_and_Behavioral_Disorders

