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Abstract: The rapid implementation of AI technology, namely Large Language Models (LLMs) and chatbots, is literally 

transforming the English as a Second Language (ESL) teaching landscape. Traditional ESL teaching focused primarily on 

content delivery and error correction; tasks now performed with much greater efficiency by AI. This necessitates a 

fundamental re-think of the teacher professional role and core task. This article explores the pedagogical transformation 

required in today's ESL teacher, arguing that the profession must shift from content deliverer to a human-centred 

facilitator. The new professional role entails building critical thinking abilities, generating digital literacy, and fostering 

social and emotional learning skills that machines are incapable of. Findings suggest mandatory upskilling of teachers is 

essential to provide teachers with the skills necessary for this new, but vital, human role in the AI-powered classroom. 
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I. INTRODUCTION 

 

The advent of Educational GenAI represents a radical 

turning point, providing unprecedented capabilities in real-

time feedback, customized practice, and quick content 

creation (Hwang and Chen 352). In language learning, AI 

has become an accessible tool, serving as an indefatigable 
conversation partner, a 24/7 teacher, and an indefatigable 

editor. The traditional ESL teacher, by definition, was 

primarily focused on the systematic presentation of grammar 

rules, vocabulary presentation, and vigilant correction of 

linguistic output (Bax 12). This model was a labour-

intensive one, generally shortening the time available for 

authentic, communicative interaction. 

 

The advent of AI utilities, which have the ability to 

carry out most fundamental teacher tasks—from generating 

an A2-level reading passage to marking a multiple-choice 

grammar test in seconds—has triggered a functional crisis of 
occupational identity for the ESL teacher. Fear of losing jobs 

is universal because teachers query, "How do ESL teachers 

remain irreplaceable when AI can teach grammar and 

vocabulary efficiently and simultaneously?" The greatest 

challenge is not banning or firing AI but strategically laying 

out the human-value proposition that differentiates the 

teacher from the machine. 

 

 

The overall aim of this research is to critically analyse 

the evolving context of English as a Second Language 

(ESL) instruction and, through such examination, establish a 

reimagined role for the ESL teacher within an increasingly 

AI-embedded classroom environment. To achieve the 

overall purpose, the research will address three main 

research queries. The initial question focuses on establishing 
the specific traditional roles of the ESL teacher that are 

being transformed the most or mechanized due to the 

operations of AI technologies. In response to this critique of 

displacement and change, the second question will then 

probe the nature of the pedagogical transformation needed, 

with specific attention to how the ESL teacher's role has to 

shift to focus on unique human-centred skills that 

supplement, not supplant, AI capabilities. Finally, the third 

question will examine the practical implementation of this 

shift by determining the upskilling and ongoing professional 

learning that will be necessary to actually equip ESL 

teachers for this necessary pedagogical shift and ready them 
for the AI-teaching classroom. 

 

This article first sets out the theory behind the evolving 

teacher role in technologically enriched environments based 

on established pedagogical theory. It then continues with 

setting out the methodology, followed by the ensuing 

discussion comparing automated processes currently most 

appropriately matched to AI with human-focused redefined 

teacher roles, culminating in real-world upskilling and 

policy directions. 
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II. LITERATURE REVIEW 

 

A. Theoretical Framework: The Changing Role of the 

Teacher 

Technology in the classroom has for some time now 

propelled the idea that the teacher's role is shifting away 

from that of a "knowledge transmitter" (Siemens 11) and 
more towards a facilitator or guide. Rooted in 

constructivism, pedagogical theory assumes learning is an 

active process whereby teachers are "designers" of rich, 

collaborative learning experiences, but not necessarily the 

primary source of content (Vygotsky 56). This role is carried 

forward in technology-enhanced learning (TEL) where the 

teacher's expertise lies in curating and mediating digital 

tools to enable independent discovery (Garrison and 

Vaughan 17). This new AI trend is not an entirely new trend 

but a heightened intensification of this already existing 

pedagogical revolution. 

 
B. AI Potential and Current Uses in ESL 

Generative AI has been particularly effective in two 

domains monopolized exclusively by the ESL teacher: 

content personalization and real-time feedback. AI-powered 

tools can quickly adjust the difficulty of a reading text 

(differentiation), instantly translate complex instructions, 

and provide adaptive drilling based on a learner's 

proficiency level (Gao and Zhang 105). Furthermore, AI-

based writing assistants offer detailed, objective, and non-

judgmental correction on mechanics (grammar, syntax, and 

spelling) in a manner that is scalable and available 24/7, 
effectively providing the high-volume practice necessary for 

rote skill development (O'Dowd and Murray 208). The 

evidence powerfully suggests AI is phenomenally good at 

rote skill learning and administrative streamlining. 

 

C. The New Imperatives: Skills AI Cannot Replicate (The 

Human Core) 

The most critical skills that constitute the essential 

"human core" of education—skills that are necessary to 

thrive in a complicated, ambiguous world—are precisely 

those which AI cannot fully emulate. 

 Critical Thinking and Source Evaluation: The ability to 
sift through, evaluate, and synthesize information is 

essential in an age of easily generated digital content 

(Davies and Barnett 23). The propagation of 

"hallucinations" and biased information in AI output 

necessitates that students be trained to critique AI-

generated responses rather than reading them passively. 

 Social and Emotional Learning (SEL) and Cultural 

Mediation: Language learning is inherently a social and 

cultural process. AI lacks the capacity for genuine 

empathy, cultural sensitivity, and the nuanced, affective 

support required to broker language anxiety and build 
classroom community (Zimmerman, 142). The teacher is 

the necessary bridge for cultural mediation and authentic 

interpersonal communication. 

 Digital/AI Literacy: The teacher's role ought to be to 

teach students the ethical, responsible, and efficient 

utilization of AI as a learning tool through having a deep 

understanding of its limitations and potential biases (Van 

den Branden and Van de Velde 67). 

III. METHODOLOGY 

 

 Research Design 

Conceptual synthesis and analysis of literature will be 

employed in this research. The novelty of the field of GenAI 

in ELT makes broad synthesis of existing scholarly literature 

and professional discourse necessary in order to develop a 
robust theoretical framework to inform the revised teacher 

role. 

 

 Data Sources 

The data sources are academic articles, professional 

white papers, and empirical studies on AI in ELT/ESL 

published predominantly during the past half-decade. They 

were accessed from databases like ERIC, JSTOR, and 

Google Scholar through the keywords set in the abstract. 

 

 Analytical Method 

The literature collected was analysed using thematic 
analysis. The analysis sought to identify two disparate, 

recurring patterns: 

 Automated Tasks: Environments where AI did equally 

well or better than a human teacher (e.g., content 

generation, grammar review). 

 Human-Essential Tasks: Environments where human 

traits (e.g., empathy, judgment, sensitivity to culture) 

were required to attain effective teaching results. 

 

This thematic distinction was the foundation of the 

synthesis model presented in the Findings and Discussion, 
describing the pedagogical shift from content delivery to 

human-mediated learning. 

 

IV. FINDINGS AND DISCUSSION: THE SHIFT IN 

TEACHER RESPONSIBILITIES 

 

A. The Automated Role: AI Tasks 

The worth of AI is not to mimic the teacher but to 

automate repetitive, time-consuming work, freeing up 

precious time for more senior teaching. 

 Content Generation: AI works extremely well in 
handling the rapid generation of differentiated content. A 

teacher can request an LLM to generate the same news 

article at B1 and C1 reading levels, as well as related 

comprehension questions, something that used to take a 

tremendous preparation time (Gao and Zhang 105). 

 Error Correction and Feedback: AI provides immediate, 

objective, and impartial feedback on mechanical errors. 

Software is able to highlight grammatical and spelling 

errors in students' work, saving the teacher from the 

laborious process of marking all the errors and allowing 

them to concentrate feedback on meaning, rhetorical 

strategy, and coherence. 

 Administrative Effectiveness: AI can handle the routine 

administrative tasks, such as drafting boilerplate email 

messages to parents, generating practice quizzes, or 

developing plain lesson templates, thereby making the 

overall professional effectiveness of the teacher more 

efficient. 
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B. The New Human-Centred Role: The Key Aspects 

The worth of the teacher is now in tasks that require 

judgment, context, and human skills. The redesigned role 

calls for the focus of three significant aspects: 

 

C. Creating Critical Thinking and Digital Literacy 

With an era of easily produced text, the teacher is now 
the Mediator of Information. This involves: 

 Critique and Evaluation: Teaching students to critically 

assess AI-generated responses for plausibility, factuality, 

and inherent algorithmic bias ("hallucinations"). This 

changes the learning from mere language acquisition to 

higher-order cognitive examination. 

 Engineering Expert: The teacher must be an expert at the 

"prompt," guiding students to pose better, focused, and 

clear questions to AI. The procedure, as suggested by 

Siemens, enhances the analytical ability of the student by 

forcing him or her to define the learning need clearly. 

 Source Evaluation: Emphasis on the investigation and 
cross-checking of original, non-AI content is critical in 

order to maintain scholarship rigor and online fluency 

(Davies and Barnett 23). 

 

D. Building Social and Emotional Skills (SEL) 

 Language learning is very social, and the stress of 

speaking requires human tact. The teacher serves as the 

Cultural Mediator and Community Builder: 

 Cultural and Affective Support: The teacher provides the 

empathy, cultural point of reference, and meaning 

negotiation that AI conversational partners can never 
offer. This is important for affective filter management 

and eradicating language anxiety (Zimmerman 142). 

 Interpersonal Dynamics: The learning environment must 

be constructed through communicative, interpersonal, 

and collaborative tasks (e.g., debates, multi-party 

negotiations, and unstructured discussions) that rely on 

true human-to-human communication and vibrant social 

dynamics. 

 Motivation and Mentorship: Personalized 

encouragement, goal-setting, and emotional support—

the processes of true mentorship—are still firmly human 
territories, keeping students motivated well past the 

thresholds of an algorithm. 

 

E. Instructional Design and AI Integration 

 The instructor's job becomes the AI Curriculum 

Designer, requiring experience with blending human and 

machine learning. 

 Blended Task Design: The instructor designs tasks that 

blend strategically AI practice (e.g., conversation 

practice with a chatbot) with human interaction (e.g., 

applying that practice in a small group role-play). 

 Process-Focused Assessment: Evaluation must shift from 

the end, which is straightforwardly produced by AI final 

product to the learning process itself—assessing the 

quality of student-AI interactions, reflection diaries, peer 

feedback, and final argument construction (Van den 

Branden and Van de Velde 67). 

 

 

V. RECOMMENDATIONS AND IMPLICATIONS 

 

 Implications for Professional Development and Teacher 

Education 

Pedagogical revolution from content expert to human 

facilitator cannot be achieved without institutional support 

of Teacher Upskilling. It is recommended that: 
 

University-level ESL teacher education programs 

require a curriculum revolution, including AI literacy 

courses, advanced prompt engineering courses, and the 

moral use of AI in the classroom. 

 

Forced professional development needs to address 

specific models for integrating SEL and critical thinking into 

AI-supported activities and flip the focus from "how to use 

the tool" to "how to teach with the tool." 

 

 Implications for Policy and Administration 
Institutional policy needs to create strong guidelines 

for the employment of AI and academic integrity with a 

focus on teaching students how to responsibly use, not the 

least capable solution of employing imperfect detection 

software. 

 

Policies should ensure the equitable provision of 

technological aids and resources in a manner that enables all 

ESL learners and teachers, regardless of institutional 

budgets, to obtain fine AI tools and the appropriate training. 

 
 Limitations and Future Research 

This is a conceptual analysis: its findings are open to 

the biases inherent in integrating literature in a rapidly 

evolving technology context. Generalizability to diverse 

ESL contexts (e.g., adult education versus K-12) is a 

confound. Measurement of the efficacy of specific human-

centered interventions, such as the impact of SEL-themed AI 

instruction on students' anxiety, and the measurable gain in 

critical thinking capacity derived from AI critique exercises, 

should be the subject of future empirical studies. 

 

VI. CONCLUSION 

 

The overall contention of this piece is that AI does not 

supplant the ESL instructor but rather compels an essential 

and more efficient pedagogical transformation. By 

automating the mechanical elements of content presentation 

and error correction, AI releases the instructor to interact 

with the intrinsic human nature of teaching. The newly 

redefined ESL teacher role is not easier, but more crucial—

moving away from content transmitter to critical thinker, 

digital citizen, and necessary human communicator 

facilitator. This new role guarantees the teacher's long-term 
relevance in the modern classroom. 
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