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Abstract: This study aimed to determine the impact of television viewing on the study habits of intermediate learners at Sta.
Magdalena Central School, Sorsogon. Specifically, it sought to: (1) identify the different study habits practices among
learners; (2) determine the impact of television viewing on these practices as perceived by parents and teachers; (3) describe
parents’ perceptions regarding the regulation of television viewing among learners; and (4) propose an intervention plan to
improve study habits through responsible television use.

The study utilized the descriptive research method and employed a researcher-made survey questionnaire as the main
data-gathering tool. Respondents included 15 teachers and 25 parents of intermediate learners. The data were analyzed
using mean, frequency, and ranking. Findings revealed that learners exhibited both positive and negative study behaviors
related to television viewing. While educational programs enhanced learners’ note-taking, listening skills, curiosity, and
classroom participation, excessive entertainment viewing often led to distraction, unfinished tasks, and poor time
management. Parental supervision played a significant role in shaping disciplined viewing habits, with most parents
requiring learners to complete schoolwork before watching television and limiting screen time to weekends. The study
concluded that television, when guided and moderated, can serve as a valuable educational tool that supports academic
growth and positive behavior.

Based on the results, an intervention plan was formulated to help parents and teachers promote structured, educational,
and responsible television use among learners. The study concluded that television, when properly guided and regulated,
can become a valuable educational medium that enhances learners’ academic growth, discipline, and study habits. It
emphasizes the importance of parental supervision and balanced viewing schedules to ensure that television contributes
positively to learning rather than serving as a distraction.
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Television has become an essential medium for
delivering information in an organized and engaging manner.

l. INTRODUCTION

In many Filipino homes, watching television has
become a regular part of daily life. It is where families get
their news, entertainment, and even lessons about life. For
many children, watching television is part of their routine—
something they do before or after school. Because of this,
television has a strong influence on how young viewers think,
learn, and behave. It can inspire good values and curiosity,
but it can also affect their habits and attitudes in negative
ways if not properly guided. This makes it important to study
how television affects the study habits and behavior of
elementary learners today.

NISRT26MAR280

Its capacity to reach across geographic, linguistic, and
cultural boundaries allows it to influence people worldwide,
including Filipino households. Television now plays a key
role in shaping public opinion, connecting diverse
communities, and serving as a tool for both education and
entertainment. Common Good Ventures said, global
television broadcasting encourages cultural exchange by
showcasing different lifestyles, customs, and perspectives,
which can lead to greater understanding and empathy among
viewers. The accessibility of international content, aided by
dubbing and subtitles, has also enabled viewers across the
world to access and enjoy programs not originally produced
in their native language. Additionally, television serves as a
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significant medium for preserving and sharing cultural
heritage while bridging language and cultural gaps. In the
Philippines, where television remains a prominent part of
everyday life, these global influences are readily observed in
local viewing habits and preferences.

One reason television is so influential is that it is widely
available and easy to use. It crosses borders, languages, and
cultures. Over time, it has become a part of daily life in many
homes across the world, including in the Philippines. Even
though television is a relatively new technology compared to
other forms of communication, it has greatly impacted how
people learn, behave, and connect with one another.

As Kakamad pointed out, although people were hesitant
to accept television when it was first introduced over sixty
years ago, it eventually became a trusted and valued part of
modern life. From just a source of entertainment, it has grown
to become a tool for communication, education, and social
awareness. Bushan added that television has helped turn the
world into a “global electronic village” by bringing people
from different places together through shared viewing
experiences.

Because of its popularity, television has been widely
studied by experts in education, psychology, and social
science. Researchers have explored how watching television
influences the way people live, think, and act. Khan
emphasized that television has not only changed daily habits
and traditions, but also shaped people’s values and behavior,
especially in young viewers.

According to Ul-Ahmin and Mattoo, television can also
bring about positive change in society. It can influence what
people like or dislike, how they learn, and how they behave.
These effects are especially strong in children, who often
copy what they see on television. When children watch
educational shows, they may develop better learning habits
and social skills. However, when they are exposed to violent
or inappropriate content, it may lead to negative behavior or
confusion.

Boehnke et al. pointed out that television is a powerful
influence in families, especially for children and teenagers.
Its use of both sound and visuals makes it a strong learning
tool—but also one that can have harmful effects if not
properly managed. Today’s children can choose from
hundreds of channels and programs, but not all are suitable
for their age and development.

The Social Cognitive Theory by Albert Bandura serves
as a guiding framework for understanding the impact of
television on young learners. Bandura emphasized that
individuals, especially children, learn behaviors and attitudes
through observation and imitation. Television, with its vivid
portrayals of characters, storylines, and moral lessons (or lack
thereof), becomes a significant model from which children
may learn. If children are repeatedly exposed to violent or
inappropriate behavior on television, they may come to
perceive such behavior as normative or acceptable.
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Conversely, exposure to educational programming may foster
positive learning habits and social values.

Cultivation Theory by George Gerbner also underpins
this study. Gerbner posited that prolonged television viewing
can shape a person’s perception of reality. For example,
frequent exposure to shows depicting violence may lead
viewers to believe that the world is more dangerous than it
actually is—a phenomenon known as “mean world
syndrome.” Among children, this may result in increased
anxiety, aggression, or distorted social expectations.
Understanding these theoretical perspectives is crucial for
interpreting how television influences children’s study habits
and behavioral patterns.

In the Philippines, the government has made efforts to
ensure that children’s television is both safe and educational.
Republic Act 8370, also known as the Children’s Television
Act of 1997, requires that television networks show high-
quality programs for children at times when they are most
likely to be watching. These programs must be suitable for
their age and development.

According to the Philippine Children’s Television
Foundation, television has become a normal part of growing
up, just like traditional games in the past. In fact, many
children now spend more time in front of the TV than playing
outside. This change has affected how children think, behave,
and interact with others. Even with these laws, it is still
possible for children to be exposed to content that is not
appropriate for their age. Some programs that contain
violence or mature themes are still shown during times when
children are watching. This raises concerns about how such
exposure may affect their values, emotions, and study habits.

How parents manage their children’s television habits is
very important. Molina said that many parents believe sitting
beside their children while watching TV is enough to guide
them. However, true guidance means talking about the
program, explaining what is happening, and answering
guestions.  Without this interaction, children may
misunderstand what they see or copy harmful behavior.

Parental supervision can be done in different ways.
Some parents limit the number of hours their children watch
TV. Others talk about the shows or watch together. These
actions can help reduce the negative effects of television and
promote good viewing habits. In this study, the researcher
will also look at how parents of students in Sta. Magdalena
Central School supervise their children’s TV habits.

Sta. Magdalena Central School, located in a rural yet
media-exposed area, serves as an ideal setting for
investigating the influence of television on young learners.
Despite being a provincial institution, the students are not
isolated from national and global media trends. Television
remains a primary source of entertainment, especially in
households with limited access to internet and mobile
technologies. Given that children in this age group are
particularly impressionable, it becomes imperative to
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examine how their television habits relate to their academic
routines and general behavior.

Teachers at Sta. Magdalena Central School have
observed noticeable influences of television on students’
attention spans, classroom behavior, and study habits—many
of which can be attributed to the diverse learning
opportunities offered by media consumption. Educational
programs, documentaries, and age-appropriate shows have
sparked curiosity, improved general knowledge, and
enhanced students’ ability to connect classroom lessons with
real-life situations. Some learners demonstrate greater
creativity, better communication skills, and an increased
interest in current events and cultural awareness as a result of
what they watch. These observations highlight the potential
of television, when used responsibly, to serve as a valuable
tool in supporting students’ academic growth and positive
behavioral development.

This study seeks to illuminate the nuanced relationship
between television viewing and the study habits and behavior
of elementary learners. It aims to identify patterns,
correlations, and potential causal links that can inform
educational strategies, parental practices, and policy
recommendations. By focusing on a specific school
community, the study grounds its findings in a tangible
context while also contributing to the broader discourse on
media influence.

The findings of this research are valuable to multiple
stakeholders. Educators can use the results to design
strategies that maximize the educational benefits of television
by integrating its positive influences into classroom activities
and promoting healthy media habits. Parents will gain
awareness of how guided television viewing can enrich their
children’s learning, creativity, and values when paired with
active mediation. Policymakers can benefit from the study’s
insights by crafting initiatives and information campaigns
that encourage the production and promotion of quality,
child-friendly programs that support academic success and
character development.

Moreover, the study contributes to the growing body of
literature on media psychology, educational development,
and child behavior. It reinforces the idea that media literacy
must begin at home and in schools, where children can be
taught to critically engage with the content they consume.

Television is a big part of life in the Philippines,
especially for children. While it offers educational benefits
and entertainment, it can also bring negative effects if not
properly guided. Elementary learners are at a sensitive stage
where what they see and hear can greatly affect how they
think, study, and behave.

Because of these reasons, it is important to look closely
at how television viewing impacts children, especially in
schools like Sta. Magdalena Central School. By
understanding this relationship better, teachers, parents, and
school leaders can work together to help children grow in a
healthy and positive way.
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1. STATEMENT OF THE PROBLEM

This study aimed to find out the effects of television to
the intermediate learners of Sta. Magdalena Central School.
Specifically, this sought to provide answers to the following
questions:

e What are the different study habit practices among
learners?

e What is the impact of television viewing in the study
habits practices of learners as perceived by parents and
teachers?

e What is the perception of parents regarding regulation of
television viewing among learners?

e What intervention plan may be suggested for the use of
television viewing in improving the study habits and
classroom behavior?

1. METHOD

This study utilized the descriptive research design,
which was primarily concerned with describing the status of
a phenomenon or group of subjects. Descriptive research was
deemed appropriate for this study because it aimed to
determine the effects of television viewing on the study habits
of intermediate learners at Sta. Magdalena Central School.
The research gathered observable and reported data from
teachers and parents regarding learners’ television habits,
behaviors, and routines without influencing their actual
practices.

The purposive sampling technique was used in
determining the parents’ and teachers’ participation in this
study. Purposive sampling, also known as judgmental
sampling, was a non-probability sampling technique wherein
the researcher intentionally selected participants based on
specific characteristics or qualities relevant to the study's
objectives.

The teacher-respondents were identified as those
teaching in the intermediate grade levels (Grades 4, 5, and 6)
who also made use of television in the delivery of their
lessons. As presented in Table 1-A, there were 15
intermediate teachers included in this study, with 5 from each
grade level. In table 1-B, 25 parents of intermediate learners
who willingly participated in interviews were also selected as
respondents. The inclusion of both teachers and parents
provided a well-rounded perspective of learners’ academic
habits and behavior as observed both in school and at home.

V. PRESENTATION, ANALYSIS, AND
INTERPRETSTION OF DATA

This presents the data provided by the respondents.
Also, these data are analyzed and interpreted in this part.

A. Different Study Habit Practices among learners
Television viewing habits among intermediate learners
reveal a variety of study behaviors shaped by accessibility,
parental guidance, and the kinds of programs they watch.
Parents and teachers often express concern about how
television influences learners’ study routines, discipline, and
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academic performance. With televisions present in almost
every household, pupils have constant access to programs that
can shape their daily habits—both positively and negatively.
Educational shows can support learning and stimulate
curiosity, but excessive viewing of entertainment programs
may reduce study time and focus. The rise of digital
technology, such as smartphones and tablets, has made
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television content even more accessible, often competing
with time meant for studying and other productive activities.
As a result, television continues to play a major role in
shaping children’s learning environment at home.
Understanding these viewing habits helps explain how media
exposure affects learners’ academic behaviors and study
patterns.

Table 1. Different Study Habit Practices Among Learners

Indicators Frequency | Rank
Learners forget doing their school task giving importance to gadgets. 24 1
They develop better habits when they prefer shows that are both fun and informative, helping them learn 23 2
even outside the classroom.

Learners practice discipline by balancing entertainment shows with study time. 21 3

Learners prefer watching television instead of doing homework. 20 4

Learners sometimes use what they watched on TV as examples or references in schoolwork such as 18 5
essays, reports or discussions.

Learners and parents agree on shared schedules that balance study, chores and TV viewing to develop 17 6
responsibility and awareness.

Learners turn off the TV or move away from noisy rooms when studying to maintain concentration and 16 7

comprehension.

Learners postpone doing their homework, they just watch television. 14 8

They make it a rule to finish studying first before watching television 13 9

When watching educational programs, learners take down notes or key points that can help in studying 11 10

or reviewing topics.
AVERAGE 17.7

As shown in Table 1.0, the indicator learners exhibited
diverse study habit practices in relation to television viewing
got a frequency 24 and ranked first because they give more
importance to gadgets, indicating that screen exposure
remains a significant distraction from academic
responsibilities. This aligns with the findings of Adelantado-
Renau et al., who reported that prolonged exposure to digital
media can lead to reduced academic productivity and
concentration among elementary learners.

The second most observed indicator shows that learners
develop better habits when they prefer shows that are both fun
and informative, suggesting that television can also serve as
an educational tool when guided properly got a frequency 23
and ranked second. Educational programs can supplement
classroom learning by providing engaging, visual lessons that
help children understand abstract concepts. This supports
Cruz, who noted that educational television programs
stimulate curiosity and critical thinkingamong young viewers
when appropriately supervised.

The indicator learners who practice discipline by
balancing entertainment shows with study time got a
frequency 21 and ranked third, reflecting positive time-
management behaviors. This suggests that some learners are
developing self-regulation skills, especially when parents
help establish household rules about screen time. Similarly,
Reyes & Villanueva found that consistent parental
involvement fosters responsibility and better academic
discipline in children.

The indicator that learners prefer watching television
instead of doing homework got a frequency 20 and ranked
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fourth, indicating that entertainment still outweighs academic
tasks in many homes. This mirrors the results of Mendoza &
San Juan, who observed that while educational programming
enriches learning, entertainment-focused content often
dominates children’s viewing preferences. The tendency to
prioritize television over homework highlights the need for
improved media discipline and parental monitoring.
Furthermore, some learners, frequency 18, use what they
watch on television as references in schoolwork, such as
essays, reports, or discussions. This demonstrates that
television can enhance academic engagement when learners
apply acquired information in meaningful ways. Others,
frequency 17, follow shared schedules agreed upon with
parents to balance study, chores, and television viewing—an
encouraging sign of developing responsibility and awareness.

Meanwhile, a number of learners frequency 16, turn off
the television or move away from noisy rooms while studying
to maintain concentration. Although this shows awareness of
good study practices, others frequency 14, postpone doing
homework to continue watching television, displaying a lack
of prioritization. Only a smaller portion frequency 13, make
it a rule to finish studying before watching television, and
even fewer frequency 11, take notes from educational
programs—an indication that active learning through
television remains limited.

Overall, these findings highlight that while television
can support learning through educational content, it also
serves as a strong source of distraction if not properly
regulated. Learners in Sta. Magdalena exhibit both positive
and negative habits: some show responsibility and awareness
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in balancing their study time, while others prioritize
entertainment over academic tasks.

These results echo Mendoza & San Juan, who
emphasized that although educational programming enhances
learning  opportunities,  entertainment-based  content
continues to dominate children’s viewing habits. In the rural
context of Sta. Magdalena, this observation is particularly
significant—despite limited resources, television maintains a
powerful influence comparable to that in urban areas. This
demonstrates the deep cultural and recreational value of
television across geographic settings.

Supporting studies such as those by Cruz and Reyes &
Villanueva further confirm that guided viewing and balanced
media use can transform television from a simple leisure
activity into a meaningful educational resource. Hence, both
parents and educators play vital roles in helping learners
establish effective study habits that maximize television’s
educational potential while minimizing its distractions.
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B. Impact of Television Viewing on the Study Habits
Practices of Intermediate Learners as Assessed by
Teachers and Parents

The engagement of learners in television viewing
largely depends on their purpose for watching. Some learners
watch television primarily for entertainment and relaxation,
while others use it as a tool to support their educational
growth. As they engage in this activity, both parents and
teachers have observed noticeable effects on learners’
behavior, attention span, and study routines. Television
exposure can enhance learning when programs are
educational and age-appropriate, helping children develop
curiosity and gain new knowledge. However, when viewing
becomes excessive or focused mainly on entertainment, it can
interfere with homework, reduce concentration, and lead to
poor study habits. The impact of television viewing on
learners reflects a balance between its potential to educate and
its tendency to distract, depending on how responsibly it is
used and guided by adults.

Table 2. Impact of Television Viewing on Study Habits of Intermediate Learners

Indicators Weighted Description
Mean
Viewing educational programs facilitates the completion of pupils’ homework 4.24 Greatest
Pupils who watch educational television shows demonstrate better note-taking and
Lo - 4.20 Greater
summarization skills
Pupils who watch educational programs demonstrate improved listening skills 4.12 Greater
Watching educational TV programs fosters curiosity among learners on general knowledge 4.12 Greater
Watching educational television shows supplements learning ideas 4.08 Greater
Giving specific TV time to pupils enables them to set a regular study schedule at home 4.00 Greater
Watching television affects pupils’ ability to manage and organize their study materials 3.96 Greater
effectively
AVERAGE 4.25 Greatest

Table 2. results reveal that television, particularly
educational programs, has a strong positive effect on learners’
study habits. The highest-rated indicator, with a mean of 4.24,
shows that educational programs help learners complete their
homework. Many students use information from
documentaries, science shows, or history programs as
references, making their tasks easier and more meaningful.

Another important finding is that having a specific TV
schedule 4.00 helps learners develop discipline. When
parents limit TV time, children are encouraged to manage
their activities better, balancing both study and leisure. This
structured routine supports the development of good study
habits at home.

Television also enhances academic skills, particularly
note-taking and summarization 4.20. By watching
educational shows that present organized information,
learners practice identifying key points, which improves their
ability to summarize lessons. At the same time, listening
skills 4.12 are developed since children need to pay attention
to follow the flow of the programs.
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Another benefit is that television supplements learning
ideas 4.08. For instance, programs on science, history, or
culture provide additional knowledge that reinforces
classroom lessons. This exposure also fosters curiosity about
general knowledge 4.12, motivating learners to ask questions
and explore topics further.

On the other hand, the lowest-rated indicator is the
ability to organize and manage study materials 3.96. While
still rated “Great,” this result suggests that television does not
directly teach learners how to arrange or handle their school
materials. Some children may still find it challenging to stay
organized despite the benefits they gain from watching
educational shows.

Ovwerall, the table shows that television contributes
positively to study habits, especially in completing
homework, improving summarization and listening, and
sparking curiosity. However, guidance is needed to help
learners apply these skills consistently, particularly in
organizing their study materials.
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Similar to Cruz , this study confirms that television
programs, particularly educational ones, improve learners’
cognitive skills such as summarization and listening.
However, what makes the Sta. Magdalena learners unique is
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their sustained use of television for homework purposes
despite being in a rural community, suggesting that TV
remains a primary supplementary resource where internet
access is limited.

Table 3 Impact of Television Viewing on Practices of Intermediate Learners

Indicators Weighted Description
Mean
Watching educational TV shows increases peer interactions 4.47 Greatest
Watching television shows influences pupils’ willingness to participate in classroom activities 4.47 Greatest
Pupils imitate behaviors and languages viewed by them on television shows 4.40 Greatest
Watching TV programs improves the pupils’ cooperation 4.20 Greater
Viewing TV shows promotes respect among the pupils 4.20 Greater
Watching TV shows enhances the pupils’ listening skills 4.20 Greater
Seeing responsible and hardworking characters on TV trains pupils to do the same 4.13 Greater
Television exposure impacts pupils’ patience and ability to wait for their turn to speak or 3.80 Greater
participate
Viewing TV programs enhances pupils’ creativity — —
AVERAGE 4.23 Greatest

The table 3 shows that television has a strong effect on
learners’ classroombehavior. The highest-rated indicators are
peer interaction 4.47 and willingness to participate in
classroom activities 4.47. This means that television
encourages learners to socialize with their classmates, share
common interests, and engage more actively in discussions
and classroom tasks. In many cases, children use television
shows or characters as conversation starters, which helps
them build friendships and confidence.

Another important effect of television is the tendency of
learners to imitate behaviors and language 4.40 they see on
screen. While this can be positive when they copy polite
manners or respectful language, it can also be risky if learners
pick up inappropriate words or actions. Still, this result shows
how strong television’s influence is on shaping children’s
social expressions.

Television also promotes other positive classroom
behaviors, such as cooperation, respect, and listening skills,
all 4.20. By watching shows that highlight teamwork or
respectful interactions, learners are encouraged to practice
these values in school. Similarly, listening is improved
because children are trained to follow conversations and
storylines on TV. In addition, although no score was given,
creativity is often enhanced as learners get ideas for drawing,
storytelling, and role-playing from movies or animated
programs.

On the other hand, the lowest mean score is in patience
and waiting turn 3.80. This suggests that too much exposure
to television, where outcomes are often instant, may reduce
learners’ ability to wait or stay patient during classroom
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activities. Finally, watching responsible and hardworking
characters 4.13 encourages children to imitate these values,
motivating them to complete tasks and become more diligent
in school.

Ovwerall, the results show that television contributes
positively to classroom behavior by making learners more
interactive, cooperative, and engaged. However, careful
guidance from parents and teachers is still needed to manage
negative influences, such as impatience and the imitation of
inappropriate behaviors.

This aligns with Bandura’s Social Learning Theory,
reinforcing how children imitate observed behaviors.
Consistent with Reyes, peer interaction was heightened due
to shared television references. Yet, the Sta. Magdalena
learners’ strong reliance on TV for social bonding is
noteworthy, given the community’s rural character.

Television strengthens interaction, cooperation, and
engagement but risks reducing patience and increasing
imitation of both positive and negative behaviors. Its
influence on behavior reinforces both Bandura’s and
Gerbner’s theories.

C. How Parents Regulate Television Viewing Among
Learners

Aware of the benefits and the drawbacks of television
viewing in the academic journey of the learners, regulating
engagement with television viewing has to be done. Parents
have a significant role in limiting the television engagement
of their learners. Doing this, leveraging the benefits of
watching television, is highly attainable.
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Table 4. How Parents Regulate Television Viewing Among Learners

Indicators Frequency Rank
Requiring pupils to finish assigned tasks before viewing TV 21 1
Putting a certain TV viewing limit on pupils 20 2
Allowing pupils to watch specific TV shows 19 3
Scheduling more TV engagement during weekends 18 4
Parents co-view with their pupils 17 5
Using TV time as a reward 16 6

AVERAGE 18.5

Table 4.0 shows that parents play an important role in
regulating television viewing among learners. The most
common strategy, with the highest frequency, is requiring
pupils to finish their assigned tasks before watching
television, Rank 1. This approach ensures that schoolwork
and household responsibilities come first, teaching children
the value of prioritizing important duties before leisure.

The second most common practice is putting a viewing
limit, Rank 2. By restricting the number of hours a child can
spend in front of the television, parents help prevent excessive
screen time and make sure learners still have time for
studying, outdoor play, and rest. Closely related to this is the
practice of allowing only specific TV shows Rank 3, which
ensures that children are exposed to safe, age-appropriate, and
often educational content. This protects them from violent or
mature programs while guiding them toward shows that can
support learning.

Another common regulation is scheduling heavier TV
engagement during weekends Rank 4. Parents generally limit
television time on weekdays so that learners can focus on
schoolwork, then allow more freedom on weekends when
there are no academic pressures the following day. In
addition, co-viewing with children Rank 5, allows parents to
supervise what their children are watching, explain the
content if needed, and use TV as a way to bond as a family.
Finally, using TV as a reward Rank 6, shows that some
parents treat television as a privilege rather than a daily habit.
Children are allowed to watch only after completing school
tasks or demonstrating good behavior.

Ovwerall, these results indicate that parents regulate
television viewing in different ways, but the most common
strategies are ensuring schoolwork is done first and limiting
the number of hours spent on TV. These rules help learners
enjoy the benefits of television without letting it interfere with
their academic performance or personal development.

Parents in this study actively mediated TV use, showing
a universal pattern of adult regulation. A unique insight here
is that even in rural settings, parents consistently applied
structured strategies—such as requiring task completion
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first—demonstrating adaptability of families in balancing
learning and leisure.

Parental regulation ensures that learners benefit from TV
without letting it hinder academic and personal development.

D. Proposed Intervention Plan for Structured Television
Viewing for Learners

» Rationale

The findings of this study revealed that television plays
a dual role in the lives of elementary learners. While it
provides educational benefits such as improved listening,
note-taking, and curiosity for knowledge, it also poses
challenges, particularly in fostering excessive entertainment
consumption and the imitation of negative behaviors. Parents
and teachers expressed concern about the potential
displacement of study time and the shaping of learners’
attitudes and habits based on inappropriate television content.

To address these concerns, a structured intervention
plan is proposed. This intervention aims to maximize the
positive outcomes of television viewing while minimizing its
risks. By fostering collaboration among parents, teachers, and
learners, the plan seeks to create a balanced approach to
media use that supports academic growth, responsible
behavior, and positive values.

» Objectives
The proposed intervention plan aims to:

e Regulate learners’ television viewing hours to ensure
study and rest are prioritized.

e Encourage engagement with educational and age-
appropriate television programs.

e Reinforce study habits through the integration of
television content into classroom activities.

e Promote positive values and behaviors by guiding
learners’ reflections on what they watch.

e Strengthen parental involvement and awareness in
managing children’s screen time.

e Provide learners with alternative, meaningful activities
that limit overreliance on television.
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Table 5 Objectives

Key Result Objectives Activities Time Frame Persons Resources
Areas (Step-by-Step Involved Needed
Implementation)
To limit excessive TV * Set specific : .
L . . Printed family
viewing and promote daily/weekly TV Continuous
Regulated TV N - schedule charts,
Viewi a healthy balance viewing schedules. (daily and Parents, Learners .
iewing « . - timers/
between study and * Enforce “study-first- weekly basis)
; s clocks
leisure. before-TV” rule at home.
* Recommend and list
Educational To encourage learners down _chlld—frlendly/ Ongoing (as Parents, IV set, program
to watch more educational programs. guides,
Content . . per program Teachers, .
educational and age- * Conduct family co- - educational TV
Engagement . L - . airing) Learners .
appropriate programs. | viewing and discussion list
after watching.
* Teachers integrate
To strengthen study | short clips/news features Weekly Projector/TV,
Study Habit habits through guided in class. (during Teachers, educational
Reinforcement integration of TV * Learners relate TV lessons/ Parents, Learners videos, lesson
content with lessons. content to homework/ homework) guides
projects.
* Post-viewing reflection
To promote positive activities/ discussions at .
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The proposed intervention plan is designed to address
the dual influence of television on elementary learners—its
potential as a valuable educational tool and its risks when
consumed excessively or without proper guidance. Findings
revealed that while television can enhance curiosity, listening
comprehension, and background knowledge, it may also
encourage excessive entertainment viewing and imitation of
inappropriate behaviors. These concerns call for a structured
and collaborative approach that involves parents, teachers,
and learners. Thus, the intervention plan outlines targeted
strategies that regulate television exposure, promote
educational content, reinforce study habits, and cultivate
positive behavior among learners.

A central strategy of the intervention is Regulated
Television Viewing, which aims to establish a healthy
balance between leisure and academic responsibilities.
Parents will implement clear, consistent schedules specifying
when television may be viewed at home. This includes
adopting a “study-first-before-TV” policy to ensure that
homework, reading, and rest are prioritized. Family schedule
charts, timers, and reminders will be used to support

consistency. Through daily and weekly monitoring,
households become more intentional with screen time and
cultivate discipline in learners.

Another strategy is Educational Content Engagement,
wherein both parents and teachers encourage learners to
watch programs that support academic learning and moral
development. This includes recommending child-friendly
channels, educational shows, and age-appropriate
documentaries aligned with school lessons. Co-viewing
practices allow parents and children to watch together,
providing opportunities for discussion, clarification of
concepts, and explanation of values. By guiding children’s
media choices, families can ensure that television becomes a
meaningful learning resource rather than mere entertainment.

To strengthen learners’ academic habits, the
intervention incorporates Study Habit Reinforcement.
Teachers integrate selected short clips, news features, and
educational videos directly into class lessons to create
connections between media content and academic topics.
Learners are also encouraged to relate what they watch to
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homework, projects, and classroom activities. This approach
not only enriches lesson delivery but also teaches learners
how to process information critically, transforming television
into a supplementary academic tool.

The strategy for Behavioral Development focuses on
helping learners internalize positive values and avoid copying
negative behaviors shown on television. Through post-
viewing reflection activities—both at home and in school—
learners express their insights about characters, events, and
moral messages. Homeroom sessions may integrate value
clarification and behavior modeling based on TV scenarios.
Reflection journals, guided questions, and class discussions
foster critical thinking and moral reasoning, allowing learners
to differentiate between acceptable and unacceptable
behaviors.

Strengthening parental involvement is also a
cornerstone of the intervention. Through Parental
Involvement and Awareness, the school will conduct
quarterly seminars and orientations to equip parents with
media literacy skills and knowledge about responsible screen
time management. Infographic posters and resource materials
will be distributed to guide parents on effective monitoring
strategies, recommended programs, and red flags to observe
in children’s viewing habits. This ensures that parents
become active partners in shaping responsible media use.

Finally, the intervention promotes Alternative Activities
to prevent overdependence on television. Learners will be
encouraged to participate in reading sessions, sports, creative
arts, and school-based clubs. These activities aim to develop
learners’ physical, social, and cognitive skills beyond screen
exposure. Parents and teachers will collaborate to provide
opportunities during weekends, after class hours, and during
school events, using books, sports equipment, and art
materials as resources. These alternatives offer healthier
forms of recreation while nurturing holistic development.

Ovwerall, the six strategies—regulated TV viewing,
educational content engagement, study habit reinforcement,
behavioral development, parental involvement, and
alternative activities—work together to shape responsible,
meaningful, and balanced media consumption among young
learners. Each component is supported by clear objectives,
specific activities, persons involved, required resources, and
appropriate timelines to ensure systematic implementation
and sustainability.

» The Plan Proceeds Through Four Implementation
Phases:

e Awareness and Orientation - Month 1: Seminars and
distribution of materials for parents and teachers on
responsible viewing practices.

e Household and Classroom Integration - Months 2-4:
Schedules enforced at home, co-viewing encouraged,
reflective tasks implemented, and educational clips
integrated into lessons.
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e Monitoring and Support - Months 5-6: Teachers and
parents track learners’ study habits, behaviors, and time
management and adjust strategies as needed.

e Evaluation - End of School Year: Surveys and focus group
discussions assess the outcomes and effectiveness of the
intervention.

Expected outcomes of the program include stronger
study habits, improved academic focus, better classroom
behavior, empowered parents in managing screen time, and
learners who engage in more balanced activities. The
collaboration between home and school ensures that
television becomes a purposeful and guided tool for learning
rather than a distraction. Ultimately, this intervention plan
promotes the holistic development of learners by integrating
responsible media use into their daily routines, fostering
academic success, emotional maturity, and positive values.

» Recommendations to Parents and Teachers on Television
Viewing

e Implement Clear Viewing Schedules at Home. Parents
should establish specific and consistent television viewing
schedules to help learners prioritize study and rest. This
will promote discipline and ensure that television time
does not interfere with academic responsibilities.

e Promote Educational and Age-Appropriate Programs.
Schools and parents should collaborate in identifying and
recommending child-friendly, educational shows that
align with classroom lessons to reinforce learning in an
enjoyable way.

o Integrate Television Content into Classroom Learning.
Teachers can use selected television clips, documentaries,
and news features to complement lessons, making
learning more engaging while teaching learners to analyze
media critically.

e Encourage Reflective Viewing and Value Formation.
Learners should be guided to reflect on what they watch
through post-viewing discussions and journals, helping
them distinguish between positive and negative behaviors
depicted on television.

e Conduct Parental Orientations and Seminars. Schools
should regularly organize media literacy seminars for
parents to raise awareness about responsible screen time
management and the influence of media on children’s
attitudes and habits.

e Provide Meaningful Alternatives to Television. Parents
and schools should promote reading, outdoor play, sports,
and creative hobbies as alternative activities that foster
learners’ holistic growth and reduce dependence on
television for entertainment.

e Strengthen Home-School Collaboration. A strong
partnership between parents and teachers is essential in
monitoring learners’ media exposure, enforcing the
“study-first-before-TV” rule, and ensuring consistent
reinforcement of positive habits.

e Monitor and Evaluate Learners’ Progress Regularly. Both
parents and teachers should track changes in learners’
study habits, academic performance, and behavior to
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assess the effectiveness of the intervention plan and make
necessary improvements.

Through this intervention plan, several outcomes are
anticipated. Learners are expected to demonstrate better study
habits and improved focus on academic tasks. Positive
classroom behaviors, including cooperation, participation,
and respect, are likely to be strengthened. Parents will
become more empowered in regulating their children’s media
use, while learners will engage in more balanced activities,
reducing the risk of excessive television consumption.
Ultimately, schools and families will work collaboratively to
ensure that television becomes a tool for learning rather than
a distraction.

The proposed intervention plan recognizes that
television, when used purposefully, can be an ally in
education. By combining regulation, content guidance, and
meaningful alternatives, this proposal provides a framework
that supports learners’ holistic development. The
collaboration of parents, teachers, and the school community
is crucial to ensuring that television viewing contributes to
academic success, behavioral discipline, and value formation.

V. CONCLUSION AND RECOMMENDATIONS

Based on the findings of the study, the following
conclusions were drawn:

e Learners generally are affected by television neglecting
their assigned school task.

e The impact of television viewing is great.

e The perception of parents regarding regulation of
television viewing could help their children focus on
school work.

e A proposed intervention plan for Structured Television
Viewing for Learners is adopted.

Drawing from the conclusions, the following
recommendations are offered:

» For Teachers:

o Integrate television-based materials such as educational
shows, news clips, and documentaries into classroom
activities.

e Develop media literacy lessons where learners analyze
advertisements, storylines, or character portrayals,
helping them critically evaluate content.

o Encourage learners to apply what they watch in projects,
debates, or storytelling to bridge media with real-world
applications.

e Coordinate with parents in monitoring learners’ television
habits, ensuring that home and school guidance are
consistent.

» For Parents:

e Establish a clear daily screen-time limit, ideally not
exceeding 2 hours, consistent with the American
Academy of Pediatrics’ recommendations.
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Select age-appropriate, educational, and culturally
relevant programs that reinforce school lessons and
values.

Practice co-viewing and discussion by watching alongside
children and asking questions to stimulate critical thinking
and value formation.

Provide alternative activities such as reading, sports, and
hobbies, so television does not become the default form
of recreation.

Use television as a reward for completed responsibilities
rather than a constant or unmonitored privilege.

For School Administrators and Policymakers:

Implement school-based seminars and workshops for
parents and teachers on responsible television viewing
and media literacy.

Incorporate media education into the curriculum,
equipping learners with tools to analyze and evaluate
content.

Partner with local television networks to advocate for
more child-friendly, educational programming that
reflects Filipino values.

Distribute the proposed infographic poster intervention
plan across schools in the district to provide practical
reminders and strategies for families.

For Learners:

Be conscious of the type of programs watched, choosing
those that support learning and positive values.

Develop a personal viewing schedule to balance
schoolwork, rest, play, and television.

Practice critical reflection by discussing what was
watched with parents, peers, or teachers.

For Future Researchers:

Explore the long-term effects of television viewing
through longitudinal studies.

Investigate how newer media platforms like YouTube,
Netflix, and streaming apps affect learners differently
compared to traditional television.

Conduct comparative studies in urban vs. rural settings to
identify differences in access, habits, and effects.

Explore gender-specific viewing patterns to understand if
boys and girls are affected differently by television
exposure.

Study the relationship between television use and mental
health among elementary learners, given rising concerns
over screen dependency.

For Policymakers - DepEd, LGU:

Schools and local governments may develop community-
based television learning initiatives. For example, local
cable channels or community stations could dedicate
airtime to curriculum-aligned educational programming.
DepEd could also integrate TV-based learning modules
into distance learning strategies, particularly for rural
schools with limited internet access. LGUs, meanwhile,
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may subsidize or provide access to educational
broadcasting, ensuring equity across households.

For Future Research Directions:

This study recommends longitudinal tracking of learners’
media habits to capture long-term effects of television.
Comparisons between television and mobile device use
could provide deeper insights, especially as smartphones
grow in accessibility. Future studies may also include
private schools to determine if media influence differs by
socio-economic context.

Overall Reflection
This research underscores the idea that television is not

inherently harmful or beneficial—its impact depends on how
it is used. For learners at Sta. Magdalena Central School,
television serves as both a window to the world and a mirror
of values and habits. When guided by teachers and parents, it
can foster curiosity, enhance study habits, and improve
classroom behavior. However, without regulation, it risks
reducing patience, encouraging imitative behaviors, and
displacing more meaningful activities.

set

The proposed intervention plan, therefore, is not just a
of recommendations but a call for collaboration among

schools, families, and communities. With proper guidance,
television can evolve from being a mere source of
entertainment into a strategic educational partner that
contributes to academic success, creativity, and character
development.
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